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Editorial —
GREATER EFFICIENT IIEEESSARV

* ^
Six years ago, officials and some members of the Natal Indian 

Teachers’ Society felt that the organisation was too heavily centralised 
to function adequately and efficiently, and set about re-organising it 
by creating 14 new branches (making fifteen with the Pietermaritz
burg one) and by amending the Constitution to give every branch 
representation on the Executive Council. These changes produced 
results almost immediately. Membership rose from 914 in 1948 to 
1,032 (86% of the possible) in 1949, and there was much useful 
activity. A few branches were sceptical and did nothing at first, but 
they, too, after a while, exercised the rights which decentralisation 
gave. Membership continued to increase and reached, in 1953, a 
total of 1,452, or 92%  of a possible 1,575.

In its other achievements the record is even better. This cannot 
be dealt with fully here, but mention must be made of the Society’s 
efforts to solve the problem of school accommodation—platoon schools 
as a temporary measure, its School Building Fund, its leadership in 
and vigorous support of the Indian Education Committee— and its 
representations for equitable salary scales for teachers. (Members 
have been kept informed of developments in these and other matters.)

All this is good, but the Society has not done as well as it could 
have after its re-organisation. Certain difficulties have persisted since 
then, and members should make every effort to remove or at least 
to minimise them. They must do more for their branches and expect 
more from them, and school correspondents and bran:h officials must 
discharge their duties with greater diligence and promptitude than has 
been exhibited. It is only when the units of the Society work effi
ciently that the organisation as a whole can function as it should.

W H A T ’S IN  A N A M E  ?
Elsewhere in this journal we publish a suggestion by the Art 

Organiser, Miss M. Wyatt Stayt, concerning our name.
Twenty-nine years ago the founders of our organisation thought 

it necessary to indicate to what tribe of teachers we belong and so 
included Indian  in our name. W e wonder if they paused to reflect 
on the feeling of lousiness which would be produced when the busy 
people of an age of supersonic speed would find it time-saving to 
refer to their creation by the initial letters of its name, N IT S. If 
European and African teachers had decided to manifest their tribal 
denomination in the same way we would also have N E T S and 
N A T S, words which would connote many things to the fanciful. 
(The use of the latter would perhaps have serious repercussions.) 
And if now it should be thought that our tribalism has done more 
harm than good and that we should have in Natal a united teachers’ 
society, then we would be just plain N U T S  !

But, let us return to the Art Organiser’s suggestion. What do 
you think of N IT A  ?
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O fficia l N ew s & N otes
CORRESPONDENCE FROM  THE  
E DUCATIO N DEPARTM ENT

W e give below  the  text o f  letters 
recently received from  the D irector 
o f Education.

Medical Inspection in Indian Schools
“W ith reference to  yo u r letter o f  

16th Septem ber, 1953, I  have to ad
vise yo u  that the creation o f  the post 
o f  Indian M edical Officer o f  Schools  
and the salary scale appertaining  
thereto are m atters to  be decided by  
the Public Service C om m ission.

"T h is D epartm ent is no t prepared  
to  recom m end the creation o f  such 
a post until there are sufficient quali
fied Indian nurses available to assist 
in this w ork.’’ (D ated 9 /1 0 /5 3 )

This m atter is being pursued by 
the Society.

Interpretation: Negotiating Body

"W ith  reference to your letter o f  
26th October, 1953, I  have to state 
that I understand you  to mean by 
negotiating body’ a body which 

w ould negotiate beforehand; in this 
particular case, a body which would  
discuss the suggested scales prior to 
their being announced to the teachers 
as a whole. Th is I could  not do. I 
am quite happy about your inter
pretation— a body m aking representa
tions on  behalf o f  the  teachers— pro
vided it does no t presuppose prior 
discussion.

“The  principle that the salaries o f 
Indian teachers should  be based on a 
percentage o f the E uropean teachers’ 
salaries entails that once new scales 
fo r the latter have been accepted, the 
scales fo r  the fo rm er have to be 
revised.

"There  is no objection to your set
ting up a salaries board w ithin your 
Society, but 1 m ust explain that the 
Salaries Board fo r  E uropean teachers 
has been set up  by the A dm inistra
tion. I am  not prepared to  recom
m end the establishm ent o f  such a 
board fo r Indian teachers by the A d 
ministration at present."  (31/10/53)

New Salary Scales
(a) " W ith  reference to yo u r letter  

o f 15th O ctober, 1953, I have to  ad
vise yo u  tha t copies o f  yo u r m em 
orandum  have been forw arded  to  the 
A dm inistrator-in-E xecutive C om m ittee  
with the request that a deputation  
from  yo u r Society be received. I 
shall in fo rm  yo u  o f  the decision in 
due course.

" The  m atter o f increased cost o f  
liv ing  allowance fo r  teachers and o f  
consolidating cost o f  living in to  basic 
salaries is under consideration; you  
will be in form ed  directly a decision  
has been reached."  (5 /1 1 /5 3 )

(b) “W ith reference to  your letter  
o f 14th D ecem ber, 1953, 1 have to  
advise you  that the question  o f  the  
new salary scales is still receiving  
consideration by the E xecutive C oun
cil and it is anticipated that this m at
ter w ill be finalised early in the new  
year.

"T h e  delay is regretted but is 
caused entirely through circum stances 
beyond m y control." (17 /12 /53)

(c) "I am  instructed to advise you  
that the A dm inistrator-in-E xecutive  
C om m ittee  is prepared to m eet a 
deputation  fro m  your Society on 
W ednesday, 24th February, 1954, at 
10.15 a.m., in the new Provincial A d 
m inistration Building, P ieterm aritz
burg." (1 3 /1 /5 4 )

CONFERENCE RESOLUTIONS
Some of the resolutions passed at 

the Society’s C onference in July, 
1953, were considered by the D irector 
of E ducation  at an interview on 29th 
August. 1953.

Secondary School at Sydenham
T he Society’s D eputation  asked the 

D irector to plan  fo r a secondary 
school a t Sydenham  after the second
ary  school was built. T he D irector 
agreed to  this, and w anted the Society 
to  go in to  the  question o f w hether 
prim ary  o r secondary schools should 
be given priority  by the Provincial 
A dm inistration . A t an Executive 
Council m eeting of the Society held 
on 7th N ovem ber, 1953, it was de
cided th a t bo th  prim ary and second
ary  education should receive the at-
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tention o f the A dm inistra tion , w ithout 
the one being developed at the ex
pense o f the other.

Commercial Subjects in Secondary 
Schools

T he deputation  asked fo r the in
clusion of C om m erce, Bookkeeping 
and C om m ercial A rithm etic  in the 
secondary  school curriculum . The 
D irecto r said th a t he w ould go into 
the im plications o f  the  request and, 
if they were not forbidding, would 
recom m end th a t these subjects be 
taught a t Sastri College in 1954. 
(Bookkeeping is being taught at 
W oodlands High School.)

Free Books for Indigent Pupils in 
Secondary Schools

T he D irector agreed to go in to  this 
m atter.

Medical Inspection in Indian Schools

T he problem  of getting doctors and 
nurses was ra ised  by th e  D irector. 
H e said th a t considerable difficulty 
was being experienced in m aintaining 
the service in E u ropean  schools. The 
deputation sta ted  there  there  would 
be no  objections to  A frican  nurses. 
T he D irector asked w hether Indian 
doctors w ould accept p e rm anen t em 
ploym ent a t the sa lary  offered by the 
A dm inistra tion . T he A dm inistration  
w ould no t consider part-tim e or 
vo lun tary  service.

T he deputation  was to ld  th a t very 
bad cases o f ill-health  o r physical 
defect should be b rought to  the notice 
o f the C hief H ealth  Officer o f  the 
A dm inistration.

(See also letter from  the D irector, 
dated  9th O ctober, 1953.)

Refresher Course

T he deputation  was inform ed that 
the D epartm ent was willing to  con
duct a refresher course fo r teachers. 
The Society was required  to  subm it a 
list o f subjects, in o rder o f priority, 
in which teachers were interested. 
Such a list is being prepared  by the 
G enera l Secretary. (A vacation course 
was held in Jan u ary . 1954.)

Clerical Assistants

The D irecto r stated th a t clerical 
assistants w ere appointed only a t large 
schools with hostels attached and at 
fee-paying schools. He was, how
ever, giving the resolution considera
tion as requests had  been m ade to 
him  from  o th er quarters as well. If 
the post o f clerical assistant was 
created , he w ould recom m end that 
the  p rincipal and the vice-principal 
o f  a school w ith a  clerk be requ ired  to 
teach  fo r 25 hours per week together.

N ot Discussed: Vacant 
Vice-Principalships

T he m atte r o f the vacan t vice- 
principalships a t the Tem ple G irls’ 
and St. A idan’s G irls’ Schools was not 
discussed. T he G enera l Secretary has 
been instructed  to write to  the D irec
to r in  this connection.

TEACHERS’ CENTRE F U N D
The follow ing resolution was 

adopted  at a m eeting o f the Executive 
C ouncil o f the Society on 7th N ovem 
ber, 1953:

(i) T h at no  claim  fo r a refund 
from  the T eachers’ C entre 
F u n d  be enterta ined afte r 11th 
D ecem ber, 1953.

(ii) T he refunds be m ade to  claim 
ants a fte r  that date, o r a t the 
earliest possible opportunity , 
provided satisfactory evidence 
is subm itted by claim ants re
garding the contributions made.

SCHOOL BU ILD IN G  F U N D
As on 31st D ecem ber, 1953, the 

to ta l con tribu tion  to the School Build
ing Fu n d  stood a t £ 7 ,4 3 6  5s. 5d. 
T he average m onthly  paym ent is 
about £ 4 6 0 .

Comment by Institute of 
Race Relations

T he follow ing com m ent appears in 
“A Survey o f Race Relations: 1952- 
53,” published by the South A frican 
Institu te o f R ace R elations in Jan 
uary , 1954:



"Indian teachers in N ata l have de- 
tid ed  to do all they can to help solve  
the problem  o f accom m odation. B y  
levying a tax upon them selves up  to  
six  per cent o f their salaries over two 
years, m ostly  collected by stop  orders, 
they have laid a solid foundation  to  
their N atal Indian Teachers’ School 
Building Trust Fund, to be used for  
extending school accom m odation in 
the m ost densely popula ted  areas. 
A b o u t £500 a m onth  is being col
lected in this way, and they aim to 
reach £25,000, to raise another 
£125,000 fro m  the com m unity, and 
to obtain £ fo r  £  fro m  the Provincial 
A dm inistration."

W e have no t yet reached  the  figure 
o f £ 5 0 0  a m onth , bu t we can easily 
exceed it if we have the support o f 
all our teachers. O ver 1,000 teachers 
are contributing  to  the  Fund . We ap-
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peal fervently  to  the others to do  so 
also.
T H E  C A U SE  IS A  N O B LE ON E.
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C H A N G E IN  O U R  N A M E  
SUGG ESTED

The A rt O rganiser, Miss M. 
W yatt Stayt, who has always 
taken a keen interest in our 
Society and its activities, says 
in a letter to  the President:

"I have a suggestion to make: 
W hat about altering the nam e  
o f yo u r Society to  'N atal Indian  
Teachers’ A ssocia tion’ ? The  
initials fo rm  a girl’s name, 
N IT A , which I th ink  w ould  be a 
pleasant personification fo r  the  
Society and rather m ore su it
able than the present initials.” 

W hat do  m em bers think?

Contributors to School Building Fund
The N atal Indian T eachers’ Society 

expresses its thanks to the following 
teachers o f its P inetow n B ranch fo r 
their contributions to the School 
Building T ru st Fund .
A!encon: Messrs. M. B ridgem ohan,

C. K uppusam i, R. J. M aharaj, S. 
M. M oodley, R. K. N aidoo, K. S. 
N air, D . R. Singh, J. S treenarayan; 
Misses S. G ovender, S. Pillay and 
P. N. R oopnarain.

Bayview Hindu: M r. V. R. Nair;
Miss A. G ovender.

Chatsworth: M essrs. E. J. Devadas- 
sen, M. E. D evadassen, P. 1. Devan. 
M. E. N ajaram m y, N . N eedhee, M. 
R am sam y, C. C hengiah; Misses C. 
G ovender. T . G ovender and M. J. 
Isaac.

Coedmore: Messrs. P. N. M oodley. 
S. Perum al, G . V. R eddy and M. 
N. Reddy.

Dassenhoek: Messrs. E. Alii and P. R.
M oodley.

Fannin: M essrs. S. M athen, V. N. 
N aidoo, C. A. Pillay and B. Poon- 
samy.

Gillitts: Messrs. I. Isaacs, H. Jagga- 
nath, S. A. Pandaram , M. Isaacs. 

Malvern: Messrs. K. S. M oodley, M. 
B udhram . S. K. N aidoo, V. R. 
N aidoo, T. N aidu, V. N aidu, L. A. 
N ew ton-B arker, K. R. Padayachee, 
N . R am sudh, P. V. Reddy, R. 
Sew persadh, H. B. Singh, I . T. 
T handroyen; Miss C. R oopnarain. 

Sea View: M essrs. M. M ahabeer, M. 
V. N aicker, M. N aidoo, K. Ram- 
baran. S. R am saroop, R .Ram su- 
bag, C. V eerabudra; M isses S. 
N aidoo, C. E. Saraw an and D. G. 
Reddy.

Shallcross: Messrs. S. A llopi, C. N. 
M oodliar, S. N . N aidoo and V. S. 
Pillay.

Welbedacht: M essrs. K. A ppanah, G. 
Foolchand. R. G ayanda , A. N. 
M oodley and N. M. M oodley.

ADAM S &  CO., LTD.
the moAt complete Atocb o f  loohi in Y j a t J  

We will gladly order any books not in stock.

S C H O O L  S U P P L IE S  O U R  S P E C IA L IT Y

341 WEST STREET. -  -  DURBAN.
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T he T each ing ok* P oetry
by Mr. M. JOSEPH, B.A.

In  the first part o f  this article (see 
October, 1953 issue) the  writer listed  
five reasons fo r  the  poor teaching o f  
poetry in the classroom.

1. The teacher has disliked poetry.
2. The teacher has been suspicious 

of ail forms o f emotions.
3. The teacher has been indifferent 

to poetry and has seen in it 
merely an opportunity for asking 
questions and allotting marks.

4. The teacher has loved it uucom- 
prehendingly.

5. The teacher has genuinely loved 
it but has been unable to com 
municate his love t o ‘Others.

These po in ts are now  developed.

1. D islike o f  poetry  arises perhaps 
from  the strictly  academ ic po in t of 
view, which, realising th a t the A rts 
are im ponderable and not subject to 
scientific analysis, sees th a t it is ex
trem ely difficult to m ark  them  ou t of 
a hundred and dislikes them  accord
ingly. A lso this type o f m ind views 
any artistic subject as soft, effem inate 
and show ing incapacity  fo r sport. A 
teacher w ith this outlook, if he has 
to teach poetry, m ay show his con
tem pt for it openly, in which case the 
harm  he does will depend on how 
m uch he is liked by his pupils, and 
how m uch direct personal influence 
he has.

If, on the o th er hand, he is con
scientious and tries to  conceal his 
feelings, he will w ork off his dislike 
in the way he teaches the subject. 
He will enforce it as a discipline, 
regard  it as an in ferio r and inaccurate 
m eans of conveying in form ation , set 
factual questions on and m ake his 
class learn lengthy and unsuitable 
pieces by heart. Forcing him self to 
deal with som ething he dislikes, he 
will inspire dislike o f it deeply and 
widely am ong his pupils.

2. T he teacher who is suspicious 
of all form s of em otion can be hostile 
to  poetry and this hostility he en
genders in tu rn  in his pupils so that 
natural outlets for em otion are

dam m ed up and poetry is looked upon 
as unw orthy of a robust and serious 
attitude to life. It has been said that 
schools develop the body well, the 
m ind passably and the em otions not 
at all. A nd the teacher who feels 
hostile to  poetry  because it rouses 
em otions does violence to  the nature 
o f  his pupils.

3. T here  is noth ing at all to re
stra in  the teacher who is indifferent 
to  poetry. Poetry  m eans nothing to 
him  but he does not actively shrink 
from  it. He teaches it cold-bloodedly 
and in all the w rong ways. He gives 
m arks fo r it, he asks his pupils to 
pa rap h rase  it. He sets questions on 
w hat he  considers to  be its subject 
m atter. His only in tent is to trea t a 
volum e o f poetry  as a set book fo r a 
public  exam ination  in which his 
pupils have to  score 40%  in a ques
tion on a poem  from  it. Such a 
teach er’s apathy, his lack  of any 
notion that poetry is to  be enjoyed 
and can  add to life m ay, in the long 
run , be m ore dam aging than  active 
hostility.

4. T he teacher who loves poetry 
uncom prehendingly and the teacher 
who loves it w ithout being able to 
com m unicate his love can be taken 
together. The one w ho loves it fo r 
reasons that have less to do with it 
than  with him self is stim ulated by 
poetry  to floods to  unrelated  emotion. 
As a result he m isreads a poem  and 
gives a w holly unreal version o f it 
to his class. The danger in the work 
o f such a teacher is that very often 
the children  are m ade to  feel that 
the poet is no bigger than  the 
teach er’s appreciation  o f his work.

T he one who loves poetry but is 
unable to com m unicate his love 
m akes bo th  him self and the poem 
appear ridiculous. I rem em ber a 
teacher w ho was addicted to  L ong
fellow saying to a class in which "l 
was: ' ‘Listen to this boys, isn’t it 
beau tifu l?” and she proceeded to read 
in a poetry-voice charged with what 
she considered was the right am ount 
o f em otion.
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A nd the night shall be filled with 
m usic

A nd the cares th a t infest the day,
Shall fold their tents like the Arabs,
A nd silently steal away.
A nd the response was first a  smile, 

then a giggle and then a laugh.

The pity o f it is th a t such a teacher 
in his inability to com m unicate his 
love fo r poetry m akes a travesty o f 
the beauty w hich has truly m oved 
him.

W hat then should be the attitude 
of the teacher w ho has been entrusted 
with the teaching of poetry? It is 
evident that the first qualification for 
the teacher o f  poetry is that he should 
love poetry —  love the poetry he 
teaches. A p reacher once said that 
you cannot help o thers to sanctify 
them selves unless you sanctify your
self. In the sam e way a teacher can 
com m unicate only w hat he feels. I f  
the poem  is dead to  him  he cannot 
m ake it live fo r his students. I t  is 
true th a t som e o f his students with a 
natural gift fo r poetry m ay get hom e 
to the beauty o f the  poem  in spite of 
his teaching, bu t to  the norm al pupil 
he will com m unicate bu t his own 
feelings that the poem  is a dead 
thing.

It is true also th a t the great 
m ajority o f people have som e power 
o f appreciating poetry if it is read to 
them  by one w ho feels it, and it 
should be the teacher’s duty to de
velop that power. A nd he cannot 
do it unless the subject lives fo r him 
and goes on living in him  if he is 
to continue teaching it. A nd when is 
a poem dead to  a teacher? It is dead 
to him  when he m akes o f it an 
intelligence lesson or spends his time 
over historical, geographical, and bio
graphical details, over classical allu
sions, derivations and figures of 
speech, so that the students get every
thing except the poetry. It is dead 
to him  evidently, “fo r his only interest 
lies in dissecting it.”

So th a t the subject m ay continue 
living fo r him , the teacher m ust con
tinue reading. T ru e  he m ay know 
enough fo r w hat he has to teach but 
it is no t the knowledge alone that is 
needed. T here  m ust be that fire o f 
life, that freshness, that zest for work

w hich can be found  only in one in 
w hom  the subject lives.

A nd the  teacher o f poetry m ust be 
convinced of the  need w hich poetry 
satisfies. H e m ust realise that if  edu 
cation is also concerned w ith aes
thetics, then  there  is no m ore pow er
ful force  than  poetry  to  arouse in the 
student th a t aw areness o f beauty , that 
love fo r beauty w ithout which o u r 
lives will be “weary, flat and unprofit
able.” A nd it is poetry that will con
vince us that:

“Beauty is tru th , tru th  beau ty  . . . 
th a t is all

Ye on earth , and all ye need to 
know .”

The teacher o f poetry m ust realise 
too that the first step tow ards appre
ciation is enjoym ent and that no one 
can appreciate what he has not en
joyed. The student is none the better 
fo r knowing academ ically  and th eo r
etically  th a t a poem  is a good poem. 
Unless his own pleasure tells him so, 
the  fact m eans nothing a t all and he 
is no  n earer to good taste  and good 
judgm ent.

But how is one to get good taste? 
How  are we to teach it? It cannot 
be done by precept. T he im posing of 
a set o f a rb itrary  standards, the asser
tion th a t certain  poem s are  good and 
certain  poets are g reat is o f no  value 
until the class have experienced the 
poem  and perhaps harm ful if fo r any 
reason the poems are beyond their 
reach.

We m ust then  m ake it our ru le to 
give children, fo r a start at any rate, 
the poem s they are likely to enjoy 
and that m ust be ou r first ru le if  we 
are to lay the foundations o f good 
taste based on enjoym ent.

It will not be out o f place here 
to note w hat is being done or can be 
done in p rim ary  schools.

It is only within recent tim es that 
poetry  has com e in to  its own in the 
prim ary  school, and even now the 
departm ental syllabus fo r English has 
it th a t not enough poetry is read  in 
schools. T h at poetry  used to  be 
called recitation, and still is in som e 
schools, is an indication o f the wrong 
approach  to the subject.
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I f  it is ou r ru le  to cultivate good 
taste th rough  enjoym ent, then let us 
begin w ith very young children. First 
o f  all they like a jingle. They like 
strongly m arked  rhythm s. T hey love 
fine-sounding words and do not care 
m uch about m eaning. T hey love 
rhym es. T hey love noise. T hey love 
speed. It will no t be h a rd  to find 
verses to m eet these requirem ents and 
these verses will lead natu ra lly  to 
higher stages as the child grows older.

A nd let the teacher no t be afraid  
o f noise. T o  join in and m ark  the 
rhythm  by tapping with their feet, 
with a pencil o r w hatever com es in 
handy, both delights and helps child
ren— and adults, too, as I know from  
personal experience with a class— I 
know how exciting the result was 
when I got a class o f adults in  a 
part-tim e class to m ark , in th a t way, 
the rhythm  o f “The Lady o f Shallo t” 
w here “the scansion is as sweet as 
bell sand never cloys,” and fo r child
ren the sort o f release obtained by 
beating time with the rhy thm  o f a 
verse is m ost valuable.

A t the next stage o f developm ent, 
the child  will dem and som e sense 
from  the poem . M ere w ord jungles 
will no t in terest him . T his is the time 
for poem s th a t tell a story, fo r bal
lads, fo r poem s about anim als, trains 
any object o r person naturally  in ter
esting to  a child. I know how m uch 
panting excitem ent there  was when I 
read these verses to  a class o f ten- 
year-olds:

W ith snort and pant the engine 
dragged 

Its heavy tra in  uphill,
And puffed these words the while 

she puffed 
A nd laboured  with a will:

“ I think— I can— I th ink— I can, 
' I ’ve got— to  reach— the top,

I’m sure— I can— I will— get there, 
I sim -ply m ust— not stop!”

A t last the top was reached and 
passed,

And then— how changed the song! 
T he wheels all joined in the en

gine’s joy 
As quickly she tore alonj;!

“I knew I could do it, 1 knew 1 
could win,

O h, rickety, rackety, rack!
A nd now  fo r a roaring  rushing race 

On m y sm ooth and shining track!”

H ow  the class enjoyed panting 
along with the tra in  and how  happy 
they were when the tra in  did reach 
the top!

T he w hole secret is to  choose a 
subject in w hich the pupil is in te r
ested. T he poem  m ust deal with 
som ething he cares abou t and in a 
way w hich he can understand. Then 
the fact th a t it is verse will be no 
h indrance to  his appreciation. On 
the con trary , i t  will be a help. The 
rhy thm  and m usic o f a poem  and its 
o th er differences from  o rd inary  speech 
give it w hat effect it has because they 
appea l to m ore than  the  conscious 
intelligence. T he appeal is to the 
w hole person, to  the em otions as well 
as the judgm ent.

In  the prim ary  school then  let the 
pupils listen to  and read  poem s on 
subjects they like. I f  it has to be 
that they m ust learn poem s by heart, 
let them  choose the poem s. Let 
sound play an im portan t p a rt in the 
teaching of a poem  and in that way 
their liking fo r the rhy thm  and music 
o f words will be preserved and 
strenghtened. L et enjoym ent be the 
keynote o f all poetry teaching.

South  A frica is a young country 
and its educational system , too, is 
com paratively  young and there is the 
tendency to lay all the stress on 
tangible evidence of achievem ent so 
that the acquiring o f the M atriculation 
C ertificate is often  the be-all and 
end-all o f  studen ts’ career in a high 
school.

T h ere  is the  g reat danger then that 
the tru e  aim s o f education, to build 
characte r, to m ake o f the student a 
good citizen, to  train  him  to  a sense 
of aw areness, these will be lost sight 
o f in the fetish w orship o f the M at
riculation  Certificate o r its equivalent.

It behoves teachers in secondary 
schools then not to let their view of 
the wood be obstructed by the trees. 
F o r exam inations a re  but details in 
the general process o f  education and 
it is this general process, this larger
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view th a t education is m ore  than  pre
paring students fo r public exam ina
tions th a t m ust prevail in the  m ind of 
the teacher in a  secondary  school.

A nd m ore so in the  m ind o f the 
teacher o f literatu re. T he danger to 
look upon a poem  m erely  as som e
thing on w hich a  question  will be 
asked in the exam inations is great. 
This a ttitude is usually  endangered 
by the  teacher w ho prefaces the 
teaching of a poem  w ith the rem arks,

“This is an  im portan t poem , pay care
ful attention  o t it. It is likely to 
appear in the  exam ination  paper.” Is 
not this in troduction  to  the teaching 
of a poem  but inviting “ghosts to 
trouble  joy” ? If enjoym ent is the 
pre-requisite fo r the p roper apprecia
tion and understanding of a poem, 
then this approach  defeats the end 
of poetry teaching.

T he good teacher o f poetry will 
realise th a t exam inations a re  a neces
sary pa rt o f any educational system 
but he will also know  how to  arrange 
his work so th a t the  relationship  be
tween a student p reparing  fo r exam 
inations and preparing  him  fo r life 
is set aright.

In the p rim ary  school the  choice of 
poem  is largely the business o f the 
teacher and indicative o f his taste, 
b u t in the secondary  school, because 
public  exam inations necessitate it, this 
m ost difficult task  of sorting  ou t from  
the  m ass w hat should  be taught as 
m ost profiable is perform ed by those 
com petent to  do  so and w ho as 
teachers “really  know the fodder 
suited to  the flock”. In  the years that 
I have spent as a teacher o f English 
in a secondary school, the choice of 
anthologies o f poetry fo r study fo r 
the m atricu lation  has been such as to  
give a sound nucleus o f knowledge 
ou t o f w hich m inds can reach  to 
m ore, and if the m ethods used by the 
teacher are such th a t when he com 
pletes the study of an anthology with 
a class, he has given them  a view 
o f the whole shining field o f English 
poetry and can say to  them , “A ll this 
now is yours if you have the per
severance as I taught you the pow er,” 
then truly has he done his w ork well.

(This article will be concluded in 
our next issue. The writer w ill con
sider m ethods o f  teaching poetry, and  
exam inations.)

A pproach to M usic
by Mr. PHILLIP BRITTON  

Music Organiser, N atal Educational Department
Music, potentially the m ost direct 

and spontaneous o f all the arts, is 
always in danger o f being stifled by 
professors, theorists and o ther “clever’ 
people.

Before teaching, before schools, 
before “m ethods”, cam e music.

Let no one succeed in dazzling and 
bewildering you with a show o f learn 
ing where m usic is concerned. Such 
men are no t to  be trusted.

T he only w ay to  excel a t m usic is 
to get to know  it a t first-hand so, 
therefore, to  love it, and  to  practise 
it. The things m ost w orthw hile are 
those which you discover yourself. 
And the best teacher is the one who 
is always learning.

If you w ant to  learn  abou t music, 
rem em ber the value of tradition . T he 
secrets o f m uscial skill are transm itted

som etim es unconsciously, from  old to 
young. Listen to  good perform ers, 
and w atch them . A nd if you do 
im itate them  a little  there’s no harm  
done. I f  you are a true  m usician, 
you will be strong enough to escape 
the enslavem ent o f im itation. N early  
all the great ones began by im itating 
(the best m odels, o r  the ones they 
loved).

T hese trad itions a re  precious in all 
arts and all countries and all races, 
and should no t be lightly cast aside.

T he earlier this in tim ate acquain
tance w ith m usic is gained the  better. 
But no one is too  late to  m ake it, and 
your age in years does no t m atter. 
Y our spirit, enthusiasm  and intelli
gence are  the  deciding factors. Read, 
listen, play, sing and keep an open 
m ind.
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A ssum ing that we believe “the 
earlier the better,” it follow s th a t we 
should  in troduce children to  music 
as soon as possible. T he gradual and 
spontaneous grow th o f m usical know
ledge, skill and taste should, however, 
be fostered and no t forced. It is the 
child that m atters at this stage, and 
his response to the arts— not m usical 
perform ances as such. One has seen 
too m any ch ild ren’s na tu ra l growth 
sacrificed to  artistic “perfo rm ance” 
arranged  by adults fo r the benefit of 
adults.

Lest it be thought that the above 
m ight be a counsel o f ease and  even 
laziness, rem em ber th a t p ro p er a tten
tion to  music (as som ething m ore than 
an ear-tickler) dem ands keen concen
tration , m uch thought and a response 
that is im aginative o r analytic  or 
creative by turns. F rom  these comes 
the liking fo r m usic, then  the desire 
to m ake it m ore beautifu lly , and the 
will to achieve be tte r perform ances. 
All this can be done un d er teachers 
who know  children, love m usic and 
have som e slight m usical skill or 
talent. Any good teacher learns with 
his class, if he is teaching the children 
and not a subject.

T here  are so m any attractive  folk
songs in the w orld available in so 
m any fine books, th a t it is a pity to 
m ake senseless cult o f such tunes. 
M any o f them  are  quite dull, having 
been “collected” by scholars w ithout 
m uch regard  fo r their interest to  the 
general m usic-lover, let alone to the 
growing child. C hoose carefully  and 
with a sense o f variety , rem em bering 
that m any o f these songs do no t yield 
their charm  im m ediately bu t m ust be 
studied sym pathetically  and with due 
regard  fo r their historical and social 
background.

It is good to  give growing children 
a diet o f two ra th e r different sorts of

m usic —  that specially fo r young 
people and that com posed fo r a 
general audience. It is possible to 
overdo either sort. T ry  to avoid this.
Individual children differ greatly__
som e grow  early  away from  w hat is 
too obviously w ritten fo r them , while 
o thers, less m ature  and sophisticated 
cling to  such tastes.

T o keep up the m etaphor o f  diet 
an occasional “trea t o f  m usical ice
c ream  ’ (in the shape o f som e ra ther 
lvghiy exciting and perhaps g lam 
orous piece o f m usic) does no harm  
to the system  if it is not repeated 
o ften . But the m etaphor is a false 
one if  it suggests th a t the norm al 
m usical diet is an austere, spare and 
m onotonous one d ictated solely by the 
itch  to  “im prove” children. G ood 
m usic, like good food, is to be en- 
J°y fd- If  it is otherw ise, the cooking 
and the presentation , i.e., the teaching 
is wrong.

L istening to records o r  the wireless 
has a very im portan t role in educa
tion no need to elaborate  on this. 
But rem em ber that it is no  substitute 
fo r listening first-hand to an actual 
perfo rm ance  by people  you can see 
and hear. A nd above all, it is no 
substitu te fo r m aking m usic yourself 
J> y ?u are  uncertain  o f your own 
abilities, find som e one to guide and 
d irect you, so  th a t you m ay have the 
joy o f  participation  in m usic (which,
0  ^ urse’ a ŝo c°n ies to  the listener).

T he greatest m usician is the com 
poser. N ext, perhaps, comes the in
spired perfo rm er, and his com ple
m ent, the listener.

M ay m usic bring you m uch happi
ness. A fam ous m usical educator in 
E ngland once rem arked! 4<T he great
est enem y ,in ou r w ork, is m isery." 
M ay m usic never be associated with 
such a fiend.

M e m o ra n d u m  o n  In d ia n  E d u c a t io n a l n e e d s . 
M e m o ra n d u m  o n  R e l ig io u s  S c h o o ls .
A  L e t t e r  to  th e  E d ito r  o n  R e l ig io u s  S c h o o ls . 
M a y v il le  B ra n c h  N o te s .

They will appear in the next.
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^ a lk

T he holidays a re  over. I hope that 
you have had a happy tim e, and  have 
returned full o f zest fo r the  y ear’s 
work.
Weddings

. . . Seven on the Seventeenth
C upid m ust have had a busy tim e 

recently, fo r seven teachers were 
m arried on 17th January . There 
were six weddings. N o, the  arithm etic 
isn’t wrong, as you will see by read
ing th rough  this list.

M r. N uncoom ar R am sudh, o f the 
M alvern School, was m arried  to  Miss 
R adha Jugm ohan, o f  P ie term aritz
burg .

M r. M uthusam i Pillay, o f Sastri 
College, to  Miss Sasageream m al 
Aiyer, o f Stanger.

M r. Sathanandan  Pather, o f the 
K athiaw ad School, to  Miss M eenat- 
chee Pillay, o f E ast London.

M r. Y oganathan V. Pillay, of the 
W oodlands H igh School, to  Miss Ind- 
rani Padayachee, o f C lare  Estate.

Mr. Soobram oney V. Pillay, o f the 
D epot R oad School, to  Miss Devagee 
M oodley. o f the Tem ple G irls’ School.

Mr. Brijlall Som ers, o f the  G reen
wood Park  School, to  Miss R adha- 
wathie R am buran . o f Inanda.

. . . Two in Novem ber
T here were tw o weddings in N ov

em ber last. They were those o f Mr. 
R. A ppasam y, o f the U m hlali Aided 
School, and M r. R. Joggalu, o f the 
Insembi School.

The congratu la tions and good wishes 
of the Society are extended to all 
these teachers.
We Grow Old in Tradition

N ineteen-fifty-three was a year of 
celebrations.

The G olden Jubilee o f the Clair- 
wood Schools was celebrated  in a 
spectacular m anner. T he playground 
of the C lairw ood Senior Boys’ School 
with its fun and fro lic  was a centre 
o f attraction  fo r the people o f C lair
wood fo r m ore th an  a week.

The Springfield H indu G overnm ent- 
aided School will long rem em ber 7th 
Novem ber, when its G olden Jubilee 
Hall was opened by the D irector o f 
Education, M r. C. M. Booysen.

by
CH ALK

O n 24th O ctober, 1953, the C hief 
Inspector o f Ind ian  E ducation , M r. 
L. J. T. B iebuyck, opened the Silver 
Jubilee C elebrations o f the O verport
S.R.S. School. T he Silver Jubilee of 
the Inanda G overnm ent-aided School 
was celebrated  on 14th and 15th 
N ovem ber.

W e are all happy on these occa
sions, fo r we know  th a t as we grow 
older we are adding to  o u r educa
tional tradition .

Retirement After 40 Years’ Service
M r. M. N aicker, Principal o f the 

Estcourt G overnm ent Indian School, 
re tired  from  the service o f the N atal 
Education  D epartm en t a t the end of 
last year. He had served fo r 40 
years. W hen M r. N aicker com m enced 
teaching in 1913 he was appointed  at 
the D epot R oad School. He next 
served a t the U m geni and Y ork R oad 
Schools. In 1929 he was prom oted 
to the principalship o f the E stcourt 
Indian  School, where he rem ained 
until his retirem ent.

W ell done, M r. N aicker! M ay 
your re tirem ent be one o f good health  
and happiness.

Examination Successes
It is pleasing to  note th a t our 

teachers are im proving their qualifica
tions. T he follow ing have passed the
B.A. Exam ination  of the U niversity  
o f  South Africa: Mr. A. N aidoo, M r.
O. M. Khan, M r. D. G okool. Mr.
D. N. M adram uthoo. Mr. D. N. 
Padayachee, M r. T. Subrayen.

Mr. R. T hum badoo , o f  the T an jo re  
School, has gained the B.A. H onours 
D egree in English.

Mr. K. S. N air, o f the A lencon 
School, and Mr. G . D elam oney, o f 
the M alvern P latoon School, have 
qualified fo r the Degree o f B achelor 
of C om m erce.

H eartiest congratu la tions to  all 
these teachers !
Courage

T he essence of courage is not that 
your heart should not quake, bu t that 
nobody else should know that it does.

— E. F . Benson.
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T he T eaching
by Inspector Mr.

A rithm etic  is the least popular of 
the school subjects. W hy? I feel 
th a t it is largely due to  bad teaching. 
1 am  o f the  opinion th a t arithm etic 
is the w orst taught o f all the subjects 
o f the p rim ary  school. It follows, 
therefore, th a t the standard  o f the 
pupils in a rithm etic  is deplorably  low. 
As I have a lready stated , arithm etic 
is badly taught because it is taught 
by teachers w ho do no t p roperly  un
derstand the subject them selves, who 
have no liking fo r it and hence reduce 
it to  a drab  and colourless procession 
o f uninteresting  m echanical processes, 
which are  a t best only h a lf under
stood by the  pupil.

T o  all such teachers I w ould sug
gest that they try  to  acquire en 
thusiasm  fo r the subject, th a t they 
pause to reflect on the rom ance of 
this subject.

T he advance o f m an from  the 
beasts has only been possible by 
m eans o f tw o things— language and 
num ber concept. W ithout these, civi
lisation w ould no t have been possible. 
T h ink  w hat an  im portan t step forw ard 
was m ade when early  m an first 
realised the abstrac t idea of num ber 
— in o ther words, got the idea o f the 
num ber five from  collections o f five 
objects !

A rithm etic  and its m ore advanced 
form — m athem atics— have m ade pos
sible ou r present form  o f civilisation 
and way o f life. Science, engineering, 
astronom y, physics, chem istry are 
entirely  dependent on it.

I have stated th a t language and 
arithm etic have gone hand in hand 
w ith each advance o f civilisation. 
T here  is one way in which arithm etic 
can surpass language— I refer to the 
predictive function. L anguage can 
only keep pace with discoveries, but 
arithm etic can predict them . D o you 
know that wireless waves were “dis
covered” m athem atically  by Maxwell 
20  years before they were actually 
found by H ertz?
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of A rithm etic
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D o you know  th a t the planets N ep
tune and P lu to  w ere only found tele- 
scopicaly afte r they  had been a rith 
m etically  predicted and their position 
in the  sky indicated?

Is there  not rom ance in this sub
ject? I  have dealt w ith only a few 
o f m any  sim ilar cases but they should 
stir  you to  re-exam ine your attitude 
to  the  subject.

I f  I  have spent som e tim e on this 
sub ject o f “in terest” it is because I 
feel th a t until the teachers change 
their own outlooks and carry  into 
the  classroom  a little o f the en
thusiasm  o f the “devotee” there  will 
be little  chance o f any big im prove
m en t in  the standard  of arithm etic in 
o u r schools.

L et us therefore  exam ine som e of 
the  reasons fo r teaching arithm etic 
(and m athem atics) in o u r schools.

1. F u ndam en ta l concepts o f num 
ber and arithm etical processes 
a re  essential to any clear- 
thinking of space, objects and 
tim e.

2. A ll civilisation is based largely 
on such concepts. Hence to 
partake o f ou r civilisation such 
ideas m ust be inculcated into 
the child.

3. P robably  m ore than in most 
subjects, an understanding of 
these concepts is necessary for 
a  cu ltu red  life.

4. In com m on with m ost o ther 
subjects, and to a higher degree 
than  m any, it gives a training 
in reasoning, in orderly  arrange
m ent, in logic and in the use o f 
im agery.

I regret th a t tim e does not allow 
me to  go m ore fully in to  this aspect 
o f arithm etic . F o r those who would 
like to  investigate further, I would 
suggest the reading of “T he Teaching 
of A rithm etic ,” by W. L. Sum ner 
Leslie Blackw ell-O xford) and “ M athe
m atics fo r the M illions.” by L. Hog- 
ben.
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Having dealt with the a ttitude of 
the teacher to the subject I will now 
try  to deal w ith the  m ore practical 
side o f the teaching of the subject. 
You will all appreciate that this 
would be better dealt w ith by a whole 
course of lectures and that, in the time 
at my disposal, I can only deal with 
a few of the m ore im portan t points.

FIRST STEPS

The child com es to  school with 
various bits o f knowledge gleaned 
from  parents, bro thers and sisters and 
friends. T he am ount will naturally  
depend on the environm ent o f the 
child and particu larly  the type of 
home.

T o  further com plicate the w ork of 
the teacher the abilities o f the child
ren vary enorm ously. Som e have a 
high I.Q., others a low I.Q .; some 
learn m ainly by touch, some by vision 
and some by hearing. As it is not 
possible with our large classes to deal 
with each child individually, it m ust 
be seen th a t the teaching m ethods are 
such as to  give all the above types 
an equal chance, i.e., the teaching 
should m ake use o f touch, vision and 
hearing.

Counting.— The first step is count
ing. M ost children  a lready have 
elem entary ideas o f num ber when 
they first com e to  school. Hence our 
object is to consolidate this. A useful 
aid here will be the reciting o r chan t
ing of nursery  rhym es dealing with 
num ber, e.g., One, two, buckle m y 
shoe.”

F our things in connection w ith each 
num ber m ust be corrella ted  in the 
m ind o f the child:—

(i) the figure (3);
(ii) the w ritten w ord “th ree”;

(iii) the spoken w ord “th ree” ;
(iv) T he pattern  in which it can 

be arranged  : • o r v

In addition the child m ust know the 
position in the num ber system occu
pied by that num ber, i.e., three lies 
betw een two and four.

Once counting  has been dealt with 
the next step is to the addition and 
subtraction  bonds. T his will be a 
very slow process and use will be 
m ade of m any different m ethods 
which appeal to  hearing, touch  and 
vision. O ral w ork  by teacher and 
pupil will appeal to  hearing and as 
the bonds are w ritten on the board  it 
will appeal to  the vision as well.

At this early stage the M ontessori 
m ethod of co-ordinating all three 
m ethods by having large figures cut 
ou t o f sandpaper and pasted to  a 
board  would prove useful. T he child 
runs his fingers over these figures. If 
at the sam e tim e, the word is sounded, 
it appeals to all senses a t once.

In all early  bond w ork both teacher 
and child should m ake use o f actual 
objects —  beans, coins, m atches and 
bead fram e.

As this basic understanding is es
sential to all fu tu re  progress this stage 
of using concrete objects should not 
be hurried  unduly a lthough the aim 
is to m ake the bonds an autom atic 
m ental process done w ithout reference 
to  objects. In this connection the 
counting by the child on the fingers 
should always be discouraged as it 
tends to  continue long after it is 
necessary or desirable. Hence a t the 
early  stages always provide suitable 
objects, thus obviating the necessity 
fo r  the child to  use his fingers.

The child will soon indicate when 
the necessity for concrete objects has 
gone. H e will be im patient with the 
use o f these when he “know s” the 
answ er w ithout their help. O ur aim 
is the stage where he instantly  knows 
the answ er to  a given bond.

T a b les.— These are related  to 
counting in twos, threes, etc.. and to  
addition. They should be handled 
so as to appeal to hearing and vision. 
Again the object is to  “know ” in
stantly  the products o r quotients.

Written Work (Early).— T he w ritten 
side o f  arithm etic will, o f course ac
com pany the oral. T he first necessity 
is the ability to  w rite the  figures. As 
soon as this has been m astered , w rit
ten work on bonds should be started. 
In the early  stages dots will be used 
for each w ritten bond but at the later
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stage the bonds will be done without 
the aid o f dots o r  beans, etc.

It will be found  th a t the speed of 
doing these w ritten  bonds (and also 
tables) will vary considerably  from  
pupil to  pupil. H ence a set pu t on 
the board  w ould be o f little  use. 
T herefore  it is essential to  have a set 
o f cards p repared  fo r each bond. As 
soon as a child finishes one card  he 
gets another. U sually  these sets of 
cards a re  kept in a c lo th  ho lder with 
pockets sewn on, one pocket fo r each 
set. E x tra  m iscellaneous sets o f  cards 
could  be in troduced a t intervals, say 
afte r bond 3, bond 5, bond 8 and 
bond  10 .

A ddition and sub traction  bonds 
should be included in this way.

T i l l  IM PORTANCE OF BO NDS  
A N D  TABLES IN  ARITHM ETIC

It is no t generally  appreciated  by 
teachers how  im portan t bonds and 
tables a re  th roughou t the  w hole of 
arithm etic.

How m any teachers realise that 
practically  all a rithm etic  is done m en
tally , and th a t the m ental steps are 
m erely a large num ber o f uses of 
bonds and tables? e.g.. T he m ulti
plication:

8965 
x 473

35860
62755

26895

4240445

N o t a  single step is done on the 
paper, all the  steps being done m en
tally  and the sub-answ er being w ritten 
dow n as an  aid  to  m em ory. In  this 
exam ple the m ental steps consisted of 
the use o f tables 12 tim es and of 
bonds 2 2  tim es.

T his illustrates the im portance of 
a thorough  know ledge o f bonds and 
tables. T hese m ust be m astered  so 
thoroughly  th a t the  answ er is known 
im m ediately. I t  is certain  th a t p rac
tically all o f  the  so-called careless 
erro rs in arithm etic  a re  caused by an 
incom plete grasp of bonds and tables.

H ence it is im portan t that rapid 
o ra l d rill in bonds and tables should 
con tinue right th rough  the prim ary  
school. A t the top  o f the school 
the  m ain  em phasis is on speed.

V ariety can be in troduced by the 
use o f such things as shillings and 
pence (12X tables +  a bond), yards 
and feet (3X  tables +  a  bond), miles 
and  furlongs (8X  tables +  a bond).

I t  is im portan t th a t the bonds 
should  be learned equally  thoroughly 
in the addition  and sub traction  form s.

e.g., 7 +  8 =  15
T herefo re  15 —  7 =  8 

and 15 —  8 =  7

Sim ilarly  the tables should be 
learned in the m ultip lication  and 
division form s.

7 X 8 =  56
T h ere fo re  56 7 =  8 

and 56 8 =  7

T he division form  o f the tables 
should  be learned before  sho rt divi
sion as a subject is attem pted.

I have found  that confusion often 
exists in the m inds o f the teachers on 
oral drill. It is often  confused with 
m ental arithm etic which consists of 
problem s. T here  is a com plete d if
ference o f aim . In  m ental arithm etic 
the object is to  test the pow er of 
thinking ou t a problem , whereas in 
rap id  o ra l drill the object is to  test 
to  w hat extent the response is au to 
m atic  and  w ithout thought. Both 
have th e ir p lace in arithm etic teach
ing bu t they  cannot substitute one 
fo r the other.

R A PID  ORAL DRILL M ETHODS
In  o ra l drill, especially in the stan

dards the  em phasis is on speed of 
response by the pupils. The way in 
w hich the  teacher gives the  questions 
will largely  decide the way in which 
the pupils respond. Slow questioning 
will earn  a slow response. A good 
response by the  pupils comes only 
when the  questions are fired at the 
pupils in a rapid , brisk and lively 
m anner.
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One com m on fau lt is to ask the 
questions in o rder round  the class. 
In practice this usually m eans that 
m any pupils only try  their ow n ques
tion. Hence they only get l /4 0 th  
of the practice th a t they m ight have 
had.

A nother fau lt is having the whole 
class call ou t the  answ er. T he slower 
pupils cannot keep pace with the 
brighter and hence do no t try  but 
only pretend to m ou th  the answer 
when it is called o u t by the brighter 
pupils.

No! the only satisfactory  m ethod is 
to give the question, allow  a very 
short tim e and then ask any pupil—  
choosing a t random — and especially 
choosing pupils whose a ttention  is 
tending to  wander.

Bonds and tables are only satisfac
to ry  when every pupil in the class 
can give the correct answ er imm e
diately and w ithout any hesitation 
w hatsoever.

I  do no t m ake any excuses for 
having spent so m uch tim e on the 
basic w ork of bonds and tables be
cause I feel th a t that is where the 
m ain trouble  lies. W ith a perfect 
knowledge o f bonds and tables I can
not conceive of a pupil being weak 
in arithm etic.

However, before I  conclude I wish 
to  deal with a num ber o f im portant 
points in connection with m ore ad 
vanced arithm etic. T im e does not 
perm it o f an organised and system atic 
lecture on the teaching of arithm etic 
and hence I am  afra id  this section of 
my talk  will be ra th e r disjointed. In 
this way, however, it will be possible 
to  deal with a num ber of things which 
experience has show n m e are vital 
and which need em phasis in our 
teaching to-day.

NEATNESS
The drive fo r neatness should be 

continuous in every class in the 
school. I have seen a class when 
taken over by a certain  teacher doing 
dreadfully  untidy work and yet a few 
m onths later this class delivers beauti
fully tidy work. If one teacher can 
do this why not all teachers? How 
m uch easier fo r all it w ould be if the 
pupils learned early  on that untidy 
work is never allow ed— whoever the 
teacher m ay be.

M any erro rs can be traced  to  badly 
form ed figures.
AC CUR ACY A N D  SPEED

The first requ irem ent is accuracy 
but speed is vitally im portan t as well. 
Individuals differ considerably in the 
speed a t w hich they w ork and it m ust 
be expected that a differing num ber of 
exam ples will be done in a given time. 
C are  m ust therefore  be taken to  en
sure that the bright pupil is kept 
busy. F o r these it is useful to  have 
prepared  a num ber o f cards w ith hard  
exam ples. It should be possible to  
m ake the pupil regard it an honour 
to  be given one o f these cards. H ence 
he will try  his utm ost to  be given 
one and to  get ou t the hard  problem s.

If som ething o f this so rt is not 
done the brighter pupils will find the 
pace of the class too  slow. H ence 
they will lose interest, w ith conse
quent behaviour problem s.
BLACKBOARD

I do not propose to go in to  the 
m any uses o f the b lackboard  but 
m erely wish to stress that the work 
done by the teacher on the b lack
board  should be a m odel fo r the 
children— a m odel o f neatness and of 
setting out.
ST A N D A R D  M ETHODS

U niform ity  o f  m ethod is essential 
if the pupil is not to be confused as 
he goes from  class to  class and from  
school to school. S tandard  m ethods 
in m any types o f problem  are  given 
in the new syllabus. These should 
be strictly  adhered  to. F o r  types not 
included there, each school should 
decide on its own standard  m ethod.

A useful device adopted by senior 
classes in som e schools is the keeping 
by the pupils o f  a m odel m ethod 
book w here one exam ple o f each type 
is included with correct setting out.

SETTING  OUT
Setting out is im portan t fo r m any 

reasons. Setting ou t of a problem  
should be good English throughout. 
A child w ho sets ou t his work to show 
each step o f the reasoning is less 
likely to m ake a m istake o f m ethod 
and can m ore easily find his own 
faults. F u rth e r if the w orking is 
carefully  and m ethodically  set out the 
teacher can easily see w hether the 
pupil understands the processes and 
principles involved and correc t any 
which are wrong.
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CH ECK ING  EA C H  STEP
Pupils should  be encouraged to 

check each step o f the w orking for 
them selves. A gain the approxim ate 
value o f  the answ er should be esti
m ated  w here possible— as a check on 
their work.

e.g., 38 x 9s. 8d. canno t exceed 
38 x 10s., i.e., £ 1 9 .

CONTROL OF W RITTEN WORK

(i) Marking:

All w ritten  w ork should be 
m arked by the teacher as soon 
as possible a fte r the w ork is 
done by the child. M arking 
som e days a fterw ards is use
less because th e  child will have 
lost all in terest in  the  w ork by 
th a t tim e. M ake certain  that 
the child understands w here he 
has gone wrong.

fii) Corrections:

Pupils must correc t every 
sum  in full even though  parts 
were done correctly . As fa r 
as possible there  should be a 
separate  heading “C orrections” 
which should generally  follow 
immediately afte r the work 
being corrected .

A M O U N T  OF W RITTEN WORK
This is governed by the syllabus 

to  be covered by the class o r stan- 
dard, by the am oun t o f  tim e given to 
oral w ork. H ow ever as m uch  written 
work as possible should  be given. 
C onstant repetition in w ritten work 
is just as essential as it is in oral 
work.

G R A D E D  QUESTIONS
Q uestions should  be carefully  graded.

It is no t sufficient to  rely  on the text 
book, in w hich the  questions m ay or 
m ay no t be suitably graded. E ach 
teacher should build up  a set o f 
exam ples o f his own.

W hen a new process such as Sim ple 
Interest is taught, a num ber o f very 
sim ple exam ples should  be given first 
The Principal could  be £ 4 0 0 ,  £ 7 0 0 ] 
£ 3 5 0 .  In terest should be easy also.

5 % , 10% and so on. I f  this is done 
a ll the  ch ild ren  will be enabled  to  do 
a large num ber o f questions in a 
sh o rt tim e— thus getting the oppor
tun ity  o f fixing the m ethod.

L ater ha rd er exam ples involving 
m ore difficult principals, ra tes o f in
terest o r  tim es can be given— but 
only when it is apparent from  the 
easy problem s th a t the m ethod has 
been m astered. Even then the m ore 
difficult questions should be gradually 
in troduced, e.g., m ake the principal 
difficult but leave rate and tim e 
sim ple. T hen  two difficult and one 
sim ple. F inally  all three  can be 
m ade m ore difficult.

TESTS

Class tests, bo th  o ral and written, 
should  be set a t frequent intervals. 
T his keeps the childiren interested, 
acts as a useful revision of im m ediate 
back w ork and shows the teacher any 
gaps in the knowledge o f the pupils.

REVISION

C hildren  soon forget and so fairly  
frequent revision is necessary. A 
suitable tim e fo r revision would be 
before  each  test, including a t least 
one back section of w ork in each 
test. In  this way the work will be 
kept fresh  in the m inds o f the pupils.

CONCLUSION

It m ay be claim ed th a t m uch of 
w hat I have said is e lem entary and 
should be the com m on practice. 1 
agree. Nevertheless, all that I have 
discussed has been show n to be neces
sary. I have com e across all the 
faults im plied in this ta lk  in the 
schools, som etim es singly and som e
tim es m any  together.

W ith such a w ealth o f m ateria l at 
m y disposal I  can assure you th a t it 
has been a difficult task to decide 
w hat to  include and w hat to om it. 
In general I included the  m ore com 
m on im portan t errors.
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1954 RRTS & CROFTS ERHIBITIOI)
RULES & SYLLABUSES

ART
RULES

1. M ED IA .— W ax crayons, coloured pencils, pen and ink. pain t, coloured
paste, cut paper.

2. SIZE.— E ach entry should be m ounted on stiff paper, m easuring  11 inches
by 15 inches o r 15 inches by 22 inches.

3. O N LY T H R E E  E N T R IE S  may be m ade in each section by any one school
(Class I  to S tandard  X).

4. PA R TIC U LA R S to be furnished on the BACK of each m ounted  specimen
subm itted:

(a) N am e of School.
(b) N am e of Pupil.
(c) Age of Pupil.
(d) Class o r S tandard.
(e) Section.
(f) Sub-Section.
(g) Topic.

5. ALL SPEC IM EN S subm itted M U ST be strictly O R IG IN A L .

6 . T R A IN IN G  C O L L E G E  ST U D EN TS A N D  T EA C H E R S m ay each sub
m it one entry fo r every sub-section (sections II and 12).

SYLLABUS
Section Group Sub-Section Topic

1 Class I (a) Design

(b) P icture
(c) Design or 

Picture

Original border pa tte rn  using any 
m otifs.

Original picture of a  girl o r a boy. 
O riginal com position in free scribbl

ing o r finger painting.

2 Class II (a) Design

(b) Picture

(c) Design or 
P icture

O riginal border patte rn  suitable fo r 
the edge of a sari 

O riginal p icture showing M other or 
F a ther a t work.

O riginal com position in finger painting 
or com bed paste work.

3 Std. I (a) Design

(b) Picture

(c) Design or 
Picture

Original design suitable fo r a rug or 
for ground decoration.

Original p 'c tu re  entitled “ My 
Fam ily" or “C lassm ates.”

Original com position in rm udge work 
or spatter work.

Std. II (a) Design

(b) Picture
(c) Design or 

Picture

O riginal design to decorate  a  kite or 
a chundool.

Original illustration to a story. 
Original com position in coloured 

paste.
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Group Section Sub-Section Topic

5 Std. I l l (a) Design
(b) P icture

(c) Design or 
P ic ture

O riginal design fo r a grotesque mask. 
O riginal picture entitled “A Strange 

D ream  or “T he Never, Never 
L and .”

O riginal com position in free brush- 
w ork.

6 Std. IV (a) Design

(b) P icture

(c) Design or 
P ic ture

O riginal a ll-over patte rn  in po tato  
printing, stencilling or spatter work. 

O riginal picture entitled  “ U nder the 
Sea” or “In the R oom .”

O riginal com position depicting an 
im aginary flow er o r spray of 
flowers.

7 Std. V (a) Design

(b) P ic ture

(c) Fan tasy

O rig inal all-over p a tte rn  su itable fo r 
a  textile.

O riginal picture show ing two or 
m ore children  playing.

O riginal com position depicting a fan 
tastic  fish, insect, bird o r anim al.

8 Std. V I (a) Design

(b) Picture

(c) Fan tasy

O rig inal a ll-over patte rn  suitable for 
curta in  m aterial.

O riginal p icture  show ing a group  of 
people.

O riginal com position depicting a fan 
tastic  vehicle, aerop lane  o r building.

9 Std. V II 
t o X

(a) Design

(b) P icture

(c) P o rtra it

O rig inal design to decorate a  plate, 
tile, vase o r  fan.

O rig inal p ictu re  showing a  tem ple, 
m osque, church o r school with sur
roundings.

O riginal study from  observation, ir
reg u la r im agination o f the head of 
a  person.

10 O pen (a) Design

(b) P icture

O rig inal design suitable fo r the 
decora tion  of a  scarf.

O riginal p icture  o f a wedding, a  p ro 
cession, o r  a religious festival.

11 T rain ing
College
Students

(a) Design

(b) Picture

(c) Still Life

O riginal decorative design fo r any 
purpose.

O riginal picture o f a  scene o r in 
c iden t from  every-day life in  N atal.

O riginal study from  observation, 
m em ory or im agination, o r  a vase 
o f  flowers.

12 Teachers (a) Design

(b) Picture
(c) Design or 

P icture

O riginal decorative design fo r any 
purpose.

O riginal picture, any subject.
O riginal abstract o r sym bolic com 

position.
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NEEDLEW ORK
RULES

1. The follow ing is the G R O U P IN G  of Classes-

G R O U P  A ; C lasses I and II.
G R O U P  B: S tandards I  and II 
G R O U P  C: S tandards III  and  IV 
G R O U P  D : S tandards V and  VI.
G R O U P  E: S tandards V II and  V III .
G R O U P  F : S tandards IX and X.
G R O U P  G: S tudent Teachers.
G R O U P  H : Teachers.

2. ONLY TW O  E N T R IE S  will be accepted from  E A C H  SUB-SECTION
from  each group.

3. LABELS will be supplied later and the  follow ing details should be in 
serted:
(a) N am e o f School.
(b) N am e of Pupil.
(c) Age of Pupil.
(d) G roup.
(e) Section.
(f) Sub-Section.

4. N O  L A U N D E R E D  A R TIC LES should  be sent.

5. G O O D  Q U A L ITY  m aterials should be used.

6 . AN Y  D E C O R A TIO N  should be suitable and in good taste , care being
taken in the selection of colours.

SYLLABUS

Section Groups Sub-Section Articles

I. A & B Fancy Tacking
K nitting
Beadwork

Tray-clo th , face-cloth, m at, bib. 
D ish-cloth, pot-holder (wool). 
M ilk cover, necklace, bracelet.

II. C & D Needlework
(hand-m ade)

M achine-m ade
G arm ent

K nitting
Beadwork
Art

Needlework

Anti-waste

H andkerchief, set o f do ll’s clothes, 
apron, child’s sm ock.

Own choice.
Set o f  doll’s clothes, pa ir o f  socks.
M ilk cover, necklace, bracelet.
E m broidered tray-cloth or cushion 

cover, applique cushion cover, felt 
toy, handkerchief (draw n thread).

Own choice.

III. E & F M achine-m ade
G arm ent

Hand-m ade
Articles

K nitting

Pyjam as.
Petticoat (trim m ed with lace), child’s 

frock (faggotting), handkerch ief 
(draw n thread), handkerch ief (em 
broidered).

Pair of socks, cardigan, set o f baby 's 
woollies, doyley.
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Section Groups Sub-Section Articles

Beadw ork
A rt

N eedlew ork

A nti-w aste

M ilk cover, braclets, necklaces.
E m bro idered  trav-clo th  o r cushion 

cover, cushion cover in applique, 
toys in fe lt o r wool o r rags, felt- 
w ork— bags, slippers, tea cosy; 

d raw n threadw ork —  tray  cloth or 
doyley.

Ow n choice.
IV. G & H M achine-m ade

G arm en t
H and-m ade

K nitting

C rochet
Beadw ork
Art

N eedlew ork

Anti-waste

Pyjam as or nightdress.
C h ild ’s sm ock, child’s frock  (fag- 

gotting), handkerchief, petticoat.
A single garm ent, pa ir o f  socks, tea 

cosy, lace.
L ace doyley.
Milk jug  cover or tea shower.
E m bro idered  tray  c lo th  o r cushion 

cover draw n th read  tray  cloth o r 
handkerchief, toys— felt o r wool or 
rags— stencilled cushion cover or 
tea cloth, applique cushion cover 
o r  tea cloth.

Own choice.

V. Open Best piece of R ichelieu em broidery. 
Best c rochet tea  cloth.
Best hand-m ade rug. 
Best piece o f tapestry.

HANDICRAFTS
RULES

1. T H E  G R O U P IN G  O F  CLASSES will be the sam e as fo r Needlework.

2. NO SC H O O L shall send m ore than TW O  exhibits in any Sub-Section
from  any one Class G roup.

3. ALL E X H IB IT S m ust be strictly original
4. O N LY  W O R K  O F  Q U A L IT Y  will be considered.

SYLLABUS
Section Sub-Section

M odelling and Pottery Clay, W ax, C ardboard , Paper, Plaster-cast.

Toym aking W ood, C ardboard , M etal.

Basketery and W eaving Raffia, Bam boo, R ushw ork, Illa la  F ibre , W ool
w ork, String. W eaving.

W oodw ork Polished (one coat o f  shellac varnish o r French 
polish and then wax polished), Painted, U n 
painted.
V arnished w ork will no t be accepted and it 
is too m uch to  expect real French  polishing 
from  youngsters.
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Section Sub-Section

M etal-w ork Brass, C opper, T in  (m eans “tin p la te”). Articles 
in this sub-section are  expected to  be u tili
tarian  or functional ra th e r th an  o rnam ental 
so th a t com petitors do n o t w aste tim e in 
trying to  decorate  unnecessarily .

Papier M ache 
Paper W ork

Paper pulp, Laver m ethod.
Paper Folding, Paper T earing , Paper C utting, 

Paper W eaving. A rtificial Flow ers— waxed 
or unwaxed.

M aps (C om pulsory 
size 15in. x 20 in.)

Relief, Physical, Political, Production , R a in 
fall, Population , Air, L and and Sea R outes.

Scout and G uide C ra ft 
G ro u p  W ork

Scout and  G uide gadgets only.
Only O N E  topic from  any of the above S E C 

T IO N S by  th e  school.

Open o r M iscellaneous W ire. G ram ophone  Records, L eather, Pewter. 
G lass, X-Ray Film s, etc.

Stencilling or Fabric 
Painting

Saries, T ab le  C entres, Scarves.

D arjeena  W ork Saries, T ab le  C entres, Scarves, D uchess Sets.

Student T eachers and 
T eachers

G enera l svllabus as above.
G eneral science; specim ens, apparatus. 
M odelling: M echanical, Clay. . 
C ollection of P hotographs of E ducational im 

portance (tinted o r untinted).

BRANCH NOTES

T O N G A A T

O bituary.— T h e  B ranch records with 
sorrow  the death o f M r. R. Budhai, 
o f the Insem bi G overnm ent-aided 
School, on 5th N ovem ber, 1953.

The late M r. B udhai was a popular 
teacher. He was particularly  in te r
ested in a rt and handicraft, and it is 
largely because of his interest and 
enthusiasm  that the Insem bi chool 
has done well in arts and crafts ex
hibitions.

The Society extends its sym pathy to 
the fam ily o f the late M r. Budhai in
their sad loss.

Sport.— T he Stanger B ranch m et 
the T ongaat B ranch in a cricket m atch 
on 21st N ovem ber, 1953. T he Stanger 
B ranch won easily.

V E R U L A M
T he A m erican V ice-Consul, M r. 

R. P. C arlson, delivered an in terest
ing lecture on “E ducation  in the 
U nited States.” on 17th Septem ber, 
1953. T he lecture was held at the 
V erulam  T ow n H all and drew  a large 
a ttendance, including m any ladies.

On W ednesday, 25th N ovem ber, 
H is Holiness Swam i N ischalanda ad
dressed the V erulam  B ranch on 
“V edan ta” . T he lecture was illum ina
tive and educational.
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Pietermaritzburg Branch Jubilee

Jubilees are times of rejoicing and the Society rejoices with 
Pietermaritzburg Branch which celebrates its Silver Jubilee this year. 
Twenty-five years is a long period in the history of an institution, 
and the Pietermaritzburg Branch can feel justly proud of what it has 
accomplished in that period. Before decentralisation in the organis
ing of the Society took place, Pietermaritzburg was the only Branch 
of the Society, and it has played an important part in making the 
Society the powerful organisation it is to-day.

By a Branch being active, alert and strong, the Society is made 
strong, for it is in the strength of each one of its branches wherein 
lies the power of the Society.

Teachers all over the Province, therefore, will feel infused with 
the spirit that Pietermaritzburg has displayed in withstanding the 
vicissitudes and vagaries of time and fortune and will join with the 
Branch in the happiness it feels in achievement.

But Jubilees are times not only of looking back and being 
satisfied with what has been done, they are also times of looking 
forward to future progress; they are times to plan to gather new 
strength, to take resolute action and to endeavour to rise to greater 
heights of achievement. And so we congratulate Pietermaritzburg 
and with our congratulations go the hope that the fame they have 
won will be but the spur to urge them on to greater things.

“A d  M ultos A nnos.”

Mr. M. B. NAIDOO, F R.G.S.

It is with pleasure that we heard that Mr. M B. Naidoo, Vice- 
Principal of Sastri College, has received the signal distinction of 
being elected a Fellow of the Royal Georgraphical Society. It is an 
honour well-merited and all teachers would like to share in the 
glory reflected from it. Congratulations, Mr Naidoo.
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Official Notes & News

1. INTERVIEW  ON CO NFER
ENCE RESOLUTIONS

On the 14th August, 1954, the 
Society— represented  by Dr. S. Coop- 
pan and Messrs. A. D. L azarus, S. 
C hotai and P. R aidoo— m et the 
D irector o f Education  and the Chief 
Inspector o f Indian E ducation  on the 
R esolutions passed at the C onference 
held in July.

The follow ing w ere discussed, a 
report o f which w ould appear in the 
next issue of the Journal.

Austerity Furniture
T hat this C onference o f the N.I.T.S. 

deplores the  decision of the N .E.D . 
to supply “ austerity  fu rn itu re  ” to 
Indian and C oloured  Schools in the 
form  of five-seater desks fo r children 
and backless stools fo r teachers. This 
C onference is o f the opinion that this 
is a decision w hich cannot be excused 
even on the grounds that there is 
need for the stringest econom ies to 
be m ade.

N.S.C. History Syllabus
T hat this C onference of the 

N .I.T.S. requests the N .E .D . to ex
punge from  the H istory Syllabus for 
the N atal Senior Certificate E xam i
nation the w o rd s : “ the problem s 
created  thereby ” in the heading of 
the section o f the Syllabus dealing 
with the com ing of Indians to South 
Africa.

Government Secondary School in 
Sydenham

T hat this C onference of the 
N.I.T.S. urges the N .P.A . to erect a 
G overnm ent Secondary School in 
Sydenham , a vast area with fifteen 
prim ary and eight private platoon 
schools.

Typewriter and other school requi
sites to Govt. Aided Schools

T h at this C onference of the 
N.I.T.S. again requests the N .P.A . to 
provide typew riters and o ther school
requisites to G ovt. A ided Indian 
schools on the sam e basis as G overn
m ent Schools.

Erection of more Government 
Schools

T h at this C onference o f the 
N .I.T .S. urges the N .P.A . to erect 
m ore G overnm ent schools in o rd e r to 
provide fo r the Indian  children in 
P latoon Schools and those w ho failed 
to secure adm ission into schools.

Indian Supervisors
T h at this C onference o f the 

N .I.T .S. whilst appreciating the ap 
pointm ent o f  Indian Supervisors for 
Indian schools believes that the time 
has com e fo r the appointm ent o f In 
dian Inspectors o f Schools.

Delay in Appointing Principals and 
Vice-Principals

T h at this C onference o f the 
N.I.T.S. requests the N .E .D . to  fill 
a ll vacancies fo r the posts o f  Princi
pals and V ice-Principals with the least 
am ount o f delay.

Salaries o f Teachers with T4 and T5 
Certificates

T hat this C onference of the 
N .I.T .S. requests the N .E .D . to place 
teachers with T4 o r Indian T eachers’ 
Senior Certificate on a h igher scale 
than the holders o f T5 o r Indian 
T eachers’ Jun io r Certificate.
Salaries o f Indian Teachers

T hat this C onference o f the 
N.I.T.S. expresses dissatisfaction with 
the new salary  scales which in spite 
o f certain  im provem ents m ade re
cently are not adequate and do not 
take into account the legitim ate needs 
and status o f teachers, and urges 
upon the A dm inistration  to- in tro 
duce scales o f  salary  for Indian 
teachers, which are not racially  dis
crim inatory , and, as a step in this 
direction to include the ex-gratia pay
m ent in the basic salary.

“ Consolidation ” and Increased 
C.O.L. Allowance

T hat this C onference of the 
N .I.T .S. requests the N .P.A . to con
solidate a portion  of the c.o.I. allow 
ance into basic salaries, and to grant 
Ind ian  teachers an increased c.o.I. 
allow ance
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Branch Notes

1. CLAIRW OOD
C hairm an: M r. N . B. N aidoo. 
V ice-C hairm an: M r. R. G . Pillay. 
H on. Sec.: M r. S. G ovindsam y. 
Hon. T reas.: M r. S. S. M oodley.

2. UM G ENI
C hairm an: M r. M. L. Sunichur. 
V ice-C hairm an: M r. J. G . Peters. 
Hon. Sec.: M r. K. K uppusam y. 
Hon. T reas.: M r. R. H. M aharaj.

3. SY D E N H A M
C hairm an: M r. S. P. Singh. 
V ice-C hairm an: M r. S. Chotai. 
Hon. Sec.: M r. R. R am charan. 
Hon. T reas.: M r. S. R. M aharaj.

4. STANG ER
C hairm an: M r. K. V. N aidoo. 
V ice-C hairm an: M r. R. M oodley. 
Hon. Sec.: M r. S. N . Singh. 
H on. T reas.: M r. N . D. M aharaj.

5. NEW CASTLE
C hairm an: M r. K. T hum badoo. 
V ice-C hairm an: M r. A. K. N aidu. 
Hon. Sec.: M r. V. S. Chetty. 
H on. T reas.: M r. V. S. Chetty.

6. PORT SHEPSTONE
C hairm an: M r. R. Powys. 
V ice-C hairm an: M r. C. Palani- 

yandi.
H on. Sec.: M r. G. H . G affoor. 
H on. T reas.: M r. L. R. N aidoo.

7. TO N G A A T
C hairm an: M r. R. Sancho. 
V ice-C hairm an: M r. M. S. Reddy. 
Hon. Sec.: M r. A. Jacob.
Hon. T reas.: Miss Y. N aidoo.

8. D U N D E E
C hairm an: M r. S. M. Pillay. 
V ice-C hairm an: M r. L. G . 

Joshua.
Hon. Sec.: M r. S. K. N aidoo. 
Hon. T reas.: Mr. G . R aghubir.

9. M AYVILLE
C hairm an: M r. S. Jogi N aidoo. 
V ice-C hairm an: Mr. K. C . N aidoo. 
Hon. Sec.: M r. D. V. M oodley. 
H on. T reas.: M r. A. R. N aidoo.

10. D U R B A N  CENTRAL
C hairm an: M r. N. G. M oodley. 
V ice-C hairm an: M r. R. P. Soni. 
H on. Sec.: M r. K. T . M aistry. 
Hon. T reas.: Mr. A. N aidoo.

11. PINETOW N.
C hairm an: M r. J. Chengiah. 
V ice-C hairm an: M r. V. R. Nair. 
H on. Sec.: M r. K. G.- Foolchand. 
Hon. T reas.: M r. M oodley.

12. LADYSM ITH
C hairm an : M r. P. P. Singh. 
V ice-C hairm an: M r. B. Pachai. 
H on. Sec.: M r. B. N aidoo.
H on. T reas.: M r. R. N arrandes.

13. VER ULAM
C hairm an : Mr. D. Jum na. 
V ice-C hairm an: M ri P. Subrayen. 
H on. Sec.: M r. R. R. Singh. 
H on. T reas.: M r. C. R. Singh.

14. UM ZINTO
C hairm an : M r. T. P. Palayandi. 
V ice-C hairm an: M r. P. C. C. 

N air.
Hon. Sec.: M r. N . P. G ovender. 
H on. T reas.: M r. V. M . Chetty.

15. P.M .BURG
C hairm an : M r. A. S. George. 
V ice-C hairm an: Mr. M. R.

N aidoo.
Hon. Sec.: M r. G. S. Pillay. 
H on. T reas.: M r. A. K. M eeran.
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Memorandum on the conditions of Service of 
Teachers employed in Private Platoon Schools

1. T he Ind ian  teachers em ployed in 
the Private P la toon  Schools are A s
sociate M em bers o f the  N a ta l In 
dian T eachers’ Society. T he Society 
begs to  subm it this M em orandum  on 
their behalf, w ith  a view to securing 
som e im provem ent in the salaries 
allowances and conditions o f service 
o f these teachers.

2. This M em orandum  is concerned 
w ith four m atters , v iz . :—

(a) T he C ost o f L iving Allowance;

(b) R etired m en  and qualified 
m arried  w om en-teachers;

(c) O pportunity  fo r the teachers in 
Private P la to o n  Schools to  be
come .professionally certificated;

(d) G eneral conditions o f  service.

W ith regard  to  the first m atter, the 
Province a t present provides (i) a 
grant-in-aid tow ards the basic salary 
of the  teachers, and (ii) a general 
purpose grant.

N o  provision is m ade fo r a cost of 
living allow ance to these teachers. 
T he G rantees o f these Private Platoon 
Schools have been raising funds by 
way o f ra th e r heavy fees in order to 
pay the teachers a C ost o f Living 
Allowance.

T he investigations o f the Society 
reveal that—-

(a) Some G ran tees have not been 
paying any C ost o f Living A l
lowance a t all.

(b) M ost o f the G ran tees pay some 
kind of C ost o f Living Allow
ance bu t these are not on a 
uniform  scale.

(c) T he actual am ounts paid in 
C ost o f L iving A llow ance are 
so low that they  bear no re
lation to the present high cost 
o f living.

3. T he general concensus of 
op in ion  am ongst the G ran tees is that 
the paym ent o f  C ost o f Living A llow 
ance presents them  with their m ost 
serious problem . If they do not pay 
an  allow ance they becom e personally  
liable to  prosecution as all em ployers 
are  legally required to pay a s ta tu 
to ry  C ost o f Living A llowance.

4. W hile the Society is aw are 
that it and o ther public bodies re
presenting the Indian  people ac
quiesced in the general plans fo rm u
lated by the D irector o f E ducation 
fo r the establishm ent o f these Private 
P latoon Schools, and was to  som e ex
ten t privy to the financial im plica
tions in regard  to the rem uneration  of 
teachers in these schools, the Society 
nevertheless subm its th a t the position 
of these teachers to  say nothing of 
the G rantees, is becom ing un tenable 
and, therefore, urges the D epartm ent 
to  provide funds to  enable G ran tees 
to  pay a C ost o f Living Allowance.

5. W ith regard  to the  second 
m atter, considerable dissatisfaction is 
being voiced by retired m ale and 
qualified m arried  w om en-teachers 
w ith the ra tes o f pay th a t they p res
ently  enjoy in these P latoon Schools.

These teachers are reduced, for 
purposes o f salary, to the category 
of inexperienced and unqualified 
teachers. T he Society suggests that 
this category of teachers should re 
ceive recognition fo r their experi
ence if they are em ployed in these 
Platoon Schools.

6 . T he th ird  m atter raised refers 
to professional certification. In view 
o f the fact that as m ore and m ore 
Private P latoon Schools are opened 
we shall be com pelled to recruit un
tra ined  and uncertificated personnel, 
the Society is o f the opinion that 
these teachers should be granted  an 
opportun ity  to secure som e profes
sional qualification by attending 
classes and w riting an exam ination.
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The fu rth er observation  is m ade 
that under the present dispensation, 
when these teachers have served fo r 
a few years and possibly m ade m ore 
proficient in the m anner suggested, 
they face possible re trenchm en t be
cause o f the tem porary  and d im inish
ing na ture  o f these Private P latoon 
Schools. It is suggested th a t besides 
being unfair to  the individual, m uch 
undue personal hardsh ip  w ould ensue.

T he Society is appreciative o f the 
efforts o f the D epartm en t to raise the 
standards o f teaching in Indian 
schools and while being in com plete 
agreem ent with that principle it 
nevertheless, puts fo rw ard  this plea 
on b ehalf o f the teachers in Private 
P latoon Schools fo r the extension to 
them  o f an opportun ity  to qualify 
professionally , providing their aca
dem ic atta inm ents are such as to  
w arran t their adm ission to som e 
teacher certification.

7. T he last m atter we wish to raise 
relates to conditions o f service o f  the 
teachers in P latoon Schools. U nder 
the present system  there appear to  be 
no privileges at all fo r the teachers 
such as those enjoyed by o thers in 
the service. It is urged th a t the D e
partm en t give serious consideration  to 
the question o f sick leave benefits, 
etc. These teachers earn  a very low 
salary  and if th rough  no fau lt o f their 
own they have to stay away from  
w ork because of illness, their finan
cial loss is very considerable.

It is hoped th a t the D epartm ent 
will give sym pathetic  consideration 
to  the  points raised in this M em o
randum . T h e  Society and its m em 
bers as well as the Indian com 
m unity, are trying to m ake the most 
o f  a difficult situation  and the in 
terests o f Indian education  dictate 
th a t we should have as contented 
and efficient a teaching force as is 
possible in the circum stances.

c /o  Sastri College, 

D urban.

M ay, 1954.

REPLY TO OUR MEMORANDUM ON 
PRIVATE PLATOON SCHOOLS

Memorandum on Conditions of 
Service o f Teachers in Private Pla
toon Schools.— This refers to your 
letter dated  22nd M ay, 1954, and the 
m em orandum  w hich it covered.

Please allow  me to deal under the 
sam e headings with the m atters you 
raised :—■

(a) C ost o f Living A llow ance, and
(d) G enera l C onditions o f Service.
Provincial N otice No. 329 of 1951

brings the Private P la toon  Schools 
into line with the E uropean  G overn 
m ent A ided Schools in regard  to 
teacher grants and general conditions 
o f service. U nder present circum 
stances it is no t possible to effect sub
stantial d ifferentiation betw en the two 
systems.

(b) Retired Men and Qualified 
Married Women Teachers.— I m ust 
agree th a t w here such teachers fall 
into G rad e  5 they are ra ted  as “ less 
than  M atriculation  ” and, therefore, 
receive th e  sam e teacher grant as the 
unqualified holder o f a Jun io r C er
tificate. F u rth e r, the unqualified and 
inexperienced holder o f a m atricu la
tion certificate w ould receive a higher 
teacher g ran t. I am prepared  to  give 
fu rth e r thought to this p a rticu lar as
pect o f  the  grant-scale.

(c) Opportunity for the Teachers 
in Private Platoon Schools to Become 
Professionally Certificated.— The D e
partm en t feels it is not in the interest 
o f Indian  education to continue the 
system  o f external exam ination. In 
this m atte r the D epartm en t has the 
support in principle o f  your Society—  
see the last parag raph  of your Presi
den t’s latter dated  M ay 16th, 1953. 
Y our Society gave its support with 
certain  reservations, it is true, but it 
was considered  that a change simply 
had to  be m ade. It seems to me to 
be illogical to give to  one set of 
teachers som ething that is regarded 
as unsatisfactory  fo r others in the 
sam e type o f school. I am , however, 
with you, fully  aw are o f the problem . 
T hough  I have no solution to offer 
yet I am  convinced th a t the rem edy 
m ust no t be sought in external pro
fessional exam inations.

(Signed) N. M E IR IN G ,
(Chief Inspector of Indian Education)

Dated 13/8/54
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Pietermaritzburg Jubilee Celebrations

A R T S  & C R A F T S  E X H I B I T I O N

H undreds o f happy children  and 
their parents crow ded in to  the 
N izam ia H all fo r the opening, by 
Prof. J. H eath, H ead o f the  D epart
m ent o f F ine A rts, U niversity of 
N atal, o f the Silver Jub ilee  E xhibi
tion organised by the P ie term aritz
burg branch  o f the N a ta l Indian 
T eachers’ Society.

In the H all were displayed 2,517 
specim ens o f a rt and c raft w ork by 
the pupils o f the various schools in 
the M idlands. T he w ork generally 
was of a surprisingly high standard  
and som e o f the entries were ou t
standing, considering the limited 
facilities available in Indian schools 
for this kind of work.

A rchie Singh, a student o f the 
W oodlands Indian High School, sub
m itted a num ber o f designs and 
paintings which revealed keen obser
vation and a natu ral sense o f style. 
W ith careful train ing  this young m an 
ought to m ake an artist o f whom  the 
Indian com m unity  could well be 
proud. He fully deserved the “ Best 
E xhibitor ” prize aw ared him  by 
P rofessor H eath, who did the judging 
in the A rt Section.

The Prim ary  division of the Indian 
G irls ' High School was responsible 
fo r som e excellent entries and 
though the w ork o f the Secondary 
students was good, there  was a ten
dency tow ards photographic realism  
in m aking pictures, which, in m any 
cases, contained figures dressed in 
European “ period ” costumes. The 
pictures o f the pupils o f  the lower 
form s were m ore spontaneous and 
delightfully  expressed the ch ild ren’s 
interest in their environm ent. The 
judge’s appreciation of this was shown 
by the num ber o f prizes he aw arded 
these pupils.

The E sther Payne Sm ith School 
sent in several very good exhibits. 
A m ong these were tw o large 
“ m osaics ”■— a form  o f p icture-m ak

ing with coloured  paper squares 
which is becom ing increasingly popu
lar overseas. They attrac ted  a great 
deal o f  attention.

In the ju n io r section attractive 
w ork was seen in the exhibits sent in 
by the  T .P .A . School.

St. A n thony’s School sent in some 
excellent c raft specim ens m ade from  
used X -R ay plates, while the Baijoo 
M aharaj School provided vases and 
decorative representations o f  birds 
m ade from  horns. T he best m odel 
on display in this section was a clock
work p ile-driver m ade by a pupil 
o f the Thornville  Junction  School. 
This w orking replica o f a well-boring 
plant, seen by the  pupil on his neigh
bour’s farm , was surrounded by in
terested youngsters th roughout the 
exhibition.

In the needlew ork section also was 
displayed som e com m endable work.

Response by teachers to  send ex
hibits was disappointing. In some 
sections no t a single entry  was re
ceived. It cannot be th a t there  is a 
d earth  o f talen t fo r teachers can and 
do produce som e very fine work. 
And so we ask with Sir Toby Belch, 
“ W herefore  are these things hid ? ”

H ow ever, the E xhibition on  the 
whole was a g reat success. It served 
am ong o th er things as a conspectus 
by w hich a rt trends in Indian Schools 
can be fru itfu lly  studied by those in- 
trested  in the creative w ork of 
children.

It becam e clear that there  is a need 
fo r such an exhibition to be held 
annually , and if the organisers can be 
persuaded to  w ork tow ards fulfilling 
the need, then  the Silver Jubilee 
C elebrations o f the P ieterm aritzburg 
Branch would have inaugurated  som e
thing to bring happiness to the chil
dren in o u r charge, fo r truly will they 
say w ith the p o e t :

“ I too will something make 
And joy in the making.'’
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CO NG RATULATIONS
C ongratu la tions to  M r. A. S. 

G eorge, the new C hairm an  of the 
M aritzburg  B ranch, on  his appoint
m ent as P rincipal o f the  Shri Vishnu 
School, P ieterm aritzburg .

T he follow ing m em bers have been 
advised o f their a p p o in tm en ts : Mr. 
T. Palayandi as Principal o f the Is- 
lam ia School, P ieterm aritzburg; Mr.
S. V. Pillay as Principal o f Thorn- 
ville School; M r. G . M atth ias as 
V ice-Principal o f  the M oham edan 
O riental School, Pieterm aritzburg; 
and M r. A. A idan as P rincipal o f the 
V erulam  School. C ongratu la tions !

SILVER JUBILEE
Greytown Indian Secondary School.

Mr. N. M eiring, the C hief Inspector 
o f  Indian E ducation , officially 
opened the  Silver Jubilee C eleb ra
tions o f the G reytow n Indian Second
ary  School in July. T he program m e 
was brought to a successful conclu
sion. C ongratu la tions, G reytow n.

Bazaar.— A  grand  B azaar in aid 
o f the M aritzburg  B ranch’s L ibrary 
F und was held in the grounds of the 
M ethodist Indian School. It was

by
C H ALK

quite  the finest held in M aritzburg  
fo r som e time.

Picnic.— A  party  o f  50 teachers 
from  M aritzburg  visited Shafton 
G range  on the 5 th  June. A  m ost 
enjoyable day was spent. Special 
thanks to  o u r efficient cooks, Messrs.
G . S. N a iker and A. K. M eeran.

Dinner.— T he Silver Jubilee D inner 
o f  the B ranch was a success beyond 
all expectations. T he officials decided 
to leave the  proposing of toasts to 
the younger set and they were not 
let down. S. H . Singh (Sham ) as 
T o as tm aste r, was a t his best, and the 
ladies spoke up confidently. T he 
h ighlight o f  the  evening, however, 
was the speech by F red  C hoonoo.

Overheard.— A t the Farew ell Party  
accorded  to M r. C. M. Booysen by 
the M aritzburg  branch, the C hairm an, 
suffering from  a sore th ro a t, directed 
the proceedings in a whisper. This 
p rom pted  M r. Booysen to ask : 
“ W hen is a teacher no t a teacher ? 
As the answ er was no t forthcom ing 
from  the  audience, the speaker p ro 
vided it. “ W hen he is a little 
h oarse.” C ollapse o f the  C hairm an.

"W e Look Before and After"

T he rem iniscences o f the  last two 
decades o f my in tim ate  association 
with the P ieterm aritzburg  b ranch  of 
the N a ta l Ind ian  T eachers’ Society are 
som ew hat sketchy. N evertheless, 
w hen I  look back to  the early  30’s, I 
am  rem inded o f the intense ardour 
w ith which m y o lder colleagues pat
ronized the Branch.

We young teachers, new to the 
profession and still o f  an age when 
we were walking w arily th rough  the 
m aelstrom  o f life, w ere im pelled by 
a strong desire to becom e integral

parts o f such an august body as the 
T eachers’ Society. H aving m ade it 
ou r duty to attend all m eetings, we 
were shocked into silence, and over
awed by the high level o f debates, the 
standard  o f o ra tory  and, som etim es, 
by the  bom bast o f a few. Speakers 
never failed to  have an audience.

F o r  som e unaccountable reason, 
a ttendances at m eetings in those days 
were not very encouraging to the 
officials and the consequence was 
th a t m eetings were not held often 
enough. T his position prevailed for 
a long tim e, only m atters o f the ut-
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m ost urgency, o r som e kind of cele
bration, prom pted the officials to sum 
m on m em bers to  m eetings yet 
strange, bu t true , I can never, at 
any tim e, recall m ajo r discussions 
taking place on  th e  question  of 
T eachers’ Salaries !

W ith the passing of tim e, the 
branch has m oved ou t o f the dol
drum s and is as alive and active as 
one w ould wish it to be. T he re
solve o f the pioneers o f the Society 
to stim ulate interest was no t in vain.

The hiatus created  when the N atal 
T eachers’ U nion was fo rm ed m ust be 
recorded here. T h e  U nion was born 
out o f dissatisfaction and becam e the 
m outhpiece of teachers in Aided 
Schools. T he U nion dem anded for 
its m em bers equality of treatm ent 
with teachers em ployed in G overn
m ent schools. F o r a tim e Aided 
school teachers ceased to  be m em 
bers of the Branch. H ow ever, we 
had one G overnm ent school and so 
w ere in the ludicrous position of 
having the staff o f one school only 
form ing the Branch of the Society.

With the achievem ent o f its aims 
cam e the dissolution of the T eachers’ 
U nion and the A ided School teachers 
cam e back to the Society. The 
Branch now had m en and women 
who were stim ulated by success. They 
laboured assiduously to  raise the p res
tige and status o f the Branch. So 
great was their enthusiasm  th a t they 
resolved to  forw ard  a com m unication 
to the D irecto r o f Education  “ in
form ing him that there  is a Branch 
o f the T eachers’ Society here.” The 
D irector, we presum e, was duly en
lightened.

Then there  was the lighter side of 
B ranch activities. I can rem em ber 
vividly some characteristic  features. 
If  you were to  m ake arrangem ents, 
say, for a hike, you were sure to  find 
ready, stocky, Mr. R. D ookran  or the

STD. VI E X A M IN A T IO N : 
G ENERAL SCIENCE

In response to  the requests of 
several teachers w ho are finding some 
difficulty in preparing  candidates for 
the exam ination in G enera l Science, 
especially as there is no text book

rugged, vociferous M r. D. R. Singh, 
o r the tall, athletic, Mr. P. M. Seethal, 
o r  the lanky, energetic M r. M. K. 
C hetty . N o  young m an ever ven
tured  to set ou t on hiking expedi
tions with this seasoned lot.

In  1934 the B ranch organised the 
Society’s G eneral C onference. It was 
an innovation and was to be the fo re 
run n er o f m any such conferences. A t 
the  helm  was the well-spoken, genial 
M r. S. D avid. W ith the  younger 
folk he was quite the m ost popular 
personality  in the teaching world. 
His friends were m en of all ages. 
T he C onference is, to  my m ind, the 
outstanding event o f  the 30’s. O f 
those who addressed the C onference, 
one who is still rem em bered, is that 
g reat friend  o f the Indian  T eachers, 
M r. A. H. A lsopp, who had a way 
o f educating the heart as well as the 
m ind.

O ne m em orable m eeting was that 
addressed by the local M .O.H., Dr.
C. C . P. Anning. His topic was TB. 
A t the end of his talk  there  was the 
usual inexhaustible supply o f ques
tions. It was late in the evening. An 
irate  teacher am ong the audience sud
denly jum ped up from  his seat and 
thundered. “ W e are very incon
siderate in keeping o u r guest here 
till so late in the evening. W hen are 
we going to reach o u r hom es ? I 
declare the m eeting closed.” The 
chairm an  sat dum bfounded.

N otw ithstanding the last twenty-five 
years o f trials and tribulations, the 
p rudence and wise counsels o f  those 
m otivated by the highest ideals, 
nurtu red  and sustained the Branch. 
It is through their efforts th a t the 
Branch is thriving to-day. A nd so 
1954 is no t only a year o f celebration 
fo r the m em bers o f the m ost senior 
branch of the Society, is is also the 
year in which we gather together to 
h onour ou r pioneers.

covering the syllabus, we have com 
piled a set o f notes follow ing the 
sequence o f the N atal E ducation  D e
p artm en t’s syllabus. These are bound 
and consist o f 70 pages, fully illus
trated. T hey m ay be obtained at a 
cost o f 41- each from  Cyril N ursoo , 
H arold  Barnabus. Sastri College.
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The Teachers '  Code

(We offer no apology for publishing 
below, through the courtesy of the 
chairman o f “ The M entor ” Board, 
the draft o f a Code which formed 
the basis o f discussion at the Natal 
Teachers’ Conference (European) 
held recently in Pietermaritzburg. 
We hope that it gives food for 
thought, stimulates discussion and 
leads to the formation of a code for 
the members o f N.I.T.S.)

1. V E R IT Y  is expressed in, bu t not 
com prehended by finite term s. The 
teacher’s aim  is to  inculcate in his 
pupils a  seeking afte r tru th , untram - 
elled by dogm a. T o  this end he will 
foster a reveren t spirit o f enquiry and 
will seek to  evoke w ithin the pupil the 
capacity to  discrim inate betw een the 
tru th  and the false, the  w orthy  and 
the unw orthy, and the pertinent and 
the irrelevant.

2. T he A IM  of education  is to  de
velop a co-operative com m unity  of 
self-dependent units. T o  this end the 
teacher will seek to  develop to the 
full the laten t talents o f his pupils, 
b u t will avoid im posing on  his 
charges a  false veneer o f atta inm ent 
lacking in depth and purpose.

R ider :

(i) It is declared to  be unprofes
sional to  coach  pupils fo r in
telligence tests.

(ii) It is declared  to be unprofes
sional to discourage in any 
way the study o f an o th er sub
ject except in the  interests of 
the pupil.

3. M U TU A L  LO Y A LTY  is the 
basis o f social living. T o  this end 
the teacher will set an exam ple of 
loyalty to  his country  and his coun
trym en, to the G overnm en t o f his 
country  as by law established, to his 
em ployers, to  the paren ts o f the 
pupils com m itted to his charge, to 
the pupils com m itted  to his care, and 
to his colleagues engaged w ith him  in 
fostering the m ental, m oral and 
spiritual grow th o f his charges.

In a conflict o f loyalties, it is de
clared  that the  teacher’s first loyalty 
is to his charges. N evertheless, it is 
the duty o f  the teacher to seek to 
reconcile conflicting loyalties by re
presentations m ade, first to his im 
m ediate  superio r officer, and so, by 
g radation  to  the contro lling  authority , 
finally to  the electorate  responsible 
for the  appoin tm ent o f th a t con tro l
ling authority .

R I D E R :
(iii) It shall be considered unpro

fessional to  participate in 
party-political conflict, to fos
ter inter-racial d isharm ony or 
distrust, to  encourage hostility 
betw een racia l groups.

(iv) It shall be considered un p ro 
fessional to disclose in form a
tion gained in the course of 
one’s duty to  the detrim ent o f 
the  service in which one is em 
ployed, o r with a view to 
achieve personal and private 
advantage.

(v) I t  is deem ed unprofessional to 
m ake public, w ithout due au
thority , any m atter which is 
under discussion by the p ro
fessional body.

(vi) I t  is unprofessional con
sciously to deride opinions 
held  by the parents o f a child; 
to  vilify, in the hearing of 
pupils, social behaviour, not it
self illegal, com m only prac
tised in the com m unity.

(vii) I t  is unprofessional to censure 
o r criticise the w ork of o ther 
teachers in the presence of 
scholars, o r in public.

(viii) It is unprofessional to speak in 
d erogatory  term s o f the work 
o f a pupil to any unauthorised  
person.

(ix) It is deem ed unprofessional to 
accept any advertised post 
from  which, in the judgm ent 
o f  the Executive body of his 
professional society, a m em 
ber has been w rongfully dis
missed.
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(x) It shall be considered unpro
fessional to report on the 
w ork o r conduct o f another 
teacher in a way which, in the 
judgm ent of the Executive 
body of his professional so
ciety, is unjust.

(xi) It is unprofessional to  can
vass fo r pupils knowingly to 
the de trim ent o f o th er educa
tional institutions which pur
sue sim ilar courses and aims.

4. Teachers a re  the C U STO 
D IA N S O F  A C U L T U R E  achieved 
by m ankind by arduous effort and 
enquiry th roughout the ages. It shall 
be the duty of a teacher to express 
in his life and conduct such aspects 
of that culture as m ay worthily be 
adopted  by his pupils.

R ID E R  :

(xii) I t  shall be deem ed unprofes
sional to  be guilty o f any 
conduct which is detrim ental 
to  the interests a n d /o r  honour 
o f  the profession.

(xiii) It shall be deem ed unprofes- 
sionally to  punish a child ex
cessively.

(xiv. It shall be deem ed unprofes
sional to refuse any reasonable 
request to perfo rm  w ork out 
o f o rd inary  school hours o r to 
impose an unreasonable 
am ount o f w ork upon any 
teacher.

Arts & Crafts Exhibition — Durban

REPORT ON NEEDLEW ORK  
SECTION

Standard o f needlew ork and em 
broidery greatly im proved in the last 
twelve m onths.

A ll m achine-m ade garm ents, in
cluding dressm aking, very poor in
deed, suggest m ore  care be taken  by 
teachers in charge o f these subjects 
in training pupils to  use a sewing 
machine.

Overall a very w orthy effort.

Signed A. D E FT Y .

REPORT ON ART
It is difficult to  judge when two or 

m ore exam ples o f varying m erit are 
entered on one m ount. We suggest 
separate m ounts.

Some entries did no t conform  to 
the requirem ents o f the sections, e.g.. 
all-over patte rns w ere entered as 
border patterns. A dult influence dis
qualified som e entries.

T here is m uch creditable w ork on 
this exhibition. T eachers have en
couraged im agination and the use o f 
various m edia.

M any entries in the lower classes 
lacked spontaniety. T he tendency to 
draw  in pencil and co lour in wax 
crayon  is no t com m endable, because 
wax crayon  is a bold m edium  and 
suitable fo r  direct use. L et the 
younger children use their hands 
directly in paste work. C om bing is 
too m echanical, though it is a good 
device in decorative pattern-m aking 
by o lder children.

T o  im prove draughtsm anship  in 
the higher classes m ore experience in 
free brushw ork and pen and ink 
should be given.

S ig n ed :
M. R. R O W LA N D S 
M. D. W R IG H T .

REPORT ON H A ND ICR AFTS
M ost o f the Sections w ere well 

represented  by work of good quality.
M odelling.— Showed som e good 

efforts a t head and bust w ork and at 
anim al m odelling. P laster casting 
does not call for m uch skill unless 
the original m odel and its m ould are 
m ade by the pupil.
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Cardboard M odelling__ Shows a
definite advance and finish has im 
proved.

Basketry.— W hile not outstanding as 
a group, contained a few exam ples 
o f good design and neat weaving. 
The shark net in the weaving class 
deserves a special m ention as m ark 
ing the revival o f an age-old craft.

Papier M ache.— W ork while well 
carried  ou t show ed signs o f over
stressing the desire fo r originality 
w ithout having due regard  to  the 
lim itations o f the m aterial.

M etal Work.— W hile the entries 
were few in num ber, show ed prom ise 
both in the u tilitarian  or functional 
and in the decorative fields.

Woodwork.— C onsidering the  sh o rt
age o f equipm ent, show ed m uch 
prom ise and gives an inkling o f what 
could be done if m ore tools and ac
com m odation  were available.

Toyinaking— In this section I must 
say that the boys excelled them selves 
and the display is a really  fine one.

Teachers’ Section___Show ed that
this side o f teacher train ing  is not 
neglected and som e very good work 
was seen.

T he whole exhibition should  inspire 
both teachers and pupils with confi
dence th a t the  fu ture  fo r handicrafts 
is bright.

O ccasionally  in w oodw ork one still 
sees too m uch varnish o r cellulose 
lacquer used to  hide the  beauty of 
the wood itself bu t no  doubt in tim e 
this fau lt will be overcom e. Pain t on 
toys is perfectly  legitim ate since these 
are intended fo r use by young 
children.

S igned : E. H A R R IS.

REPORT ON TEACHERS’ WORK
C harts.— It is pleasing to  note the 

high standard  o f m ost o f the charts 
entered. C om petitors have evidently

taken no te  o f  the com m ents m ade by 
judges a t the last exhibition. T here 
is need, how ever, to stress again that 
the charts should  be c lear and that 
the in form ation  conveyed should be 
visible a t a distance. I t  is suggested 
that separate  classes should be p ro 
vided fo r the different types o f  charts, 
e.g., illustra tions o f stories should not 
be classified with m aps o r diagram s.

Teaching Aids.— T he wide varieties 
in the entries in this section m ade the 
task o f the judges difficult. The 
judges w ould like to see m o re  entries 
in this section, fo r this w ould allow 
o f sub-divisions in two o r m ore sec
tions such as m echanical teaching 
aids, p ictorial aids, etc.

Signed :

H. L U N D IE .

L. W. D W Y ER.

REPORT ON PUPILS’ MAP-W ORK

Stds. III and IV.— T he standard  of 
work generally  was very satisfactory 
and the judges experienced m uch 
difficulty in arriving at a decision. 
In several cases there  was need for 
bolder outlines and greater accuracy. 
In one case the in fo rm ation  given by 
the m ap was quite inaccurate.

Stds. V and V I— H ere again the 
judges experienced considerable diffi
culty ow ing to  the high standard  of 
the entries. Som e entries were, 
however, easily elim inated  owing to  
inaccuracies in outline o r inform ation. 
C olours, if  used, should be suffici
ently d ifferentiated to  give clear and 
sharp  lines o f dem arcation . M ada
gascar was om itted  in several m aps 
of A frica.

R elief M aps.— These were o f a 
relatively high standard . W here 
colour schem es are used a key should 
be given.

Signed :

H. L U N D IE .

L. W . D W Y ER
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Contributors to School Building Fund

The N atal Ind ian  T eachers’ 
Society expresses its thanks to  the 
following m em bers o f its Mayville 
B ranch fo r their contributions to the 
School Building T ru st Fu n d  :—

A h m e d ia : N . S. C hoonoo, C. T. 
M aharaj, M . S. Ism ail, A. K. M ood
ley, K. C. N aidoo, S. N aidu, S. J. 
N aidu, O. M. K han, P  M. F. Paul, 
T. R oopram , B. D. Sobrun, R. 
Thath iah , B. Thoppay, A. K. Ven- 
katiah , E. T . V incent.

Arya Y uvuk S ab h a : M. S. Ram- 
lucken, R. G areeb , S. H annom an, P. 
Jacob, M. M. Jam es, J. R am baran, 
R. N . Singh, L. Sam athsingh, D. J. 
Singh, A. V eeram oothu , N. Balgo- 
bind, R. G . Chetty.

Candella Boys’ : M. G ilbert, M. 
Lachm an, U. J. M istry, M. M unisamy,
A. G. N arayadu . D . R am jukadh,
S. R. Singh.

Hindu Institute: N . G opaul, D. K. 
G ovender, M. K oul^ssar, R. P. Lau- 
ten, R. D. N aidoo.

Hindu Sungatan : S. B hagwandeen,
E. G ungen, A. W aghm aree.

Manor Gardens : M. G andhi, T . S. 
M aharaj, G . M unisam i, Jos. A. M. 
N aidoo, K. R am duth .

Mayville : B. B arnabas, L. C. H a r
ris, M. S. K uarsing, R. M isra. A. R. 
N aidoo, N. N. R am naidoo . P. N. 
Pillay, M. C. Reddy, E. C. Siga- 
m oney, S. B. T ham m iah , L. Vinden,
S. M oodley, R. R am khlaw an.

M .E.S. : S. H. A bdool, B. Bhug- 
w andeen, J. G angoo, S. D. Ism ail, 
R. S. Jagesar, L. K alichuran, S. D. 
M aharaj, M. M annivallen, S. N araina .
S. R am bharos, D. H. Singh, K. V ara- 
thiah.

R iverview : M. P. A ppavoo, R. 
Budri, R. Jam es, P. N aicker, V. R. 
N aidoo, R. L. N aidu, M . N arayan- 
sam y.

Roosfontein : V. P. Padayachee, A. 
Ram sam y, R. M. V arm a, S. A. H. 
Y usuf, Miss Poongavanum .

Stella H il l : M. A llagan, B. Bhag- 
w andin, J. Fayers, D. G ayapersad . 
B. L u thchum anah , V. M oodley, K. A. 
N aidoo. M. M. V. Pillay, S. Pillay.
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H A V E  

Y OU
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Have you made 

your 

contribution

to the School 

Building Fund?
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ADAM S & CO., LTD.
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W e will g ladly order any books not in stock.

S C H O O L  S U P P L IE S  O U R  S P E C IA L IT Y
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PRINTING 

AND RUBBER STAMPS

STfMDHRD PRinnne p r e s s
GENERAL PRINTERS & RUBBER STAMP MAKERS 

73 BEATRICE STREET -  -  DURBAN
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School Principals and Grantees

76 VICTORIA STREET, -  -  DURBAN
Phones: 22622 and 63535 Tel. Add.: " NOSLIMITED"

ALL PRIMARY SCHOOL BOOKS STOCKED. 
SPEC IA LISTS IN :

Office D esks, Filing Cabinets, Files, Steel Stationery 
Cupboards, Typewriters and Duplicators. Brief Cases 
(Docum ent Portfolios) in best quality leather, suitable 

for presentations.

Grantees: Please send us your school requisitions.

THE CROWN STUDIOS
R . B U G H W A N & S O N

The firm that photographed your grand parents
119 Q UEEN  STREET, 381 C H U R CH  STREET,

D U R B A N . P .M . BURG.

Telephones : 27031 P.M. BbRC
45098. 23902
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OUR SHOW GALLERIES 
3 L A R G E  F L O O R S  
REPLETE W ITH EVERY  
TYPE OF FURNITURE  
AT KEENEST PRICES.

C a f f  a n d  in iped  without any olfigatio

SimPLEK FURniTURE FACTORV (PTV.) LTD.,
64 ALICE STREET, -  DURBAN -  PHONE 20508

O f  particular interest to the I n d i a n  feacherS  fr a te r n ity

ONE ACRE SITES AT WESTVILLE 
ONLY 7 MILES FROM THE CITY

+ W ater & Electricity available.

» Near National Road.
+ Very Easy Terms & Very Reasonably Priced.

+ Magnificent Panoramic Views.
+ Higher, Healthier & Cooler.

Apply Sole Selling Agents —

J. H. ISAACS, GESHEN & CO.,
48 FIELD STREET -  DURBAN

Phone 63751. P.O. Box 567.
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Editorial —
INQUIRIES

In our last issue we published the draft of a code for teachers 
and we hoped that it would give food for thought.

The publishing of that draft was opportune for we are seriously 
perturbed at the number of departmental inquiries that have been and 
are taking place. We are not concerned here with the inquiries that 
departmental chiefs may institute into the routine work of a school 
or its organisation by the Principal. We are concerned at the inquiries 
into the conduct of teachers where their morals and their integrity is 
in question. We are concerned at the grave charges of misconduct 
that are levelled against teachers.

And it is because these charges of misconduct which are the 
subject of inquiries are becoming the rule rather than the exception 
that we exhort the individual teacher to reflect on the harm he may 
cause to his charges by unsavoury conduct on his part. Let him 
remember that a Great Teacher said that it is better for a man to 
have a millstone tied round his neck and be drowned in the deepest 
sea than that he should scandalise the young.

Let the teacher remember that he shapes and guards the morals 
of his community for there can be no gainsaying the fact that the 
teacher when he stands before his class has a tremendous impact 
upon the impressionable minds of his charges. The influence he exerts, 
the example he sets, can make or mar the child under him. In the 
classroom we teach in two ways: by what we are and by what we say, 
and all authorities are agreed that the first sort of teaching is the 
more permanent one. Then woe to us if our teaching, instead of rais
ing and ennobling the young, degenerates them because we ourselves 
fail to maintain th$ high standards of personal conduct which our 
calling demands. Let us remember that as educators we must set 
before ourselves the lofty ideals of moulding the bodies, the minds, 
the wills, the emotions of our charges in such a way that, while 
adapting them for the duties of a particular calling, we are at the 
same time preparing them to live the most perfect personal and social 
life within the framework of that calling. Let us remember that we 
have undertaken the task of bringing complete and successful living 
in the fullest sense of the term within the reach of our charges and 
let us remember above all that our magnetism and power for good 
rests on our own goodness of disposition, our loftiness of character, 
our devotion to truth and the high ideals of religious teaching on 
which to base our code of morals, and especially upon the example 
we set our charges in clean, wholesome living.

Let there then be an end to these inquiries which so damage the 
name of the Indian teacher. Let those who are in the profession who 
feel they cannot live up to the high standards of conduct in personal 
life demanded of them resign from it. Let us rid ourselves of those 
elements who are dragging the profession into the mire so that the 
Indian teacher may regain and enjoy his lost prestige and the honour 
and respect which his community pays to the Teacher, the Guru.
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Off ic ia l  Notes  & News

Forwarding Applications for Promo
tions

On the 5th August, 1954, the So
ciety was given cause to direct the 
following letter to the D irector of 
Education :

“ I have been directed by my 
Society to  inquire fro m  you as to  
the regularity  o r otherw ise o f the 
following procedure :

“ Is it in o rder fo r the Principal 
o f a school, when applying for 
p rom otion, to  fo iw ard  h is /h e r  ap
plication to  the D irecto r o f E duca
tion through h is /h e r  D istrict In
spector with the la tter’s recom m en
dations? It is understood and ac
cepted that when assistant teachers 
apply fo r prom otions such applica
tions m ust go th rough  their Prin
cipals.

“ I f  there  are any regulations 
governing the m atter referred  to in 
paragraph  two above, please draw  
o ur a ttention to the  relevant sec
tion.

“ (Signed) P. R A ID O O ,
“ Hon. Gen. Secretary .”

The reply, signed by the Chief 
Inspector o f Indian E ducation, was 
received on the 14th August, 1954:

“ Please refer to your letter dated 
5th August, 1954. T here  is no 
regulation governing the procedure 
detailed in parag raph  two of your 
letter. I am  not aw are o f a case 
where such procedure  was followed. 
The D irector o f E ducation is at 
liberty to, and does, consult his 
Inspectorate in the m atter o f p ro 
m otions.”

Activities of the Society
The Executive C ouncil of the So

ciety has accepted the recom m enda
tions o f  the respective sub-com m ittees 
to  hold the annual T ab le  Tennis 
C om petition during E aster and the

biennial A rts and C rafts Exhibition 
during  M ichaelm as. T here  were good 
reasons fo r effecting these changes 
and let us hope they augur well for 
these im portan t activities o f the So
ciety.

One-day Conferences

An im portan t decision was taken 
by the Executive C ouncil at its last 
m eeting in that the Society proposes 
to hold in fu ture, one-day C onferences 
from  tim e to  tim e to discuss m atters 
o f professional interest to  teachers. 
Any suggestions and subjects fo r dis
cussion at these proposed C onferences 
would be welcom e by the Society.

Officials Leave the Society

Since ou r A nnual C onference in 
July, 1954, the Society learns with 
pride o f  the follow ing appointm ents:

(a) Dr. S. C ooppan (V ice-Presi
d en t fo r  the  cu rren t year) in the 
Econom ics D epartm ent o f the U n i
versity o f Natal.

(b) M r. A. R am sam y (ex-Assist- 
an t Secretary) as the first full-tim e 
Indian lecturer in the M. L. Sultan 
Technical College.

In the nam e of the Society, we 
thank  them  fo r the services rendered  
and congratu la te  them  on their ap
pointm ent. W e wish them  well and 
every success in their new sphere of 
activity.

Primary Schools’ Concert

This project had to be abandoned 
because o f the outbreak of polio.

Jubilee Concert

A rrangem ents to put on the very 
fine all-teacher show staged by the 
P ieterm aritzburg  B ranch have been 
finalised. T he show will be  held  at 
the G andhi H all on Saturday, 4th 
Decem ber.
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Contributors to School Building Fund
T he N ata l Ind ian  T eachers’ Society 

expresses its thanks to the following 
m em bers o f its P o rt Shepstone and 
N ew castle B ranches fo r their con tri
butions to  the School Building T rust 
Fund.

Port Shepstone Branch 
Jai H in d : S. A. E brahim , G . G. 

G affoor, P. P. M oodley, R. A. Powys.
D. S. R ajah . J. G angai, K. P. Mun- 
three.

Newcastle Branch 
St. Oswald’s : C. R. C hetty , A. C. 

Francis, D. S. M aharaj, C. M. N air,
B. J. Pundit, S. R. M aharaj, V. S. 
C hetty , G . N. N aidoo, R. M. Singh, 
L. Pillay, R. R. C hain , G . R. M aha
raj, H. B. Parbhoo , R. C hellakooty, 
A. K. Singh. A. E. L ockhat.

The Teacher must

An artist, fo r he m ust im part w hat 
he com prehends to  be beautifu l; a 
poet, fo r he m ust perceive the har
m ony betw een language, thought and 
em otion; a musician, fo r he m ust 
th rill to the beauty in sound and see 
in it a grand  in terpreta tion  o f the 
rhythm  of life; an orator, fo r he 
m ust know the art o f sincere, m agni
loquent speech; a dramatist, fo r he 
m ust be ever conscious o f the dram a 
in everyday living; a literary critic 
fo r he m ust be a constan t traveller 
in the land of books— be able to ap
preciate and evaluate and recom 
m end only th a t which is the best to 
his im pressionable charges.

A scientist, fo r he m ust cultivate a 
scientist’s love fo r T ru th — T ru th  for 
its own sake— and be a w orshipper 
at the shrine o f objectivity  and like a 
logician perceive the C ause of the 
effect and the effect o f  the C ause in 
the n a tu re  o f things;

A historian, fo r he m ust be able to 
read  in to  the o rdered  past carried 
w hole and alive into the  tangled 
present, the lessons o f life w hich will 
be the message of to-m orrow : he will

Port Shepstone G overnm ent: P. M.
C hetty , O. M. Essop, M. G . G oun- 
den, B. M. G ovender, K. G . M ood
ley, C. M usaliah, G . N aicker, L. R. 
N aidoo, S. V. N aidu, A. P. Pillay, S. 
Pillay, R. Powys, D. S. R ajah , S. 
R ajah , M. M. Sigam oney, S. N. Tha- 
th iah , M. S. Jhazbhay, R. H arrysunker, 
N . M. N aidoo, B. B. Rowley, S. Ad- 
denarain , K. C. C hetty , D. V. M ood
ley, B. D. Royeppen, M. Sardar, S. 
Bissessor, P. G areeb, S. G ovindsam y, 
N. P. N aidoo, S. B. Naidoo.

Oatlands : V. K han, A. P. Pahliney, 
M. V. Pillay, N. R. Powys.

U m zim kulw ana : S. G ovindsam y, 
N . G . M oodley, P. K. N aicker, G . R. 
N aidoo, G . M. Pillay, A . N. N aidoo.

b e .. .

be a p rophet am ongst his people, 
analysing with calm  dispassion the 
criss-cross o f  the curren ts o f history 
and be inspired by the rom ance of 
M an’s "^ n d ea v o u rs , his ceaseless 
struggle against the dark forces of 
N atu re;

A  philosopher, fo r he m ust be able 
to see beneath the  surface o f things 
and recognise like Plato, th a t U lti
m ate, Im perishable Reality; he m ust 
develop th a t philosophic tranquillity  
in th e  face o f adversity as well as 
prosperity;

A  sportsman, fo r he m ust under
stand  the  im portance of co-operative 
effort on the field and know the truth 
o f  the  old saying th a t only the sou~.d 
in body can be sound in m ind;

A psychologist, fo r his is a p ro 
fession prim arily  concerned with the 
lim itless province o f the m ind; he 
must understand  bo th  the conscious 
and unconscious m otives o f hum an 
behav iour; but, above all. he m ust be 
a Lover— T he G rea t Lover— in love 
w ith life, in love with all things—  
both great and sm all !

T. M. PILLAY.



Education in spite
(The follow ing is adap ted  from  a 

talk by Sr. M argaret M ary, a notable 
educator in D urban , to  an association 
of teachers.)

F r. G avan  Duffy, th e  well-known 
com m entator o f the Southern  Cross, 
the jou rnal o f  the C atholic  C hurch 
in South A frica, in a recen t article 
divided schools in to  fo u r categories :

1. Those th a t teach  b u t do not
educate.

2. Those that educate bu t do not
teach.

3. Those th a t teach A N D  educate.

4. Those th a t neither teach nor
educate.

Obviously the m ost desirable 
schools are those th a t fall in to  the 
third category, but unfortunately  they 
seem to be in a m inority  in South 
Africa.

Adm ittedly there are m any defects 
in our schools w hich prevent them  
from  being ideal institutions for the 
education o f youth bu t great as are 
the defects in ou r system  of educa
tion resulting from  environm ental 
and o ther factors, they could be 
largely overcom e if educators had no! 
lost sight o f the true aim s of educa
tion and were not drifting along pur
poselessly and aimlessly.

O ur first and forem ost task is to 
train  souls fo r the enjoym ent o f the 
Beatific Vision, and while doing so, 
we are to aim  at the a ll-round de
velopm ent o f the child’s faculties—  
physical, in tellectual, m oral, artistic, 
m echanical, so that he grows into a 
com plete person. In fact, it often looks 
as if we unthinkingly subscribe to a 
com pletely different set o f  aim s set 
up by State authorities and parents 
who have never heard  o f the true 
aims of education. O ur sole desire 
seems to be to bring  all our pupils 
to the dreary  uniform ity  o f a Standard 
VI Pass, a F irs t Class Jun io r Certifi
cate o r M atriculation  Certificate. 
Public authorities judge o u r w ork as 
educators by the papers pupils write

Page 6

of the Curriculum
under abnorm ally  strained exam ina
tion conditions; parents judge the 
m erits o f  a  school by its list o f  passes 
and failures in these exam inations, 
and we seem alm ost content to  ac
cept o u r role as cram m ers o f factual 
knowledge and even take pride in o u r 
ability to put candidates through 
exam inations. We seem  to  w ork en 
tirely  on the  principle th a t educa
tion is a train ing  fo r earning one’s 
living, instead o f being a preparation  
fo r life, th a t econom ic m an is the 
only thing to  be considered. O ur 
exam ination  system is evidently based 
on the false psychology of the hu
m an m ind. T he hum an m ind is re
garded as a cavity to be filled, and 
the w ork of education is considered as 
a work o f filling the m ind with fac
tual knowledge ra th e r than  fitting it 
fo r the reception o f tru th , and the 
exploration  of reality. Every sub
ject in the curriculum  is taught fo r its 
exam ination  value, not fo r its value 
in teaching principles o f tru th . E ach 
subject is taught in isolation w ithout 
corre lation , w ithout any unifying link 
o r bond. We see Jim m y o r M ary 
only as som ebody who m ust be taught 
decim ilisation o f m oney or Simple 
Interest, we com pletely ignore o u r re
sponsibility to the person, Jim m y or 
M ary. Because of o u r undue con
cern  with exam inations, which fo r the 
m ost part test factual knowledge 
only, we stress the m echanical p ro 
cesses o f learning, and m ake no effort 
to train  children to reason logically, 
to deduct general principles, o r to set 
up standards o f judgm ent and appre
ciation.

Because o f ou r false objective in 
education we ourselves inevitably be
com e bored. W ho could be en thus
iastic about the uninspiring task of 
shovelling flour into a flour bin any
way ? O ur pupils becom e bored, too. 
and lose all interest in acquiring 
knowledge. It is natural for children 
to desire knowledge. T here  is a 
principle in philosophy which states : 
"A ll things naturally  seek their own 
perfection ,” but the perfection of the 
intellect is knowledge. Hence every 
living being endowed with intellect

THE TEACHERS' JOURNAL, DECEMBER 1954.
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has a n a tu ra l desire fo r knowledge. 
Som etim es we find it ra th e r difficult 
to  believe this, when we look a t the 
blank-faced, apathetic  masses o f p ro 
toplasm  th a t loll and lounge in front 
o f us in the classroom , bu t m ay not 
this apathy resu lt from  our own bor
ing, c ram m ing m ethods o f teaching ?

W hat can we do to educate pupils 
in spite o f this discouraging state of 
affairs. We m ust as fa r as lies within 
ou r pow er m ake religion a pulsat
ing a ttractive  way of life th a t affects 
everything. W e m ust try to present 
the tru ths o f  religion in such a way 
th a t they  will convince the pupil’s in
tellect as well as appeal to  his heart. 
We m ust not teach  o th er subjects as 
if they were com pletely divorced from 
religion, ra th e r we m ust try to make 
re ’.igion a vitalising force, perm eating 
and giving m eaning to  every branch 
o f knowledge. A ll. the knowledge 
that we im part m ust help tow ards the 
final goal o f the child’s existence—- 
the Beatific Vision. We shall do 
this if in teaching pro fane  subjects 
we try  to streng then  and refine the 
m ind’s powers to m ake it capable of 
grasping c lear notions o f things, of 
analysing, o f synthesising, o f  p lung
ing m ore deeply in to  th e  reason and 
principles behind the ou tw ard  appear
ances o f reality.

In case all this sounds ra th e r vague 
and over-generalised let us take some 
o f the com m on school subjects and 
see how we actually  teach  them  and 
how we ought to  teach  them  if they 
are to have any educative value.

H istory is one of the  best school 
subjects fo r teaching tru th  and sound 
principles o f  philosophy, if  properly 
taught. A ctually  w hat use do we 
m ake o f this subject fo r this purpose ? 
In the prim ary  school, it is given one 
bare  m eagre hour on the tim e-table. 
In the Secondary school it is often 
abandoned  com pletely because it is 
a poor exam ination  subject in which 
only really  gifted candidates can m an
age to do well. And w hat is our 
m ethod  o f teaching H istory? In the 
prim ary  school we have to  cover an 
outline o f general history and the 
whole o f  South A frican  history. We 
m ay provide ourselves with a map.

W e w alk into the classroom  and be
gin : In  1775 the Fish R iver form ed 
the  E astern  B oundary o f the Cape 
C olony. T hen we proceed to shovel 
in lists o f events and dates as if these 
had any inherent value. O r perhaps 
o u r M atricu lation  syllabus begins at 
1789 w ith the F rench  R evolution. So 
we proceed to tabu la te  the causes of 
the  F rench  Revolution under the 
headings : political, social, and eco
nom ic w ithout any reference to all 
the history that went before 1789. 
and w ithout any attem pt to discover 
general principles, o r to develop stan
dards o f judgm ent by which to  evalu
ate h istorical events o r characters. If 
we w ant to teach H istory properly, 
no m atte r w hat period we are deal
ing with we m ust aim  at m aking our 
pupils see things historically  which is 
o f fa r  g reater advantage than  m erely 
learn ing  history. T he so-called facts 
o f  history m ust be viewed in the 
light o f  G o d ’s purpose in dealing 
w ith the w orld and the divine plan 
fo r restoring o rder to a fallen world. 
T he W orld’s real history is the ac
count o f  m an’s acceptance or rejec
tion o f G o d ’s plan fo r order. And 
so the  ro o t causes o f the F rench  Re
volution  are to  be found in the ne
glect o f  the  principles o f charity  and 
justice : the abuse of pow er by a 
privileged m inority  who oppressed the 
m ajority , the ignoring of the essen
tia l and fundam ental dignity o f each 
m an, no  m atte r w hat his social status. 
A ll the  events o f  history can be 
seen to  result from  the application or 
neglect o f these principles. The text
books enum erate  four principal 
causes o f N apo leon’s dow nfall, viz., 
the C ontinen tal System; the Penin
su lar W ar; the A ustrian  M arriage and 
the R ussian C am paign, but the his
to ry  teacher m ust lead her pupils to 
see th a t N apo leon’s fa te  was th a t of 
all d icta to rs before o r since w ho have 
risen to pow er by m aking stepping- 
stones o f o th er m en’s lives and liber
ties. If  we taught South A frican 
His t o r /  p roperly  we could  do m uch 
tow ards breaking down racial pre ju
dice and anim osities. We could 
judge present-day tendencies here in 
the light o f events leading to  the 
F rench  R evolution and we could  get 
children  to draw  their own salutary 
conclusions. C hildren  could be
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brought to see th a t w hatever is in 
harm ony w ith the divine program m e 
for o rder will m ake fo r real progress : 
w hatever is opposed to  it spells decay 
and death.

W hen dealing with young children, 
who have keen and vivid im aginations, 
the history teacher m ust be a story
teller tu rn ing the m inds o f  the child
ren to w hat is high and  beautifu l in 
the traditions o f the past. H e will 
fearlessly extol the good and condem n 
the evil. He will choose characters 
em bodying an  ideal, no t only of na t
ural greatness, but o f supernatural 
greatness too. In the next stage when 
dealing with national history, the 
teacher will focus a tten tion  on ex
amples o f loyalty and patrio tism , but 
fa r from  trying to inculcate a narrow  
nationalism  he will em phasise the 
essential b ro therhood o f all men. The 
good history teacher will link true 
citizenship with the teaching o f his
tory, but he will never lose sight of 
the fact that he is train ing  the pupil 
for a tw o-fold citizenship, o f this 
world and o f the next. In the third 
stage, criticism  and appreciation will 
begin and the history teacher will en
deavour to  direct the judgm ent of his 
pupil along the right lines. In the 
final stage he m ust endeavour to  de
velop in the m ind of the pupil the 
power o f viewing history as an opera
tor, through hum an conduct, o f un
changing and unchangeable principles; 
to train  the pupil to  view all reality 
as a unity and to exercise his judg
m ent upon hum an actions and intel
lectual currents in the light o f ob
jective t r u th : to  develop the calm , 
dispassionate wisdom  which does not 
jum p to  conclusions bu t which con
siders and decides with conviction. 
It’s a fa r cry from  all this to  stuffing 
lists o f dates and events into child
ren’s heads and m aking them  m em 
orise parro t-fashion whole ream s of 
notes. And yet that is how history 
is generally taught.

L ite ratu re  is ano ther excellent 
m eans of teaching tru th  and o f help
ing to form  standards o f judgm ent 
and appreciation. All great literature 
m irrors tru th  because it faithfully  in
terprets in the  light o f m oral law, 
life and life’s problem s which are the 
sam e in all generations. Because the

lite ra tu re  lesson covers so m uch 
ground, calls up so m any topics in 
the course o f the w ork, and offers 
such im m ediate application of rules 
o f conduct and m orals it can be ex
traord inarily  beneficial in the fo rm a
tion o f the child. A t an early  stage 
pupils can be m ade to realise what 
constitutes good literature, viz., w hat 
is nob le  and beautiful and true  in 
thought expressed in language which 
is equally  great, beautiful and con
vincing.

W e m ust stress the facts th a t con
text is always m ore im portan t than 
style and in dealing with such alluring 
verses as the R ubaiyat o f O m ar Kha- 
yam , the chorus from  A ta lan ta  and 
even W ordsw orth’s “ O ur b irth  is but 
a sleep and a forgetting ,” etc., we 
w ould do well to  point out that here 
beauty o f form  is m erely the a ttrac 
tive cloak of e rro r and so belies its 
real function. A  play like M acbeth 
o r Julius C aesar, on the o ther hand, 
affords us alm ost unlim ited o p p o r
tunities o f train ing  children to evalu
ate characters, m otives, actions, etc. 
N o  teacher should ever feel satisfied 
with his w ork as a teacher o f litera
tu re  unless he has trained his pupils 
to appreciate good reading and to be 
able to judge fo r them selves w hether 
a book is m oral o r im m oral.

If  I were the D irector o f E ducation, 
I w ould treble the time fo r history, 
literature, languages, nature study and 
reduce the tim e for m aths in every 
shape and form  to about one-quarter 
o f its present length. It is a pity that 
children have to spend so m any hours 
per week struggling with figures and 
sym bols .because m ost people still 
cherish the illusion that m aths and 
the positive sciences develop the in
tellect. It is true that they m ay de
velop the faculty  for inference. But 
the only type o f reasoning that is 
profitable to the pupil is th a t from  
w hich he can draw  conclusions that 
are valuable for life in its aesthetic, 
m oral and spiritual aspects. M aths 
and the positive sciences are o f no 
use in the w ork o f practical reason
ing, i.e., reason as it is directed to  the 
guidance o f hum an actions, so d o n ’t 
w orry  too m uch if Jim m y or M ary 
can ’t w ork ou t the cost o f papering 
the walls o f the room , o r if they
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know nothing about an average ex
cept th a t it is “ w hat the hen lays on,” 
the said hen being credited  with “ lay
ing five eggs on an average-------”

The m athem atics teacher won’t 
have m uch  opportun ity  fo r co rre la t
ing his subject w ith religion, but he 
would do  well to  po in t ou t that 
m athem atical certain ty  is by no 
m eans the only kind of certainty. 
Besides, it is the  w hole m an who 
teaches all the  tim e, so his influence 
will prevail here as elsew here. In 
spite o f dealing constantly  with quan
tities and sym bols he will counteract 
the m aterialistic  outlook.

In ou r teaching of geography and 
n a tu re  study especially, we should get 
children  to  adm ire and  observe the 
beauties in the m idst o f which they 
live. W e should train  them  to derive 
constant interest and enjoym ent from  
the love, the study, the contem plation 
o f the form s and colours th a t God 
pours fo rth  abou t them  w ith such a 
lavish hand. We must- tra in  them 
to find satisfaction  in the wonderful 
things that G od  has m ade fo r their 
delight. We m ust try  especially to 
encourage o u r tow n children  to  take 
long walks in the country  and collect 
various specim ens of leaves, flowers, 
seeds, etc. It is w onderfu l what they 
will achieve by this collection and 
w hat care and troub le  they will take 
in m ounting their exhibits if  a little 
exhibition is a rranged  tow ards the 
end of a school term .

A rt and m usic m ust not be ne
glected, for, though in this country 
they have very little exam ination 
value, they exercise an influence for 
good on the child’s character. The

K ea r sne y  Cele
T he C hief Inspector o f Indian Edu

cation, M r. N . M eiring, officially 
opened the celebrations to m ark  the 
golden jubilee o f the K earsney Indian 
School on Saturday, 30th O ctober. A 
full week’s activities were arranged, 
culm inating with an inter-house sports 
m eeting.

The K earsney School was started 
with four pupils by the late Rev. John 
R angiah. It becam e State-aided in 
1931, m ainly th rough  the  efforts of 
the late Rev. T. M. R angiah. B.A., 
eldest son of the pioneer. Rev. John

inculcation of good taste  is not quite, 
bu t is nearly  as im portan t as the in
culcation o f sound judgm ent. Aesthetic 
apprecia tion  is a pow erful asset for 
th a t elevation of the m ind, that orien
tation  tow ards the ideal which in its 
tu rn  helps to  bring about a prom pt 
response to the appeal o f the beauti
ful in conduct. In ou r teaching of 
art and m usic we should aim  no t so 
m uch at producing artists o r finished 
m usicians, fo r only very few pupils 
will ever achieve any degree o f ex
cellence in the sphere o f a rt and 
m usic. W e should ra th e r try  to 
m ake them  aw are of a rt and 
m u s ic : aw aken in them  and m ake 
them  conscious o f  their God-given 
pow er to recognise beauty and re
spond rightfully  to  its appeal: in o ther 
words, we m ust develop their powers 
o f appreciation . By teaching them  to 
appreciate art, m usic and good read
ing, we shall have taught ou r scholars 
how to m ake good use o f their leisure 
hours, how to provide profitable and 
elevating relaxation.

T o  sum  up briefly, o u r South  A fri
can  system  o f education  is fa r  from  
id e a l : its m ain  defect is th a t it gives 
to  public  exam inations an im portance 
o u t o f  a ll p roportion  to  th e ir real 
value. T eachers lose sight o f the 
ends o f education and concentrate all 
th e ir efforts on obtaining first class 
passes, bursaries, etc. T he good 
teacher, how ever, is obliged in con
science to  do his best to educate his 
pupils in the sense that I have pointed 
o u t and  with a little good will on our 
part, m uch  can be accom plished. We 
can in fact im part a sound education 
even in spite o f the curriculum .

brates  Jubilee
R angiah.

In 1938 M r. J. N. H ulett becam e 
the m anager o f the school, which 
passed into the contro l o f the K ears
ney T ea  Estates, belonging to Messrs. 
Sir J. L. H ulett and Sons. In 1941, 
th rough  M r. H u le tt’s efforts, the pre
sent new school was erected.

D uring the celebrations tribute was 
paid  to  all the pioneers, officials, 
teachers and parents w ho w ere con
nected w ith the progress m ade in 
providing education fo r the children 
of the d istrict over the past 50 years
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Obituary

W ith the tragic and untim ely pass
ing of E dgar Stanley M etcalf, Indian 
education in the Province sustained a 
severe loss, fo r the  late Principal of 
the W oodlands Indian  H igh School 
was one who gave to his vocation 
that dedicated service which is so 
rarely found.

Born in the C ape Province in 1900, 
he spent m uch o f his early  life on a 
mission station and often accom 
panied his father, a M ethodist m in
ister, who travelled  deep into the 
South A frican veld to visit scattered 
C hristian com m unities.

Young M etcalf was then  sent to 
Kingswood School, in Bath. England, 
where he received his elem entary and 
higher education. He re turned to 
South A frica in 1920 after having ob
tained his discharge from  the R .A .F., 
which he joined tow ards the close of 
W orld W ar I. A fter teaching at 
M aritzburg College fo r two years. 
Mr. M etcalf was seconded to the 
N atal U niversity College, where, in 
in 1926, he obtained the M.Sc. de
gree and the H igher Education  D i
ploma. W hile at the University he 
took a keen interest in student acti- 
ties and was a m em ber o f the S.R.C. 
for four years and President o f that 
body fo r one year.

A fter g raduation  he was appointed 
to  the  staff o f the Technical High 
School, later designated G lenw ood 
H igh. In  1941 he was transferred  on 
prom otion  as V ice-Principal to 
H avard  H igh School, M aritzburg, and 
in O ctober, 1945, he was appointed 
Principal o f W oodlands H igh School.

T he Indian com m unity o f M aritz
burg  rem em ber him  chiefly fo r the 
im provem ents he effected at the 
W .I.H .S. In  1946 in a fund-raising 
effort centred  on the school concert, 
a sum  of over £ 3 3 5  was raised to 
purchase books fo r the school 
L ibrary . I t  is propose dto build a 
school kitchen and a building to 
house the L ibrary , and the am ount 
collected fo r these projects stands at 
£ 8 5 0 .

In the ofganisation o f the School. 
M r. M etcalf established an Activities 
C om m ittee to co-ordinate the extra 
curricu lar activities o f the staff. T h at 
the School participates in a wide range 
o f sporting and cu ltu ral activities is 
due to  the late Principal.

T he grow th of the School was ac
celerated  during  his Principalship. A 
new staff room , an adequate lobby, 
and five new classroom s were added. 
W ater-borne sewerage was laid on 
and the grounds asphalted so the in
convenience experienced in rainy 
w eather is a thing of the past.

He believed th a t practical and 
m anual train ing  should not be ne
glected in the secondary classes. He, 
therefore, e xtended the curriculum  of 
the S tandard  7 classes to  include such 
subjects as woodw ork and book
keeping.

T he Indian com m unity  w hole
heartedly endorses the rem arks o f Mr.
I. C. Shipley who, speaking at the 
funeral service, concluded his oration  
with these words : “ He had bread th  
o f  vision th a t was clearly  evident in 
his work. His eyes were always on 
the fa r and wide horizons o f race re
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lations, as he once w rote in ‘ The 
M entor ’ : ‘ In honouring  sections of 
o u r m ulti-racial com m unity, let us 
disparage none.’

“ G od gran t th a t m any  m ore in this 
Province and in the w hole o f South

A frica , w ith th a t sam e purpose, true 
dedication, and clear view of E duca
tion, m ay follow  in his steps in the 
days to com e, opening wide the gates 
o f  opportun ity  th a t A L L  m ay see and 
follow  the G rea t L ight.”

The Bantu Educat ion Act.
i T he B antu E ducation A ct, which is so  agitating the m inds o f  people at 

the  present m om ent, cam e in to  force on  the 5th O ctober last year, although  
the actual transfer and control o f  Bantu E ducation  fro m  the several Provinces 
to  the  D epartm ent o f  N a tive  A ffairs o f  the  U nion G overnm ent took place 
only  on the  1st o f  January o f  th is year.

Teachers w ho m u st be interested in  the  educational processes o f  this 
country  w ill be anxious to know  o f  the provisions and im plications o f  a 
measure which w ill have far-reaching effects on all aspects o f  life  in the 
country. We are. therefore, happy to pub lish  a resum e o f  an address to our  
Society  by  M r. F. J. van Wy k ,  o f  the Institu te  o f  R ace Relations, on the 
Bantu E ducation A c t.)

T h at B antu  E ducation  should be 
contro lled  by the  D epartm en t of 
N ative A ffairs was given considera
tion as fa r back as 1936, bu t the war 
intervened and the m atter was shelved. 
W hen the p resent G overnm en t came 
into power, however, it appointed  the 
Eiselen C om m ission to investigate the 
position and to m ake recom m enda
tions. It is ap p aren t th a t the  new 
Division o f  B antu E ducation  is im
plem enting recom m endations o f the 
E iselen Report.

The A ct itself to  provide fo r the 
transfer o f the adm in istration  and 
contro l o f  N ative E ducation  to the 
U nion D epartm ent o f N ative  Affairs 
is a b rief one, con ta in ing  18 sections. 
T he sections provide fo r the  transfer 
o f  control, the tran sfer o f personnel, 
the establishing and prescribing o f the 
constitu tion  and duties o f  Councils 
and B oards for the m anagem ent and 
con tro l o f  G overnm en t B antu schools 
and B antu com m unity  schools. The 
sections also describe the various re
gulations which the M inister may 
m ake from  tim e to tim e in regard  to 
Bantu Education , such as the powers 
and duties o f the Secretary  o f Native 
Affairs and o th er officers o f the D e
partm ent, the fo rm ulating  o f a code 
o f discipline for teachers, the provi
sion for religious instruction, etc.

T he A ct provides fo r three  types 
o f schools : (a) T he B antu C om m un
ity School; (b) the G overnm ent Bantu 
School; (c) the State-A ided School. 
The first type o f school is th a t estab
lished by the B antu them selves 
th rough  a B antu  authority , N ative 
C ouncil, tribe o r com m unity. These 
will be fully o r partially  subsidised by 
the  G overnm ent. T he subsidy is 
given a t the d iscretion o f the M inister. 
G overnm en t B antu Schools are  those 
established by the M inister and will 
be financed by the State. T he State- 
aided Schools are those established 
by groups o ther than  the B antu o r 
the G overnm en t itself. G ran ts  in aid 
m ay be given to these schools a t the 
discretion o f the M inister, w ho m ay 
also recvoke his approval o f any such 
school. T he M inister in his discretion 
m ay also close any B antu C om m unity 
School.

Both (a) and (c) types o f schools 
m ust be registered, fa ilu re  to  do 
w hich will be regarded  as an offence 
involving a fine o r im prisonm ent. 
R egistration  m ay be cancelled on a 
recom m endation  by the N ative Affairs 
C om m ission. T he (c) type o r State- 
aided Schools will receive aid equiva
lent to 75 per cent, o f their financial 
requirem ents. (A recent statem ent by 
the  M inister o f N ative Affairs sug
gests th a t such aid will in reality  not 
be forthcom ing.— E ditor.)
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Private schools, no t envisaged in the 
Act, will be allowed to  function. These 
are schools financed entirely  from  
private sources and, according to Mr.
F. J. de Villiers, the head of the D i
vision o f B antu E ducation , there  will 
be no interference w hatsoever in the 
running of these schools ; they  will 
be allow ed to follow  their own sylla
buses, train  and appoint their own 
teachers, appoint their own school 
com m ittees, etc. (N.B. —  N o  such 
provisions are m ade in the A ct itself. 
— Editor.)

T eachers a t p resent on the  teaching 
staff establishm ents will re ta in  their 
salaries and will continue to  receive 
their norm al increm ents if their es
tablishm ents are transferred  to the 
Union D epartm ent o f N ative  Affairs. 
It is hoped, however, to  save about 
£ 1,000 .000  yearly by gradually  re
placing highly qualified teachers, 
mostly m en, at present in the lower 
prim ary schools, by suitably qualified 
wom an teachers. V igorous efforts 
will be m ade to recru it m ore Bantu 
girls fo r the teaching profession.

Instruction will be in the m other 
tongue in the lower p rim ary  school 
with the g radual introduction  of both 
official languages. (N.B.— T he Eiselen 
R eport recom m ends th a t the prin
ciple of m other tongue m edium  be 
applied in the higher p rim ary  and in 
the secondary classes.— E ditor.)

On the question o f financing Bantu 
Education, M r. de V illiers is o f the 
opinion that m onies available from  
the Consolidated R evenue Fund, to 
gether with the four-fifths from  direct 
taxation on the A frican , w ould go a 
long way to m eet the requirem ents 
of Bantu Education.

Incom e tax  contributions by the 
Bantu is negligible and a lthough con
tribution by the Bantu in the form  of 
indirect taxation was considerable. 
Mr. de Villiers is o f the opinion that 
this, together w ith their contribution 
m ade in the form  o f “cheap labour,” 
was sm all in com parison with the 
total spent by the State on the Ban
tu ’s welfare!

As the  new D ivision of B antu  E d u 
cation  is follow ing m any of the re 
com m endation  o f the E iselen R eport, 
th a t rep o rt is o f  th e  greatest im port
ance, fo r the principles involved in 
the tran sfer o f B antu E ducation  to 
the D epartm en t o f N ative Affairs are 
to  be found  bo th  explicit and im plicit 
in th e  E iselen R eport.

It is obvious to a ll thinking persons 
th a t th e  question o f B antu  E ducation  
in South A frica  is linked very closely 
w ith the tw o m ain viewpoints of 
w hat the political and econom ic 
fu ture  o f our country  should be, 
nam ely, the view point th a t the coun
try  should  m ove in the d irection of 
increased separation  betw een the 
races and the v iew point th a t it 
should m ove tow ards the g reater in
tegration  o f the races. It is c lear that 
m em bers o f the Eiselen Com m ission 
hold the view th a t there a re  v ital and 
fundam ental differences btew een the 
European and the B antu people o f 
this country . A nd because they hold 
this view, they believe th a t there  
should be a g radual m ovem ent in the 
d irection o f the establishm ent o f 
separate states w ithin the country. 
They attach  very great im portance to 
what they describe as the “ cu ltu re  
o f  the E uropean ” and the “ cu ltu re  
o f  the B antu.” A nd because the 
Eiselen Com m ission held such views, 
it defined the purpose o f B antu  E d u 
cation  in so fa r as the individual was 
concerned, th u s : “ F rom  the view
point o f the individual, the aim s of 
Bantu education  are the developm ent 
o f character and intellect a  nd  the 
equipping of the child fo r his fu ture  
work and surroundings.” T he signifi- 
can phrase is “ fu tu re  work and su r
roundings.” T here  can be no doubt 
that the education system visualised 
by the Eiselen R eport is based on 
segregation.

On the o ther hand one has those 
who believe in an integrated  society 
fo r o u r country , and who plead fo r 
the m ovem ent tow ards com m on citi
zenship in a com m on country  and 
becausecom m on citizenship should be 
ou r aim , education should help  to 
prepare us for that com m on citizen
ship. They believe th a t “ education 
is not divisible and th a t educational
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aim s are  universal. T he aim  of edu
cation  fo r them  is “ to provide the 
fullest possible opportun ity  fo r the 
developm ent o f the individual accord
ing to  his physical, m oral, intellectual 
and em otional capacities,” and for 
this purpose there  is no need to  create 
a separate  D ep artm en t o f  Bantu E du
cation , fo r they place the emphasis 
on the individual ra th e r than  on the 
group or race to w hich the individual 
belongs. T hey believe th a t “ every 
child is the inherito r o f  w orld culture 
to  the full extent o f m ankind’s p re
sent a tta inm ents and th a t every child 
should, therefore, have access to  this 
com m on cu ltu ra l heritage.” So for 
them  it seems th a t the transfer of 
Bantu education  is no t based on edu
cational aim s and principles, bu t on 
plans regarding the social and econo
mic opportunities fo r different m em 
bers o f the com m unity.

At least one of the m em bers o f the 
Eiselen C om m ission, P rofessor A. H. 
M urray, seems to  be in general agree
m ent with the views held by this

Congragulations, says

T he follow ing letter was received 
by the Society when the T rustees re
ceived the sum  of £ 1 0 ,4 9 4  17s. 3d. 
from  the P rovincial A ccountan t to
wards the N a ta l Indian School Build
ing T ru s t .:—

“ D ear Mr. R aidoo,

“ M r. L azarus has just been in to 
see me and to  show  me the cheque 
for £ 1 0 ,4 9 4  17s. 3d. received from  
the D epartm ent o f E ducation , and 
representing the m oney collected on 
stop  orders by Indian  teachers fo r the 
purpose o f m aking extensions to In
dian schools in N atal.

“ M ay I extend m y w arm est con
gratu lations to the N atal Indian T ea 
chers’ Society on this achievem ent. I 
think it is a m agnificent effort and 
w orthy  of the highest praise. I hope 
that you will give it the widest pos
sible publicity and that it m ay serve 
to  m ake the E uropeans asham ed of

school o f thought. In his dissentient 
rem arks, he said, in ter a l i a :

“ E ducation  is no t there  to p re
p are  the individual fo r som e p re 
conceived form  o f society o r  an
other. Society follows the natural 
tem per o f m an, ,who does not come 
into being fo r society’s sake, and 
who is a social o r  political being 
only because he is a ra tional being. 
If  education centres round  the in- 
diivdual, the com m unity will be
com e adjusted to his needs, and in 
this way the com m unity  will deve
lop from  the individual.”

But at the m om ent we have a 
G overnm en t which believes that the 
cou n try ’s racial problem s can only be 
solved by a policy of A partheid  and 
they follow  an educational pattern  
w hich conform s to their views, but 
governm ents change and those who 
are opposed to  the present G overn
m en t’s view will be given the oppor
tun ity  o f changing the newly in tro 
duced  system  of Bantu Education  if 
they so wish.

Dr. Mabel Palmer

the  fact that a lthough the Indians pay 
ra tes and taxes on exactly the same 
basis as E uropeans, they have to  fu r
ther tax  them selves fo r the supply of 
necessary school accom m odation, 
w hich is provided fo r E uropeans as 
soon as needed, w ithout question and 
w ithout any fu rth er charge.

“ I propose to  devote a paragraph 
on the  subject, in my book on the
1 H istory  o f Indians in South A frica 
it is just on the point o f com pletion 
so that I hope your m agnificent effort 
will receive publicity beyond N atal.

“A gain congratu lating  you,

“ Y ours very sincerely, 

“ (Signed) M A BEL PA LM ER ,

“ O rganiser, N on-E uropean  Section, 
“ U niversity  o f N a ta l.”

T H A N K  Y O U  V E R Y  M U C H . DR 
M A BEL PA LM ER  !



H is H on o u r, T h e  A dm inistra tor, handing the cheque fo r £ 10 , 4 9 4 - 17-3 to  M r. A. D. Lazarus P residen t of the Society.
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