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SduCation can either be a revolutionary or a reactionary force.

At Its beat it combines these two elect nts, pr»serv:a|., * sort 0 /  rtyiomic 

equilibrium ..hich, whilst preserving and phasing c»> the ual\ur*l a

rcup, yet encourages -nd stimulates critical thinking on p.-ese-’t d&y an future 

problems.

The ;rohle'~s arising out of thie delicate h*.l?nce of pest aiui future *rw 

no re zors cloarly .efinei « n J , perhr.ps, moro complice'-ed than in s rapiiiy 

c .r nging cultural situation, such as »  hove .in South Africa today, ôc*. yet

s s e n t i ^ l l y  t h e s e  p ro bl e m s 0 ni t n e  v a r y  s'ime p r o b l e m s  th£-t -o n f r ^ ' . t .  t n e  ; ■ 'uc ater  
v t n w h e r a .  or.e h « s  o n l y  t o  probe  a l i t t l e  b e l o w  t h e  s u r f a - e  * a e t r * l n r  
i - s i . ' r i l " r i t y  t c  • i s c o v o r  t h e  e s s e n t i a l  s a m e n e s s .  S o m e t i m e s ,  ir.  * h i s  c o u n t r y  w«?

; ,  r, . tc concentrate far toe much on the apparent differences * nd the unicuenesa of 

-.r situation, »ir; thus nuglect what history ° nd the experience 0:' others c*n te»en 

.3 in working out our solutions to the problems of living together 1~n a aulti-r*c-' 1 

i> multi-cultural society.

It 9 4 ^ 9  to me th«it the fundamental question in Africr.n education iai % h a t  

«re «e a -.citing for! ..hat role are we expecting tho African to f i ll  in the 

cor.piex life of tnis country?"

The kind of '•nsuer we give to this question will fundamentally influence our 

lewpo int in regard to tnw education of the African and colour the whole 01 our

0 'ucationf 1 policy. In the history of education there has a l ^ y e  been the problsm 

whether to educate for full personality development or only for a predaterained 

s'.' tus for the person eluc^ted. Aeferenoe to the hietory and development of the 

„ ucation of the working classes in Sngland brings out very forcibly the truth of 

the contention tnrt tne type of education given to a group is very greatly 

influenced by the position that the group is eupposed to occupy in the »»ei4ty*

In South Africa this political aspect of the aeeuaptione on ehich a ll  

e ucation is based is further complicated by t w  factors - the stratiflowtio# af 

society in terms of race, such that certain occupational opportunities are ©pa« to 

members of one group by mere reason of their race, whilet closed t* M a t e r s  of the 

other group j (b) the clash of two cultures - one far advanced in its as* Sf both 

of material and intellectual tools} the other just starting, as it  ears, en this 

long and difficult  roed.

.,9 9 re witnessing in theae days the end of an epoch - the sad of M r *  thao a 

loo yeara of missionary activity in the sphere of African education. Thert have 

been eventful years in the history of our education, and tney have bean highli*h*«d 

hy tne vision, the enthusiasm and singleness of purpose of a long line of devote J 

i.issionary educators. It is unfortunete, and e a r t h in g  to be ragrettad that in 

, trie period when they have been compelled to lay down their eork eo littl»  has been 

said in high placea wnich indicates an understanding and appreciation of the vory 

solid contributions of miaaionary endeavour to the oause of African development.

.1 significant feature of our eduoetion under the llieaions « S  that it « s  

constantly aensitive to African needs and aapiretions. Thie very sensitivity tts 

toe cauae of ita constant financial aobarraaanienta. Uxcept in the very beginnings, 

.nen the aim of the missionary « a  to teach the nfrican  to read and write ia  order 

to uirxs him a better Chrietian , African education h«s developed largely *1  ■ 

result of presaurea from time to time troa the African people th m e elv e s , who e"w in 

- Education an inetrument for material advancement and a gateway to knowledge jrfjich

the aource of power. Thua the educational authoritiee were aany a tine forced 

fto launch out into new schemes with a »iniauB  of financial resouroea. As a reeu 

iof this unplanned development, African education has been consistently in c sie 

UftSr  crisis in regard to f im n c e .  a .  new need, arope and African life  beo«me mo^e 

\11vereified the woric steadily outgrew the slsnder fioancial resources of the 

Liasione. Yet in the African view t h e *  wea*neaeet fre e  out of the very 

» f  the eyeteo - thet it reflected the needs of the paople an-* %*
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touch 4itlr their aspirations.

Tae presaure by the African people which has giveh force and direction to tne 

:nissiona ry endeavour in education, has not been sufficiently taken into account in 

assessing the developments of the last Hundred years. Too much stress has been laid 

on what the missionary tried "to make of the African* a B though he *ere merely 

passive clay and not an active participant in the direction of hie o»n development 

and in the fulfilment of his desires. This awareness on the part of the African hes 

steadily groin during the last t*o or three decades. The K-issiona, tnerofcre, have 

had to rethink thair stand and give a n answer to that fundamental question - 

what are m  educating fo r !"  Tor it ia quite true that in the eerly days the 

missionary had not clasrly thought out these issues, and possibly brushed them 

aside as subsidiary to the main cauae of evangelization, But in these latter days 

the Soglish Missions in particular, have come to realize how fundamental this 

question ia to the ‘ hole of African education and have had to re-state tneir aims 

clearly in to m s  of a "multi-racial society in *nich there is eqi*lity  of opportunity 

for each person according to hia gifts and a b i l i t i e s " .  Around this idea has 

developed during the last thirty yeara a philosophy of education which has coloured 

the *>ole of missionary endeavour in thia f ie ld .  It has not been a haptezard policy 

but on* which has grown and developed pari paaau with the growth and development of 

African aipirationa.

Sevan yeara ago, as a consequence of another of those fir»ncial crises referred 

•** ‘l ie r , tba Government appointed the iise len  Commission to inquire into the 

* r.ola field  of African education. Tha Commission it sbhcs realised quite fully the 

importance of clearing tha ground in regard to tha role that the African must play 

aithio the flouth Afrioan coesaunity. I t ,  therefore, decided to face thia fundamental 

question right at tha beginning of ita task.

Tba Commission accepted a a a baaic aaaumption that tha Africana must be 

regarded eg an indapandent race, and thair development muat therefore be chanelled 

91 ° B* iaparate and different lines from those followed by the other races of this 

country. Tha gygtam of edueetion, therefore, which the Coaanigsion recommended tas 

a logical outcome of the acceptance of this assumption. Tor having onoo accepted 

tnia doubtful premise as basic one is inevitably led to the conclusions which form 

the bases of the present Bantu education p o lic ies .

In considering, therefore, the trends and tendencies which have come into 

African education aa a reeult of tha nevs Bantu bducation system, it is not 

unimportant to point out that tha basic assumption, that tne Bantu are an 

independent race — an aaaumption fram which has steamed so much doctrinaire policy - 

vas never proved by the iise len  Commission, nor is it description of the true 

conditions in which the African lives todfay wnen he is being drawn more and more into 

the vortex of a modern industrialised society.

It is claimed, however, that this new programme is "ra a l ist ic wj that it is 

based on a recognition of what obtains - viz tha social and economic circumstances 

of the African in South African society today.

Thia aeema to auggaat an educational programme that will enable the African 

to make uaa of hia preaant environment - laying special emphasis on the rural 

environment. From a purely educational angle one might accept such a limited 

objective, i f  it ware understood to be one among many such which together aim at 

the full developatent of personality and not merely at the ahaping of a better human 

tool.

Among educationists it is admitted that one cannot educate in vacuoi the 

aocial iaplicationa of the educational prooeas muat be kept in mind. So in a good 

educational ayatam a proper balance must b« aaintained between the dynamio and tha 

static faotorg, so that progress aod change can tajce place in an orderly manner 

aocording to tha aaeda of tba tim aa. I f  tba ao called realiatic  arpproaali maaaa thia ,.
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-e would be in full agreeoent| but we *>uld ba in total disagreement with an

>ducation gyateo whose aim is to keep the African in his placs, both figuratively

and l iterally f and to give him an education tnat is limited both in its scope and 

objective®.

The second claim made for the new system ia that it ig baaed on a reapect for 

Bantu culturej and one of its prime aims is the preservation of that culture.

It is claimed that missionary education neglected thia important factor, and tried 

to do the impossible - v i s t o  turn Africans into black inglistaen . It ia mainly on 

account of thia exalted respect for Bantu culturef that ao much atreaa ia laid on 

the neceasity for the use of the Bantu languagea media of inatruction right 

through the primary achool stage and poaaibly into the aecondary school and 

university stage.

This is so important a matter not only for the future of African education, but 

for the whole of African development, that I would like to expand a little  on the 

place of culture in education.

In tribal society education could truly ba dafinad a i  "a pegging on of race 

gains” . Culture nes regarded ag static . Ideals and normg were regarded ag having 

been set in the pest, and s ll  the new generation had to do merely to walk aleng 

ins safe and beaten path and all  would be well. The good n*n wse the man who 

conformed in a ll  nays and who never tried anything new. Tribal gociety, therefore, 

disced a premium on the veneration of the past for itg Own gakej and digeouraged 

initiative inventiveness and new ideag. These, then  ̂ were goaie of the oharacterie- 

tics of education in tribal society. Aa a reault it « s  a society that * s  

unprogreaaive and reaiatant to change. 3ut we now realise that for progreee 

culture ouat change and seek to adapt its elf  to changing conditions. Modern 

education, therefore, if  it ia to fu lfil  ita real function, must taka cognisance 

of theae rapid changes - many of which cannot ba predicted - and plan out now 

approaches to the taa*. of preparing the young to live a fu llor  sod more abundant 

life not only in the present, but in tho future.

in this process of looking "before and a fte r ” it is inevitable that some of tne 

halloaed ways of the old culture muet be shod and give place to new soys, new norma 

and ne* values. It is also self evident and eminently desirable that the decision 

a a to %hich elements of culture shall be shed and which preaorved must be left to 

the oeople themselves, and not be forced upon them by tutors, however wall disposed 

they may be. Herein liea the true role of trained African leadorahip which muet not 

Ve surrendered to others at any cost. I f  under thie trained leadership tht» African 

.jople should desire to merge their mode of l i fe  into that of a larger group for 

cunomic, social or political reasons, there ehould be no oppoaition from others in 

t'le name of maintaining a distinctive and interesting culture or on grounda of mero 

sentiment.

,.e Africans, then, realise that much in Bantu waya and life  ia good in itaelf .  

.io believe that education should conaerve the best in Bantu culture, but it must at 

tr.e same time ^ive us acquaintance with the intellectual toola and aocial concepts 

c nd institutions of the ..est, so that we may learn to meet the conditions of the 

modern world on equal terns with other peoples.

I f ,  then, we scrutinise the now Bantu education programme in the light of whet 

has been said above, we cannot bolp but ccoe to tho following conclusions.

A . Th"t the Bantu education programme whilat extending fa c ilitie a  for lower

primary education is nonetheless based on a conception of Bantu society *hich is 

non-existent at the present timo - o aociety which ia st ill  to bo developed.

I refer to thrt society where it  could really bo true that tho Africans can be 

regarded asMan independent race*. Such s society, some knovledgeoblo people 

claim, will be imposeible to develop in our caaiplox South Afrioaj yet African 

education in tho meantime ie bofng conducted as though such a gociety « g

- *  - already ..
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>n . .  *U 1  h* ' "  b* 8” in,Clv‘ d

iicorpo™,4! ;  : r 0? ; r t: : ;  , c “ oi< * •  * « « » good

»y a .  i „ . i . t . „ c.  „„ BCltar t  r u M U 0 M l  thinkl”g ' »»t
educ.tion . i l l  t0 dimioi.h oonort I  .  throughout, too 3aotu 

,n i  expending life even ln ,  „  ' f 'I"* '“ S “ " d r,duc> horizon, for n full 

primary edu c t io n  i „  th. . e r n a o u l . f  it til ln d ,-’, ” ‘, , " t “ "tu community. „ith 

» t t . r  of n . c . s . i t ,  to h a . ,  high .chool 8 d ,  ”* 4 b8fr' r8 U  l» ' ° » e .  •  

to 3 Bi „ r. i t ,  education in t h A . ^ t l . r .  “ “ n "  “ “  »  «

.d u c t e d '  Bantu community .t-o.e .hole , therefore, b»ve an

tren.lotion . in „ „„  of th,  mentel U f „  ls nurtured 3n ,  f „

6y  “ »  - 1 1 - . .  o f  the  l a „ ^  .  1 U 9 r e t “ re  “  " « ■ * • « • <

■-*« ‘ i n  hoth , i o .  j . i . h  th .  * 4. ,

“ rticl . i„  th,  OOBt _id>ly t0 from .  recent le.ding

zz^irr^ *** - -
l i t e r a t u r e .  He t t o t  t .  * T ! ^ f  U t . » V  laD8U‘ g6 “ ‘ h “
to strengthen o n e ' ,  character.  H. 1 .  T ’  ** *° °"*'S U f e  ' nd
under,tending oth. r A f r i c . „  peopIe Z ,  c l l l l l "  ”  ^  *”

civ i l i « t I o ” ° " „ i~ * <jerf. ^ * df,ltCt ' - t . ™  o i . i l i z . t i o n i .  6a aggr. . . iv.

I-—  * - *  -  to u .  « * ■  « •  -

up leaders of ab ility  a n ^c t e  recter. ^ 1 ^  ’ heth9r U  is able to thro-

independent ' tI>ortu; 1* 1* .  in the future

»ery high place In th .  p r i o r i t i . .  o f ' t h "  d° not occuPy .
vision  and individual excellence a m  b i n 6 " 3/BtanU ^ r o u g h n e s s ,  breadth of 

education of the na 88 0 f  tha p. 0 p L "  *  ^  M  ° ^ r the

not have A ° d * *  t h i .  need

zzzxzz “  irr- “  -
reaources of the M is s io n .  *ouid  h . Va h nto school. illU8 the f i m n c i a l

rr-oney become ava ilable  for  A frican  • d a c l a o n .™ *8 ” '1 ^  * * *  g° ° d * ° rk " ° d “ 0re

’ bout certain  . o l i d  L'ne’ f i t , ’  u  " i l ^  ’ T r t l l ” ! ’  ^  ^

of B i ” ^

schools. These Bantu school boards c a / h a v Y a '  COntro1 * nd *d“ iniatration of

future development of African education if  +h ^  iaflU6nCe in th®

and not m.de to act as mere cha„nela for d e c i ^  8r9 ^  reaP °n , i b i l i ty
« cnanneia for decisions ta^en higner up.

If this real responsibility is *iven it . i n  

»nd dev.lop i n i t i a t i , .  in „ur c o n m ,n it U .  h t  ’ ° ° ° Ur‘ S‘  * ■Pi-’lt-of ..If-nel,- 

Of .uch qualitie . h . , e  ba .n  f . „  a„d fer  h t m . !  0!,',Ortu" l ,1 # * r ° r our exerci.a

i n . t l t ^ . ' t : oT r 'a 1: . e r.t: d: : . \ . T 0 l U t i 0 ;  ™ ~ "  ^ I P U . . -
«»ry and in d i*id u .l  group . . n i r a t i 8 " T  10,1« 1 ,ld  "cheme. have goo.

-  —  -
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•  ith that coat in peraonel suffering « ,  can never t e ll .

. ^ m s Ss s s  s k  * ;

s : r , r r :  rri::
....... .. progress «hxcn i 8 9 *e«ping .through Africa today.
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