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MONDAY, JURE 3rd

Members of the Conference spent the day as the 

guests of the Principal of the DomboshSP®! Government School 

(Mr. J .H .E .  Mylne, M .A .)  and Mrs. Mylne, so that they might 

inspect the school, attend the Annual Show arad visit Reserve 

villages, where "Jeanes" activities are being carried on.

The following statement regarding the Comboshawa

School was placed in the hands of the members of the 

Conference.

quote

After morning tea, the members made a tour of the

School, its model village and lands, in all  of which the 

greatest interest was shown. Dr. Loram, as Chairman of the 

Conference, expressed the thanks of the visitors for the

hospitality ^extended and the opportunity thus afforded them

by seeing the institution 's activities.

Lxmcheon was taken under trees near one of the

Reserve villages, after which the village itself was in

spected. The effects of "Jeanes" instruction was evidenced 

by the cleanliness and sanitary arrangements of the village.

The Annual Show of the Reserve was visited next,

and there the members found an interesting display of village

craft and agricultural work. The indication of the value

of the work of the agricultural demonstration was given 

through the agricultural exhibits, which showed great progress

in the quality of the mealies and other produce. The Natives 

who attended the Show showed keen interest in these exhibits.

Athletic sports were followed by a striking gymnastic 

drill display given by the students of Dombos.Awa School.

It was exceptionally well done and evoked warm praise from 

the spectators.



Information about Domboshawa

m /
The School was opened in 1920 b y /fL  S. Keigwin, -ESĴ , when 

37 pupils were enrolled. It is now necessary, owing to lack of accom- 
modationtto limit the number of pupils to 260, and this meant turning 
away some 100 prospective pupils at the beginning of this year.

_  In addition to the school of 260 boys, there are in training at 
Domboshawa 33 Agricultural Demonstrators and 12 Community Demon
strators. These Demonstrators, who are older men and who, if accom
modation permits, may bring their wives and families here, undergo 
a three-year training. They are then posted under the Native Depart
ment to different Native Reserves, where those trained in Agriculture 
assist the people by demonstration and co-operation to grow better 
crops and use their lands to better advantage, and where those trained 
in Industrial work assist the Community in feuilding better homes, give 
instruction in road making, afforestation, simple carpentry and iron 
work, and at the same time endeavour to inspire some spirit of co-oper
ation among the people.

In the School itself instruction at present proceeds to Standard 
V II. More than half of the 44-hour week is, however, spent by all 
boys in learning agriculture, the management of stock, forestry, car
pentry, ironwork, brickmaking, road-making, fencing and irrigation 
work. All the buildings so far erected have been built by pupil labour, 
and about 120 acres are under cultivation.

The fees are £3 per annum for boys in and below Standard IV ., 
and £4 10s. for boys in the three higher standards. Except in special 
circumstances, boys are not admitted unless they can produce fees 
in cash at the beginning of the term. The Prefect system is in vogue 
and works well# The fifteen School Prefects have considerable respon
sibility and are found to be reliable.

The African people are prepared to pay for education at consider
able sacrifice to themselves. This is proved by the fact that numbers 
are rapidly increasing in spite of the economic difficulties of the present 
time.

For six years there was a Jeanes School at Domboshawa. This 
year^ owing to the Jeanes Conference^ there are no Jeanes Teachers 
in training and the village has been converted into a Demonstrators’ 
Village.

Jeanes Teachers are Kraal School Teachers selected * for special 
training here by Missions. They are sent here on account of their 
record and ability. After two years’ training in school organisation 
and methods, hygiene, elementary agriculture, building, carpentry and 
craft work, they are sent out to act as travelling teachers among any
thing up to ten Kraal Schools. Their work, under missionary or Gov
ernment supervision, is to help Kraal School teachers towards better 
school methods, to adapt subjects of the Kraal School curriculum to 
meet the needs of the surrounding community and generally to make 
the Kraal School the centre of the Community co-operation and uplift.
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Domboshawa School Song 
■ > t i»«

I.
We are the people of Domboshawa. 
We have come from many villages. 
We have come that we may learn. 
We are looking for the way of 

knowledge.

Chorus.

Dombo, Dombo, Domboshawa;
Our place, our Mother.
Praise ye all the name of Dombo

shawa.
II.

We learn to plough and plant;
We learn to build and plane;
We learn with book and pen;
We learn to play and sing.

III.
In our work here day by day 
We learn to help each other.
So little by little, my brothers,
We are building this school of ours.

IV.
Strengthen then your hearts, my 

friends;
In the days when you have gone away, 
Domboshawa shall give you the power 
To bring you right on to the end.

I.
Tiri wanhu we Domboshawa. 
Takabya ku misha mizhinzhi. 
Takawuya kuzofundano. 
Tirikutswaka nzira yo wungwaro.

Chorus.

Dombo, Dombo, Domboshawa; 
Nzwimbo, yedu, Mayi wedu. 
Kudzanyi mwese Zita ra Domboshawa.

II.
Tinofunda kurima no kusima; 
Tinofunda kuwaka no kuweza; 
Tinofunda kuwerenga no kubara; 
Tinofunda kutamba no kuyimba.

III.
Mu basa edu misi yese 
Tinofunda kubatsirana.
Pashoma ne pashoma, hama dzangu, 
Tinowaka ichi chikoro chedu.

IV.
Simbisanyi mwoyo yenyu, washam- 

wari,
Mu mazuwa apo makabuda pano, 
Domboshawa rinomupa simba raro 
Kumuperekedza pa nzira dzese.

“  ISHE K OM BORERA A F R I C A . ”
(Now sung in practically every dialect from the Cape to the Zambesi.)

Ishe Komborera Africa,
Ngari simudzirwe zitarayo, 
Inzwa iyi mitewnro yedu,
Ishe komborera Isu rnlmriyayo.

Chorus.
Wuya Mweya, wuya Mweya, 
Wuya Mweya, wuya mweya 
Wowupswene uti komborere, 
Isu mhuriyayo.

Lord, bless Africa,
May its name be renowned, 
Receive these our prayers, 
Lord, bless us its children.

Chorus.
Come Spirit, come Spirit, 
Come Spirit, come Holy 
Ghost and bless us,
The Children of Africa.
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The educational activities of the school, In so far as 

they are concerned with the formation of habits and the 

training of the w ill, MNki. always be comparatively unsuc

cessful I f  the homes of the pupils do not co-operate. The 

school can exercise Its Influence only during a few hours 

dally, and during those hours the primary object is to Im

part knowledge. The home with Its numerous threads of 

habits and im itatio n , n tural love, physical and mental 

influence, traditional customs, and attitudes towards 

moral and soolal problems, has at its disposal all the 

rest of the time. Certain impressions are continually 

repeated and thereby become fixed, thus playing a most im

portant part in the development of the pupil.

The effect of home conditions, such as cleanliness,
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adequate or inadequate diet* physical health, moral outlook, 

can never be rightly judged unless the school, or rather the 

schoolmaster or mistress, is thoroughly acquainted with 

those conditions. To he effective at all the school oust 

take am its startingpolnt the associations of ideas, the
A

outlook and habits formed in the home, but, on the other 

hand ; the strength end rigidity of the vhole structure of 

knowing, doing and willing, which the school attempts to 

build, depends on the bolt6 and rivets of home co-operation. 

Only if  these two educational factors, the home and the 

school, co-operate and mutually encourage and support each 

other's efforts to improve the younger generation physically, 

mentally and morally, will their efforts be crowned with 

success. But indisputable aB this fact may be, it is cert

ain that this happy relationship between home and school 

does not yet exist. The fact is , unfortunately, that home 

and school do not yet fully understand each other. Often 

home and school are two opposed camps. An analysis of the 

reasons for this regrettable position leads to the following 

conclusions:

■3° ^  h O )  I® the first place there 1b on the part of parents

a lack of understanding of the whole problem of education; 

that the home Is the place where the seeds of everything 

that is good must be sown, where useful interests must be



awakened and fostered* that the parents are primarily 

responsible for the physical, mental and moral develop

ment of their children, that the parents must exercise 

control over their children and keep a watchful eye on 

the company they keep, these uncomfortable truths are 

either deliberately ignored or sidetracked by all kinds 

of excuses and explanations. The faet that economic 

conditions, particularly in the urban areas, compel both 

parents to seek work, with the result that the children 

are necessarily left very much to their own devices, 

may be both an explanation and an excuse for the neglect 

of home education, but that does not remove the faet 

that the primary responsibility rests with the parents. 

As a matter of fact, these conditions increase rather 

than diminish the responsibility*

(2 ) Parents are conscious of their own Inability 

to cope with the situation. They may not express this 

consciousness, It  may be merely an undefined feeling of 

powerlessness, but It  leads to the view that the school 

Is a useful Institution which relieves them of responsi

b ility . After a ll , their children go there so many 

hours a day and they learn things which In 6ome magical 

undefined way are going to make them better wage earners 

in the future. They do not, as a rule, concern them

selves



very much with the atmosphere In the school. They 

hare a pathetic faith In the education given by the 

school and assume that much, that the parents them

selves ought to do, w ill he done by the school or the 

teacher*

That this attitude exists, Is partly the fault of 

the school Itself, partly due to the lack of under

standing of the parents, which we dealt with previously. 

Since the Government takes an active Interest In educa

tion lay financing It , providing the machinery for con- 

trolling lt,^ prescribing courses, ethe idea that the 

school must undertake educational responsibilities other

wise borne by the parents, has become very strong. The 

logical result Is , of course, that great things are ex

pected^ better knowledge, better behaviour*- while the 

parent la Inclined to exclude himself as a factor which 

may actually neutralise any good effort male In the 

school.

(3) Teachers are apt to overestimate their own 

abilities and resent any"Interferences" from parents.

They regard themselves as experts In their craft and no 

mere parent has the right to give advice or ask questions. 

This is where the teacher Is wrong. It  would be wise 

to make use of the experience of the parents In order to



correct and supplement bis own knowledge of the charac

ter of the children he deale with. This Is most neces

sary because he deals with masses, or groups, and the 

temptation is  always there to draw general conclusions 

from isolated observations.

I f  it  is remembered how uncertain even the bases 

o f conclusions are In educational questions, how un

certain the conclusions themselves, how little the 

native teachers in general know of the theory of educa

tion., and of how little  value ordinary routine work is 

without the knowledge of the underlying principles, ene 

cannot blame parents i f  they adopt an attitude of hos

tility  towards those to whose care their children are

committed for five or six hours a day. The parents

do
are not, and cannot, express their dissatisfaction in 

scientific terminology, bat there is an instinctive 

feeling that "there is something wrong in the state of 

Denmark."

he right conception of what the 

relation between school and home should be, it  ie 

necessary that the school should always be guided by 

the idea that the parents naturally desire the best for

the case, it is best to believe that the teacher rather 

than the parent is at fault.

The parents on their part must learn to appreciate

their children ;and that,where this is apparently not



that the teacher generally does know a little  more than 

they do and that his observations In the class room, i f  

brought to their notiee, deserve serious consideration.

I f  the teacher approaches the parents in a dictatorial 

manner* i f  he gives the least impression o f trying to be 

superior, all his advice and all his efforts at arriving at 

a good understanding w ill hare exactly the opposite effect.

He will create cleavage and not fusion*

But however valuable the spoken word may be, the actions 

of the teacher will do far more to create the right attitude 

of the parents towards the school* than any number of con

versations* The atmosphere the teacher creates around him

self, In his home, the company he keeps, his manner of 

spending his leisure time, etc* w ill be the deciding factor* 

These rather general statements (skefchy and incomplete 

because of the time limit imposed upon me) hold good for 

any . community, be it  urban, rural, or tribal. Vhen I  was 

informed what the subject of my lecture was to be, I thought 

It rather peculiar that urban communities alone should be 

considered* In thinking the matter over, however, I  became 

convinced that urban communities do present a problem whieh 

is in many ways more involved and intricate than that of 

rural farm Natives and of communities living under tribal 

conditions*

In  the towns ^atlves belonging to many different tribes
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congregate* Tribal differences are disappearing rapidly, 

tribal sanctions are losing their force, tribal traditions 

have been forgotten, tribal customs, if  they still exist, 

are rapidly being replaced by BO-called civilised customs^ 

of which the significance is not understood^and which are 

still a mere superficial dressing covering a being within 

whoa there is waged a battle between the old and the new, 

a being who is dally and hourly faced with the problem of 

reconciling the extreme egotism of the individualistic 

European, with whom he has the closest contacts, with the 

teaching of the same European that he should "love his 

neighbour like him self."

There can be no doubt that the whole non-European 

population of Africa is faced with this problem, but to 

no section of that population is the problem more acute 

than to that living in urban areas.

The school must play an important part in helping the 

urban population to accept the right attitude towards that 

problem. It  cannot solve the problem for them, but it  can 

^assist materially by creating the right attitude.

All the activities in which the youth in the reserve 

can take part, are impossible in urban areas. Other out

lets for youthful exuberance and natural desire for some

thing to do must therefore be found. But as in so many 

cases both parents must leave their children to themselves



from dawn till dark, they are unable to design new forms of 

keeping them busy, even if  they knew how, which they gener

ally do not. Hence it is suggested that a solution of this 

very serious problem be sought by attaching to every school / 

in an urban area ^additional teachers whose duty it would be 

to play with the children under six years of age* For the 

very small ones, say up to three years* there should be a 

creche in charge of a nurse, for those between three and six 

years a special space where they could play and roup, dig, 

build and break down to their hearts' content^under the 

supervision of a specially trained person. The fact that 

these ehildren will attend this play school regularly for 

several years, that they will there be Influenced in the 

right direction all day, if  possible, will relieve the 

parents of a great worry and must help materially to cause 

the youngsters to attend the ordinary school at a younger 

age and more regularly than is the case now.

The case of the boy or girl who has left school and 

has found no employment, or is employed irregularly, is also 

serious. For them the remedy seems to be to encourage the 

teachers to take a still more aotive part in Pathfinding and 

Wayfaring, in taking a leading part in the organisation of 

sports clubs, glee clubs, hobby clubs, debating societies, 

and similar organisations. We must be most grateful to 

the large number of teachers who do take an active interest 

in these things* but there seems to be, even among these, a
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great lack of knowledge of what to do next. Hence It 

seoms obvious that the training schools must definitely 

provide for thorough courses of Instruction In  these 

matters.

For pupils who have left their school; and for older 

people who wish to Improve their knowledge, there ought to 

exist a thoroughgoing system of evening classes. The 

bigger the town the greater the variety of these classes*- 

should be. Some would provide ordinary elementary school 

courses, some would cater for the musically inclined, some 

for those with a leaning towards handicrafts, some for 

Jkgh school examinations.

Both the "play school" for the pre-school child and 

the night classes should be definite Items on the budgets 

of Government Administrations^and Missions and Churches 

must be converted to the view, where this is not yet the 

case, that these schools are as much a Christian service as 

school.

But apart from attempting to create a friendly attitude

atmosphere In and around the school which w ill be felt In 

the homes, the school should take steps to get into direct 

contact with the parents themselves. At least once a year 

a parents' day should be organised. I f  a day cannot be 

found during the week, there should be no serious objection

on the part of the parents by creating by all these means an



to staging It on a Sunday* I f  a day is too long* an even

ing can be devoted to such a function. A display of the 

work of the pupils, lessons given In the presence of the 

parents, talks by the teachers themselves to the parents, 

and above all the friendly intercourse, should go a long 

way to creating that atmosphere which the school desires.

Apart from such parents* days there should be at least 

one formal parents* meeting each year at which the school 

committee reports on the previous yeai*s* work and a new 

comnlttee Is elected.

School committees are undoubtedly often a nuisance and 

cause much extra work to the Managers, Grantees, or Superin

tendents. But the extra work is well rewarded within a 

short time by the keener interest displayed by the parents 

and the sense of responsibility for the welfare of the 

school which is developed.

Only too often the atmosphere of mutual eo-operatlon 

between home and school Is impaired, even entirely destroyed, 

by the attitude adopted by the superintendent. His manner 

resembles often that of Pilate: "what I have written I have 

written." Hence the committees and parents meetings seem 

to be useful to impress *pon him what the feelings really are, 

and It gives the parents the necessary opportunity to ventilate 

their opinions.

what I have Bald was necessarily^sketchy and inadequate.

I hope, however, to learn more from your discussions than I 

could ever teach you.



Mr. G .H . Welsh (Cape Province):

In America it is considered essential that the 

teachers know the home conditions of every one of hie children. 

This is particularly necessary in urban areas where the teacher 

must make allowances for the effect of the home living con

ditions upon the pupils. The problem of organised recreation 

is also very pressing in urban areas. Nursery schools among 

the Negroes in A te rica form a valuable link with the actual 

schools. There too card histories are made use of, not only 

to follow the child 's  history, but also to keep in touch with 

h is  parents.

The appalling conditions under which urban Natives 

l iv e ,  due as they are to low economic foundations, make 

decent life  impossible of achievement. These evil conditions 

must be eliminated.

Kiss J .G .  Rudd (southern Rhodesia);

More should b e tdone to train teachsrs-in-training 

to detect the effects of bad food and other physical conditions, 

and to keep in touch with parents. Pupils should be encouraged 

to acquire recreational habitsjrchich they can continue in after

school l i fe ,  not only games, but hobbies of a vocational nature 

as well.

Mrs. Rheinallt Jones (Union of South Africa):

Pre-school activities are essential in urban areas;, 

but there are practical difficulties in respect of staff and 

equipment as pre-school work is not usually recognised for 

government grants. Movements like the Pathfinders and 

Wayfarers are essential and many teachers engage in these and 

other forms of social work, but it is possible to expect too 

much from teachers in these directions. Other members of the

— community—



community should be encouraged to help with the organisation 

of these movements and with home visiting.

Reverend Fo.ther A. Burbridge. 3 . J . (Southern Rhodesia): 

Reference should be made in the Conference findings 

to the adverse home conditions. Until public opinion has been

aroused to alter these conditions, all our talk of the in

fluence of school and home is wide of the mark.

&r . G.H. Franz (Transvaal):

To what extent has European civilisation penetrated 

African life  in the homes? Are we not inclined to exaggerate 

the extent of de-tribalisation, having no real data to go 

upon? There are indications that not a little  of the 

tribal pattern of conduct remains. One or two studies have 

been made in this direction (see Bantu Studies) , but much more 

know ledge is required, Until we have this knowledge we cannot 

appreciate the forms of community activities which are needed.

Kr. 5 . Mnyanda (Southern Rhodesia) describes the evil 

effects of imported labour upon the moral life  in urban locations. 

The low wages paid to Native girls also caused them to lead 

immoral lives. He urged that these conditions be remedied.

Kr. R.ieinallt Jones (Southern Rhodesia);

In urban areas teachers often live long distances 

from their schools. This makes it difficult for them to

enter into the community l i fe .  Should they not be pressed to 

live near their schools and to visit the homes of their pupils? 

Investigations conducted by the Institute of Race Relations 

revealed a deplorable lack of harmony between teachers and

parents, partly because the teachers are strangers. The 

investigations also showed that tribal patterns of behaviour, 

however disguised and mutilated, still operate in^ary in g  

degrees to maintain the economic unity of the family ^roup.

Not only is the thread connecting school and

community slender, the denominational barriers (which Natives

— themselves—



themselves perpetuate) hinder co-operative effort. Above 

a l l ,  the variety of the tribal groups and the recent formation 

of new townships in the Union have hindered the development of 

a community spirit , which the Schools have done little  to 

foster.

The Pathfinder and Wayfarer Movements do help in 

this direction, but their leaders should bring the parents

to see and hear what their children are doing. It is easier 

in urban areas to bring the parents to the school than

for the teachers to visit the homes.

Reverend gather J .M . Bilanger (Basutoland) questioned

the value of school committees. What guidance in education 

can ignorant parents give? I f  it is not their advice that

is wanted, what is it?

Mr. p. McK. Malcolm (Natal):

The chief value of committees lies in the means

they provide for development of the corporate spirit. They 

also help in other ways, such as in finding suitable homes

for the teachers, in recommending teachers for appointment, 

in collecting school fees, and they provide a definite

link between the school and parents.

Mr. H .F .G .  Kuschke (Orange Free State) in replying

emphasised the fact that detribalisation is going on outside 

urban areas, so that those who go into the towns, are already

detribalised and " European! sed1'. This experience of denomina- 

tionalism caused him to describe it as one of the greatest

curses in Native education because of the disunity it 

created.

— THE—
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/ THE 3 1 GUI FI CANGE OF THE CO-OPERATIVE MOVEMENT IF J 

-  AFRICAN VILLAGE DEVELOPMENT.

I .  THE ’7HITE MAN'S BURDEN S  

It  has teen said that settlers came to Africa to ex

ploit the Natives, the Government to rule them and the Mission

aries to save them. Not all settlers are exploiters. These 

■S^lasses have now together one great duty; to carry the 

iJThite Man's Burden.

Vfe white people are deeply indebted to Africa. Te 
I u j J U .  UV M  u U L

are not free to^confer benefits on Africa -or ne% ; we are ob

liged to do so. ’Whatever help we give the Africans is more 

atonement than benevolence.

Conscious of this our duty we want to help the 

Africans to reconstruct their l i f e ,  to develop on new lines.

We know village development from oversea countries. So we 

can form a clmar vision of well-developed African village 

l i f e ,  and we want to pass on this vision to our African 

brothers and help them to realise it .

•OPERATION

-j-. Lessons from oversea Countries.

Since our African village population has to develop 

much like oversea rural people, they have to learn a great 

deal from other countries.

^ — --------- ---- t̂s. General.

The annual reports on rural co-operation coming 

from the whole world, from white, yellow, brown and black 

people, show unmistakably, and more and more, the significance, 

importance, necessity;and even indispensability^of co-opera

tion for rural development.

______________ Particular.

France is given as an instance. It ia essentially

a country of small holdings,and the development of co-opera-

fc. .
tion has appeared there^even more indispensable than tn

other countries, since only by the application of the prin

ciple of solidari ty^and by forming co-operative societies, 

can the small farmers strengthen their inferior position and
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enjoy the advantages of large-scale undertakings, e .g .  in buy

ing agricultural machinery, in storing produce, and in marketing.

^  African Conditions.

■aft There i 3 an absence of initiative in the ordinary 

tribesman, and many things, even among more advanced people, 

can only be done in combination or in groups* '«?e would certain

ly not have in Natal and in the Transkei several humble Native

banks.whose savings amount to about £3.000 each i f  we had left 
I 7

saving to individual initiative .

-tsT Now since race consciousness is wide awake from 

the Cape to the Congo, there is jf need for self-expressionf 

and the only field which the B a n  tu^dfis cove red so far

for practising organisation and leadership^waa-^he field of 

religion with no edifying results. But after some guidance 

on our part they new field of co-operation^

with encouraging results.

&  For some time the Natives, feeling the need of 

3 ome reconstruction and self-help,^formed organisations^whxch 

mostly a curve with heavy financial losses.

Determined to carry on they became more ready to learn from 

us and soon discovered the great advantage of our guidance.

The enormous leakage of wealth in African social 

and economic life  can, according to my experience, only be 

reduced or stopped by combined, not by isolated, forces.

Since co-operative institutions  have helped other 

races to withstand the stock of the Economic crisis  in a re

markable degree, it  is our duty to help our Africans in the 

3ame way.

Authorities  quoted.

The Native Economic Commission 1930-1922^3ajs in 

its Report: "It  was encouraging to find in the Transkei that 

a number of agricultural and credit organisations had come 

into existence and were doing useful work. The constitution 

of these societies was not covered by any law^as in the «ase 

of European agricultural co-operative societies. Action is 

being taken to regularise the position of Native co-operation,
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The movement ia one holding much promise for Native economic 

welfare, and it ia to he hoped that every encouragement will he 

given to ita development. The history of peaaant agricultural 

co-operation in aome European countries is striking, and the 

lessons to he learnt from it may prove to he of great value, 

if  indeed not indispensable, to the development of Native agri

culture which is so important an objective.'•

Proclamation No. 191 of 1934 provides now for the 

registration of the Transkeian Co-operative Credit Societies.

<Jn In Modern Industry and the African*- Ur. J.Merle 

Davis saya: "The co-operative principle haa apecial aignificance 

for Bantu rural life , aa it makes its adjustments to the inroads 

of individualism and the pressure of commerce and industry. It 

enables the Native to meet the new economic strains with a soli

darity where aa an individual he is helpless. It further em

bodies a social interdependence,for which the Native is prepared 

by his communal inheritance. It will therefore both serve to 

help him retain his social solidarity and, as a medium for the 

interplay of progressive and traditional thought, will gradually 

transmute the conservatism of tribal sanctiona into an on

ward-moving force."

In -*AFRIZbf of October 1934 Kr. G.C. Latham, form

erly Director of Native Education in Northern Rhodesia^writesj 

"We are failing in Africa, as we have failed at home, to teach 

in our achools the elements of social organization, the nece- 

saary mechaniam of aociety, how people can live together under 

the complex conditiona - eapecially the economic conditiona - of 

the modern world. It is eaaential, if  education is to co-operate 

as it should with general policy, that African citizen§^ espe

cially those who will take their share in shaping the destiny 

of their country, should understand the elemental facts of 

economics and of government!

"They have everything to gain by co-operating with 

weatern nationa, provided we pursue an enlightened and liberal 

policy in regard to them. They have everything to lose if they 

become imbued with a apirit of hatred and non-co-operative 

nationalism."



I I I .  ATfRT fiAKT ftfiTT.TTT.

"Experience has convinced me that the Africana are

specially and singularly well equipped for co-operationjand we

/
are dealing here with a concrete casejjl of helping the Natives 

to develop on their own as well as on new lines. Or in the words 

of Mr. Strickland, we have here a synthesis of Western and Native 

culture which has to be achieved so as to retain the precious 

heritage of the past^while absorbing the material and ideal 

wealth pouring in from the modern world.

Ten years ago I described in the Native press the 

following ^old^precious^Bantu elementsfforming the wild stock 

on which modern co-operation is to be grafted* solidarity, self- 

sacrifice, social equality, collective liability, self-control, 

publicity, strict supervision, settlement of disputes^and gra

tuitous service.

Mr. D .R .O . Thomas, M .A . , late organising Tutor of the 

Workers' Education Association in Durban, expresses his belief 

in the Native’s ability for co-operation in the following passage 

quoted from the Journal of Adult Educati nn^Anri 1 "The

Co-operative Movement is , perhaps, the most potentially fruitful 

single development for real cultural expansion that has been 

started among the Native people of South Africa up to the present 

time. The moral santions implicit in the co-operative principles 

are natural to the Native mind, which has hitherto before Europ

ean aggression known no essential cleavage between the spiritual 

and the material world. Every major action of the Native has had 

its spiritual significance. Co-operation is a discipline, but 

one like in kind, if  developing in application and in degree, 

to that of the Native's tribal past."

Tifrfci •gftjuui, Mr. G.C. Latham also shows his belief

in the African's equipment for co-operation by saying: "In 

helping to educate the Bantu of East Africa for the organisation 

of society, it is clear that their good characteristics - their 

readiness to fulfil kingship obligations, their hospitality, 

their co-operation in communal tasks - should be built upon, but 

the range must be extended. Their idea of a community must be
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enlarged, to include not only other clana and other tribes, but 

also the people of other nations who have come to live in their 

country."

One more argument for my theory ia found in the following 

recommendation of V^-Commission of Inquiry into the Effect of to|ines 

on Native society in Northern Rhodesia by the Department of Social
^ JL » V n / / W )  ___'

and Industrial Reaearch ofl the International Miasionary Council^ 

"The importance of the Co-operative Movement ia urged aa embodying 

a principle natural to the instincta and aocial organiaation of 

the Native,and as providing a medium for atrengthening hia economic 

solidarity  and of adjusting his ideas and values to the changing 

order of society.*

IV. CONDITIONS OF SUCCESS.

From lonĝ -Afid bitter and expensive experience we white 

people know now all the conditiona of success in co-operation^and 

it ia part of our burden or our duty to pass on this experience 

to our African brothers so aa to aave them from costly failurea.

Like caasea produce like effecta and if  the Africans 

fulfil all necessary conditions and plant the same tree of co- 

operation as w«, they are sure to reap the same fruit. Only some 

main conditions are monti onedv I

■ ' — ---- -------- - Education.

In our efforts to promote co-operation among the Africans

we shall meet ignorance to be the drain hindrance, for, as a Latin

proverb says, "Ignoti nulla cupido" ,  what ia unknown is not desired.

Then we^find a number of dark and dismal daughtera of ignorance/

which make Bantu life vVery unhappy and co-operation extremely

difficultjif not impossible. For years I watched these dreadful

daughtera of ignorance, and writing their name a down aa I met them

atrutting about in Bantu life I eventually compiled the following
c/e i f

lists danger; death>Adegeneration, delinquency (crime), desolation, 

deapair (Through 3uperati tion), destitution (poverty), deatruction, 

dtffi'denĉ  diffi cultiea, dirt, di3aater, diaeaae, disharmony, dishonesty, dis

inclination (to work), disloyalty, disobedience, disorder, disregard 

(careleasness) , diaaatisfaction, diaaenaion, diaaipation (waste),



distraction (from thinking), disturbance, drinking. All these 

are serious obstacles in the path of co-operation.

In order to co-operate with Government in the develop

ment of Native Reserves we must help to develop the people 

and remove the formidable hindrance of ignorance by some system 

of adult education or people's schools.

Africanst^told me that they could not do anything 

with ignorant people. When some had succeeded in making a 

start in co-operation they soon found that they could not 

proceed in co-operation unless the people proceeded in education, 

not only acquiring knowledge but drawing out and developing 

their many precious dormant resources or capacities.

If  the Africans want to co-operate successfully they 

must learn:

a. to think better individually, to think together, 

to think ahead;

b. to see the tremendous waste going in Hative

life ; /
c. to save their wealth,* rescue it from destruction;

d. thrift or to make a better use of their resources;

e. to save money by learning accounting and book 

keeping, by learning to get more for their money, by pract

ising frugality;

f . to build up African capital required for their

own development;

g. to acquire, manage well and hold land;

h. the principles and methods of co-operation.

/!_-- -— _______________ ~2r>. Sythesis.

If  the Africans want to obtain an all-round ̂ lasting 

social improvement they must first believe in the old, but 

unpleasant, truth that conditions can only become better if 

people become better. They must learn and obey the law of syn

thesis which is old to us but quite new to them, and to some 

of them unacceptable^as experience has shown.

Synthesis is a Greek term and means literally plac

ing together. It means that we must take together, and attend 

to each of the following departments of human lifes spiritual,



moral, intellectual, social, economic, physical. None of these 

departments can he disregarded with impunity; they are inter

dependent and inseparably interlocked. A careful study of hu

man life in the light of this law will reveal how these 3ix de

partment* are dependent on one another.

Therefore^in a real People's Bank^it is not money 

alone that is wanted, as is the case in so many other organis

ations. The man is first wanted, not the money; and every man

and the whole man, his muscular, mental,and moral power^, and
V—*»

every one of the above mentioned departments must be cared for.

Instances could be given from the pens of well-known 

Native leaders who have shown how Bantu organisations have fail- 

edsgain and again. The Jfxplanation is in every case found in 

the law of synthesis.

In a flourishing People's Bank the members do not 

always and only think and talk of money or fuller purses, but 

of better persons, better hearts, better homes, better fields 

(crops and preservation of soil), better cattle, etc.

Z.— ---------The Great Moral Test.

The Africans have amply proved that they are physi

cally and mentally not inferior to white people, but they still 

have to pass the great moral test which is indispensable for 

reaping the fruits of" genuine co-operation. This moral test 

requires the Africans to 3how absolute honestly, perfect relia

bility, unimpeachable integrity, unshakable loyalty, patience^ 

and perseverance.

European Guidance.

Eor those who know the Africans!no proof is needed 

that at their present stage European guidance is indispensable^ 

in 3pite of their best will and their splendid natural equipment 

for co-operation. The trial and error method, 30 often indulged 

in by the Africans, is too expensive for them.

May I quote the following instructive passages from 

letters written to me by Mr. C.E. Strickland in September 1931 

and February 1932; "There ia a grave danger of Native societies 

falling into trouble, if their guidance is entrusted to un

trained persons or is omitted altogether. Our experience in



India tended to show that the dangeroua time for a co-operative 

aociety of uneducated people cornea after a year or two of succe- 

aaful working. The novelty haa then worn off, and aorae members 

try to relax or ignore for their own convenience auch of the 

bylawa aa they find irkaome. Theae are often the moat eaaentially 

co-operative bylawa. It ia for thia reaaon that we believed a 

regular control and inspection by a fully trained man, a real 

co-operator who had no other work to do, i .e .  a whol^time man, 

to be indispensable. He can not only correct miatake3 but, what 

ia more important, prevent them. "Thenever there ha8 been seri- 

ous trouble in India, it haa been due to a premature withdrawal 

of auperviai on."

A certain^type of African leaders, believing in the 

gospel of non-co-operation, will alwaya call any guidance offer

ed by us interference, but sensible men are very grateful for 

any help on our part.

 ̂ ________________^  Clearing House.

As soon aa a group of co-operative societies has 

been formed, an efficient central office or clearing house will 

be required for the collection and publication off statistics, 

for pooling, sifting, aystematising^and disseminating infor

mation, experience,and ideas, for keeping the particular move

ment in touch with the world movement and thus infusing it 

with new ideaa, encouragement^and inapiration.

V. DIFFICULTIES AND DANGERS.

Their number is legion and only a few can be men

tioned .
1. Ignorance, little desire to learn, mi aunderstand

ing and mi arepreaentati on.

2. Jealously, the old Bantu weakneaa, and the desire 

to form rival aaaociations>aa they form rival sects. The 

Africans cannot play with banks a3 they play with churches.

3. Lack of suitable leaders and the desire of every 

one to be a leader. When I came for the second time to a cer

tain Magistracy in the Transkei, the appointed secretary said



to me; "I am ashamed to say that we failed to form a co-operative 

society. We tried to do so, but we could not agree. Every one wanted 

to be master.'* The old story of too many bulls in one kraal. In 

a genuine co-operative society every one tries to be servant, not 

master.

4 . The idea that money is the only thing necessary;and 

the desire to make money and to speculate. Speculation is an ever

present and tremendous temptation(to which even^German Raiffeisen 

Banks succumbed for the first time in 1928, after 80 years of success

ful work, and broke down with a big crash. Speculation is absolute

ly against the original constitution of genuine People's Banks.

5. The desire to go too fast and to fly too high at the 

first sign of success.

6 . Lack of strict di scipline, whi ch permits the cancer 

disease of overdues to creep into a society^ and the fear to proceed 

against defaulters. There are frozen credits which make managers 

perspire.

7. The insidious tendency of Africans to make essential 

changes in a constitution so as to make the work of co-operation 

easier and less irksome to them.

8 . The natural but dangerous eagerness to show results 

and share profits as soon as possible. This would be like cutting 

down a young promising fruit tree and distributing its pieces among

the members.or like killing the goose which lays the golden eggs.

The list could be continued.

V I. EFFECTS._

/  Revolution of life.
--------------------------------- —  ̂ --------------------------—-----------

A report of 1934 from Ceylon says about a good people's 

bank^j "It serves a3 a bank for the savings of its members and 

others, teaches people how to borrow, how to avoid waste, how to 

calculate the receipt and expenditure on f  particular interpri3es, 

the advantages which accrue from punctuality and the faithful ful

filment of any promise made. In fact a good credit society aims at 

revolutionising the whole life of its members and is the finest 

instrument which has ever yet been invented for providing them,



through their own friends, in a form which they assimilate with

out realising that they are being taught at all, with a thorough 

practical education in the business-like habits in which they are 

at present so deplorably lacking. Self-reliance and mutual trust 

are at the same time engendered."

_______________ ____ if. Strength in Crisis.

A report from Prance says: "Far from having hindered 

the development of agricultural co-operative institutions the 

agricultural crisis has, on the contrary, stimulated their 

activities."

From America we hear that, whereas in the United States 

thousands of banks broke down for ever, not a single Credit Union 

or People's Bank failed.

Adult Education.

The above mentioned report from Prance goes on sayings 

HThe co-operative institutions which play such an effective part 

in the progress of agriculture in the Mother Country are steadily 

becoming of greater importance in the economic development of the 

French Colonies. They contribute in a large measure to the economic, 

social,and even technical education ^of the Native population and, 

in consequence, to an improvement in conditions of life of those 

peoples

^Modern Industry and the African^ 3ay3 ; "The co-operative 

principle as applied to the Native African goes far beyond the 

function of a mechanism for economic solidarity^and may prove to 

be one of the most effective means of achieving the education of 

the adult Bantu.**

 ̂ ftanaral Improvement.

A report from the French Colonies states that the co

operative movement "does not only contribute to an improvement 

of the economic condition of colonial agriculture, it also exer

cises a happy influence on the social and moral status of its 

membe rs."

On the occasion of the 1934 Annual General Meeting at 

Ranchi of 750 delegates representing 17.760 members of the Chota- 

Nagpore Catholic Co-operative Credit Society ^the ^Bombay Examined



<3atd; "Indeed co-operative village improvement and co-operation 

of all kinds becomes a marked feature of the oociety and is owe

of ita first consoling fruita."

Much more on this point is found in my book^e« people'a

Banx.

I am firmly convinced that if  the Bantu plant the same 

tree, they will reap the 3ame choice fruit, or to drop the meta

phor, if  they build up their ov/n genuine co-operative movement tney 

will see and prove that like causes produce like effects.



DISCUSSION

Dr. E.G. Malherbe (Union of South Africa) who was 

unable to attend this session, sent in the following comments 

on the paper which he had read:

1. I should like Father Bernard Huss to describe from 

his wide experience a concrete example of one of the 

types of co-operation he envisages as practicable 

amongst African Natives, showing

(a) its general organisation.

(b) choice of personnel (White and/or Black) keeping 

in mind that the Native is notoriously weak in 

dealing with financial matters.

(c) the financial system, e.g. rates of interest paid, 

methods of investment of capital.

(d) methods suggested of propaganda, i .e .  “to sell 

the idea" to the Native people.

(e) how could such a system of co-operation be applied 

in agriculture, e .g . by collective marketing, and 

buying of implements, fertilizers, etc?

2. The success of such a system of co-operation will depend 

largely on whether it has as its basis the psychological 

traits, the mental attitudes - favourable to co-operation 

While I do not wish to minimise the potency of adult 

education in building u p  this attitude, we must remember 

that such foundations are laid in childhood. The "mores 

of the people and the structure of their society largely 

determine these attitudes.

The question for us as educators arises: In how 

far can the school assist in building up such attitudes?

Certainly not by the traditional methods of teaching 

which put a premium on competition. If it is 

true as Father Bernard suggests that "jealousy and the 

desire of everyone to be a leader are old Bantu weak

nesses", should the school not go out of its way to 

counteract such individualistic tendencies and create 

situations in which the children are forced to co

operation on joint undertakings

— for—
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