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INTRODUCTION.

E V E R Y T H IN G  possible must be done, and done wilh all possible speed, to 
convince the public o f South A frica  that the Bantu Education Act is the 

most sinister, as it is the most far-reaching piece o f “ apartheid”  legislation 
so far produced. It is for this reason that I wholeheartedly welcom e this 
pamphlet and com m end it to all people o f  goodw ill in this land. The purpose 
o f the A ct is here plainly set ou t:—

It is the establishment o f white suprem acy through the denial to the 
A frican people o f the cultural heritage which is theirs by  right. Dr. Verw oerd’ s 
statements are here quoted accurately and frequently: they are themselves 
a sufficient condem nation o f the Act fo r  all who have eyes to see.

Here is  racialism at its darkest and m ost damnable —  that evil thing 
which seeks to direct and dominate even the minds o f children. It must be 
defeated. Let us see to it that we spare ourselves in no w ay in com batting this 
v icious and most arrogant attack on human freedom.

TR E V O R  H U D DLESTO N  CR.



EDUCATING FOR IG NO RANCE.

“ C R O M  the viewpoint o f the individual, the aims of Bantu education are 
the development o f character and intellect, and the equipping o f  the 

child fo r  his future work and surroundings.”  (Eiselen Com m ission).
“ M y  department’ s policy  is that education should stand with both feet in 

the reserves and have its roots in the spirit and being o f  Bantu society . . . 
There is no place fo r  him (the Bantu) in the European com m unity above the 
level o f  certain form s o f  labour.”  (D r. V erw oerd).

“ The Bantu Education A ct will make A frican  mothers like fow ls who 
lay eggs fo r  other people to take away and make what they like with them.”  
(M rs. N g o y i) .

Twenty years ago a well-known English author wrote a book called 
“ Brave New W orld” .

It was a glimpse into the future, and showed a country divided into 
castes. The lowest caste —• the workers —  were taught from  the mom ent o f 
birth that they could never be anything but slaves. Such education as they 
received was fo r  the purpose o f m aking them carry out autom atically the 
menial and low ly tasks set fo r  them, the hard and dirty work. They were 
taught not to think, but to ob e y ; not to initiate, but to carry out; not to aspire, 
but to drudge.

People discussed “ Brave New W orld”  for years; today it is largely 
forgotten.

But recently, some people have started to introduce their version o f a 
“ Brave New W orld” .

They have taken one part o f  the population and divided it from  the 
rest. The people are to live separately, to be an entire separate community, 
and to share nothing with the privileged caste; not even the privilege of 
labour, fo r  they will be taught only certain kinds o f work —  manual work, 
a limited amount o f  clerical work. Only a few will be selected fo r  education 
up to the standard where they will be able to teach others o f  their caste —  
to work.

They will have separate schools. These will be “ austerity schools” , built 
at the lowest possible costs, with the absolute minimum o f equipment. There 
they will learn the rudiments o f  the three R ’s. And they will also be taught 
that they are mem bers o f this working com m unity, trained to serve.

Since towns and cities are notorious breeding-grounds o f  radical and 
cosm opolitan thought, their schools will be rem oved from  the towns to special 
areas, so that people o f  different language, ideas and customs m ay not in
fluence their thoughts.

So that they will not im bibe dangerous thoughts from  the world around 
them, higher learning will not be fo r  them, academ ic subjects will be cut. 
history and geography virtually abolished.

They will be taught to develop “ manipulation skills’ and an interest in 
the soil.

T hey will be trained to be as productive as possible in the only work 
that will be available to them.

M ost o f  all, their education will ensure that they will never share the
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privileges nor the culture o f the upper classes, but will confine their interest 
to their own narrowed com m unity life, entirely separate and isolated from 
oLhers, restricted to their lim ited function and limited futures.

But perhaps you are asking— is this im agined, or is it true? Has it ever 
happened? W here?

It is true, every word o f  it. It is happening now. today. The cou n try : 
South A frica. The upper castes: the white population. The low er castes: the 
Africans. The instrument through which this policy  is being put into effect: 
The Bantu Education Act.

W H A T  THE BANTU EDUCATION  ACT  SAYS.

In itself, the Bantu Education A ct is brief and unrevealing. It takes 
A frican education out o f the hands o f  the Provincial canals and puts it 
directly under the Minister o f Native A ffa irs and his departm ent; it gives 
unrestricted powers to the Minister to decide for himself vital matters such 
as teachers’ conditions o f service, the content o f African education, the regis
tration and establishment o f schools, and so on.

* And it virtually puts an end to M ission Schools, and to independent 
night schools and classes.

W H A T  DR. VERWOERD SAYS.

But in a lengthy and sinister statement to the Senate in June, 1954, the 
Minister o f  Native Affairs, Dr. Verwoerd, explained the meaning o f  Bantu 
Education.

He said, first, that “ the general aims o f  the Bantu Education Act are to 
transform  education FOR Natives into BAN TU  education

T o  accom plish this, he aims to make an entirely separate com m unity of 
die Bantu people, a Bantu com m unity, which would at no time be considered 
part o f  South A frica  as a whole.

M ission  Schools. The control o f all m ission training schools fo r teachers 
will be transferred immediately to the Department o f  Native Affairs.

Churches that wish to retain control o f prim ary and secondary schools 
may apply fo r  permission to do so for the time being ; but i f  support is 
granted, subsidies will be greatly reduced, with no guarantee o f  permanency. 
In any case, the subsidies will be such that M ission Schools really have no 
choice.

N o new schools may be established without the prior approval o f  the 
Department, and all present schools must be registered. Applications for 
registered schools to be recognised fo r  subsidy will be considered and granted 
“ in deserving cases as ja r  as available funds make this p o ss ib le ”

School Books. Parents or communities o f  parents too poor to a fford  to 
supply all equipment for their children other than prim ary readers, may 
not send their children to school. “ Pupils in post-prim ary schools mill have to 
buy all the school books they  need. All other school requisites, including pens

‘ Th rou gh out  this pamphlet, all sections ap pe a ring  in ita lics a re  d irect quo tation s from 

Dr. Ve rw oe rd 's statements.
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ana exercise books, in both prim ary arid, secondary schools, must be provided  
either by the children, the Bantu authority, or the parents’  association. Chil
dren without these school requisites ivill not be enrolled .”

EDU CAT IO N ? DEPENDS W H A T  YOU C A N  AFFORD.

H ow  will “ education fo r  Natives”  becom e “ Bantu education”  ?
African children will receive such “ fundamental”  educational facilities 

as can be provided with available funds, which will include “ education in 
Sub-standards A  and B, and probably up to Standard II, including reading, 
writing and arithm etic through m other-tongue instruction, as well as a know 
ledge o f English and Afrikaans', and the cardinal principles o f  the Christian 
religion  . . . .

“ 'A Bantu pupil must obtain knowledge, skills and attitudes in the school 
which will be useful and advantageous to him  and at the same tim e beneficial 
to  his com m unity . . .  The S chool must equ ip  him to meet the demands which 
the econom ic life o f  South A frica  will im pose on  him.” '(V erw oerd ’ s em phasis).

A nd how  will all Bantu children get this “ education”  up to Standard 
II without spending any m ore m oney? for at present, only one-third o f 
A frican children from  6  to 16 go to school.

D r. Verw oerd points out that the amount spent on African education 
“ represents a far larger expenditure p er head o f  the population than fo r  any 
other N ative com m unity in A frica .”

But he does not point out that while £7 per year is spent on every A fr i
can child in school, only  £2.66 is spent on  ev ery  A frican child o f  school going  
age. O r that £43.88 per year is spent on every white child in school, or that 
this means every white child o f  school go ing  age.

But where does the m oney for all education com e from ? From  the wealth 
o f South A frica , which the African helps to produce and to increase by his 
labours, from  the direct taxation o f both African and European, and from  
indirect taxation which affects the African in far greater measure than the 
European. Y et it is the A frican  w ho is threatened that not m ore than 
£8,500,000 a year is available on the education o f his children. O f this 
amount, £2,500,000 already comes from  the African taxpapers. And the 
remaining £6,000 ,000? It does not com e, as Verw oerd claims, only from  the 
European taxpayer; it com es from  all taxpayers, from  general revenue, to 
which the A frican  contributes through both direct and indirect taxation. But 
if the A frican  people want to increase this niggardly meagre education for 
their children, they will be com pelled to do it by heavier taxes on themselves 
alone.

T he State will not increase this amount, yet all A frican  children must 
have a chance fo r  this Standard II level o f education. H ow ? N ot by  building 
m ore schools, or training m ore teachers. N o ! “ I t is intended . . .  to tackle 
this problem  in another w ay.”

Children are at school fo r  far too long a period in hours, Dr. Verwoerd 
considers.

“ T hese children are under the supervision o f  their teachers fo r  a full 
school day o f  fou r and a half hours. I used the w ord ‘ supervision ’  because
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naturally during A L L  THESE HOURS there cannot be talk o f  real instruc
tion . . . there cannot even  be talk o f  organised recreation, because the schools 
are not equipped fo r  this purpose.

“ It is, therefore, w rong to  utilise expensive teaching staff to supervise 
large classes o f  bored pupils while thousands o f  children . . . are kept out 
out o f  school.

“ F or this reason, school hours fo r  pupils in sub-standards will ev ery 
w here be shortened to  three hours per day. In this w ay both the teacher and 
the class-room  ivill be able to  serve tw o different groups o f  pupils every  day. 
T he same applies to  the furniture, school requisites and class reading b o o k s ”

So the first batch o f children must go  to school from  8 a.m . t o l l  a.m., 
the second batch from  11 a.m. to 2p.m ., and the teacher must duplicate the 
drastically shortened lessons in two grossly-overcrowded classes daily.

What will children turned out o f  school so early d o ?  That’ s nothing to 
do with us, says Dr. Verwoerd. for “ it is not the function o f  the school to  
keep children o ff  the streets o r  the veld by using well-paid teachers to super
vise them .”

Part at least o f  these three hours will be spent in “ maintaining”  the 
school. Perhaps you can picture these little ones, all from  the low er grades, 
their teaching time limited to three rushed hours a day, spending som e o f  
that time in scrubbing floors, polishing desks, sweeping, dusting, w orking in 
the grounds —  for that is what they will have to do.

“ Parents and children must be responsible fo r  the care and cleaning and 
maintenance o f  class room s and school grounds . . . A s far as possible all 
the w ork in this connection must be carried  out by the pupils themselves. 
The daily cleaning o f  the school buildings and grounds ivill naturally be the 
ivork o f  the pupils under the supervision o f  the teachers.”

Obviously, this part o f their education will best prepare them fo r  their 
future life, “ equipping them  in knoivledge, skills and altitudes”  with which to 
meet the demands imposed in factory, mine, farm , and in the kitchen.

THE "STAN DARD  VI MENTALITY".

“ Education in the low er classes is seriously a fjected  b y  ivhat can be d e
scribed as ‘the Standard V I m entality ’  o f  the tea ch ers”  comments Verwoerd. 
This means, he says, that teachers educate as though the pupils are going to 
complete the prim ary corse. (Apparently a censurable assum ption!)

“ The prim ary syllabus will, therefore, be divided into tivo self-sufficient 
parts. Only children w ho have com pleted their seventh yea r will be allowed  
to  enrol in  the first course, *the fundamental c o u r s e a n d  no urban children  
older than eleven and no rural children m ore than twelve years will be en 
rolled. ( For those w ho want to start learning late in life the usual school 
system  is not available.)”

Since it is never the choice o f  the child, this means that fo r  those un
fortunates who could not get into schools between the ages laid down, whether 
because the shools were too full or because there were no schools where they 
were living, “ the school system is not available.”
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Other means will also be usd to keep up a rapid turnover o f  pupils it 
the schools’ lowest grades.

“ A t the end o f  the loiver prim ary course ( the pupils) will be C A R E 
F U L L Y  SELECTED lo r  prom otion to  the higher prim ary course.’ ' T o  m ike 
sure that not too many are so selected, “ pupils w ho fail the final test twice 
will have to leave school to  make, place fo r  m ore able children .”  And any 
children who fail to attend regularly will be rem oved from  the register.

EDUCATION  FOR IG NO RANCE.
M odern psychologists and educationalists tell us that more important 

than any form al education is the need to open up to a child interests, know
ledge and skills derived from  the w orld as a whole and from  the society 
around us.

V erwoerd, on the other hand, will transform education fo r  A fricans into 
“ Bantu education” , a different thing entirely from  “ education” . Such know
ledge and skills as the African child m ay learn must be confined to his work, 
and drawn from  a new type o f society known as the Bantu community. Educa
tion will be on a form al, and lim ited basis.

“ The curriculum  in the ‘fundamental’ o f  loiver prim ary stage cannot go  
much further than the teaching o f  the ‘ three R ’s’  through the medium o f  the 
m other-tongue, the beginning o f  the study o f  Afrikaans and English, religious 
education and singing” .

“ The curriculum  envisages a system  o f  education which is based on the 
circumstances o f  the com m unity and aims to satisfy the needs o f  that com 
m unity . . . besides the usual subjects already m entioned , religious instruc
tion, handicrafts, singing and rhythm must com e into their own, that is self- 
evident.”

Verw oerd remarks that education in other than the “ mother-tongue”  
does not prepare the child for life within a Bantu com m unity, but serves to 
create a class o f educated and semi-educated persons which has learned to 
believe that “ its spiritual, econom ic and political hom e is am ong the civilised  
com m unity o f  South A frica ” , and that the A frican  could share in the develop
ment o f this country as a whole.

Such ideas can no longer be entertained, and Bantu education will make 
sure that the African does not entertain them. There must be no idea that the 
A frican  can share in the life o f  South A frica  as a. whole, no idea that he can 
contribute to the development o f his own country other than by  under-paid, 
low ly manual labour; no idea that he can have any place am ong the civilised 
com m unity o f South Africans.

H owever, while wider learning is not for the African child, Dr. Verwoerd 
remarks casually, “ the econom ic structure o f  our coun try o f  course, residts 
in large num bers o f  Natives having to  earn their living in the service o f  E uro
p e a n s Therefore “ it is essential that Bantu pupils should receive instruction  
in both officia l languages from  the earliest stages, so that even  in the low er 
prim ary school they w ould develop an ability to speak and understand them .”

And what is meant bv this teaching o f  the three R ’s in ‘ the mother- 
tongue’ . This is not intendpd as a step towards the principle that a child should 
be educated in its own mother-language. Such an idea, correct though it may
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be in essence, cannot be made a reality until there are enough good  text
books, trained educationists and language academ ies to ensure that a child is 
not handicapped by having to learn through a foreign medium.

Dr. Verwoerd has an entirely different conception. Since the idea o f 
Bantu education is to produce not scholars but labourers, learning in ‘ the 
m other-tongue’ means closing to the African child such paths o f  understanding 
as school books and literature in English have opened up to him . Urban 
populations will be resettled in separate tribal zones, so that each can be 
divided by  the barrier o f  language from  the other.

But while learning in  ‘ the m other-tongue’ , the African child must also 
learn enough English and Afrikaans to be able to follow  orders about their 
work.

This is what W illy W erner Max Eiselen, the Secretary fo r  Native Affairs, 
meant when his Commission spoke o f the necessity fo r  the Bantu child to be 
able to follow  oral or written instructions and to carry on a simple conver
sation with Europeans about his work, in English or Afrikaans.

As one writer has already com m ented: “ There you have it. ‘Bring daar- 
die sak m ielies!’  ‘Ja baas’ . ‘Jim, sweep the f lo o r ! ’ ‘Yes, Missis.’  Teacher, you 
thought you belonged to the noble com pany o f  Socrates in the high profession 
o f drawing forth and leading out the tender souls o f the young. Y ou  were 
wrong. Y ou  are not there to teach the languages o f  Shakespeare and Langen- 
hoven, but to teach your pupil how to follow  instructions and listen to the 
baas.”  (Titshala in “ Liberation” .)

These plans fo r  robbing African children o f  the right and benefit o f  real 
education are outlined by Dr. Verwoerd under the heading "T h e  Internal 
Reform, o f  Native Education into Bantu Education.”  The deprivation o f  proper 
learning, the reduction o f  schooling for practically all A fricans to the ‘ funda
mental’ low er prim ary course — ( " i t  is this course which it is exp ected  will 
be attended and com pleted by the great m ajority o f  Bantu prvpils” ) —  the 
shortening o f  teaching time, the plans for children to spend part o f their time 
cleaning classroom s and tending grounds— these are called "T h e Extension o f  
S chool Facilities fo r  Bantu Children

So in this emasculated curriculum , from  which history and geography, 
the teaching o f  the development o f  mankind, society and human relations, of 
the world outside and the cultural riches it may offer will be entirely and 
com pletely excluded ; taught only with the lim ited books available in ‘ the 
m other-tongue’ , the African child will be trained to fulfil the econom ic de
mands o f  white South Africa, not the demands o f  his own personality, which 
is the fundamental right o f  every human child.

“ Teaching”  it will be —  but not education.

EXTENSION OF EDUCATIONAL SERVICES.

Farm  Schools. " I f  ‘fundamental’  education can also be obtained on  the 
farm s, the trek from  the farm s ivM be com batted, m ore especially if the train
ing contributes towards m ore rem unerative em ploym ent in farm  w ork, ow ing  
to the greater skill and usefulness o f  labourers” .



In the past, one o f  the difficulties in building country schools was tin* 
need to buy expensive farm land to build them.

N ow  it will not be necessary to undertake the buying o f  farm  land, for 
“ the building o f  expensive schools will not longer be required. BAN TU  
M OTHERS C A N  . . . ERECT W ALLS W ERE FARM ERS A L L O W  IT . and 
the D epartm ent will provide the windows, doors and roof. IF  THE FARM ER  
W IT H D R A W S  H IS PERM ISSIO N , THESE C A N  BE R EM O VED . FEM ALE  
TEACH ERS W IL L . A S  F A R  AS POSSIBLE, BE RECRUITED LOC ALLY  
TO CO M B AT THE D AN CER  O F UNSUITABLE T EACH IN G  IN  THESE  
SCH O O LS."

Heaven forb id  that teachers from  the towns, or other areas, should bring 
ideas o f  culture, art, m odern civilisation, cities, libraries, higher learning, to 
these travesties o f schools that can be removed at the farm ers’ whim.

Toivn Schools. The same principle o f “ extending”  educational facilities 
will be used in the towns, fo r  “ care ivill now be taken that the Native pop u 
lation in the cities ivill no longer be privileged in educational matters, and 
they will have to make equal sacrifices with their brothers elsew here. The 
present arrangem ent in Native areas by which the D epartm ent provides the 
material and the com m unity provides the necessary labour is sound and can 
continue, both there and in regard to farm  schools . . . T here is no ground  
fo r  preferential treatm ent o f  the Bantu parent in the urban location ov er  those 
in the reserves

THE ROLE O F THE TEACHER.

"U p  to the present a certain amount o f elasticity has been permitted 
teachers. Now there must be complete uniform ity o f  outlook and teaching . .”  

So spoke Dr. Bernard Rust, Reichsminister o f Science, Education and 
Culture in Nazi Germany, in Novem ber o f  1936.

“ The conditions o f  service to  which I  have referred  will set ou t in detail 
the rights and duties o f  teachers. Because so m uch depends on the teacher 
carrying out his duties conscientiously, I  wish to  express the hope that teach
ers will not fail in this. because FOR TEACH ERS W H O  AR E NOT F A IT H 
FUL IN  T H IS R EG A R D  THERE IS NO  P LA CE IN  BA N TU  ED U C AT IO N  .”  

So speaks Dr. Verwoerd. Reichminister o f Native A ffairs and Bantu 
Education, in  fascist South A frica  in June o f 1954.

The conditions o f service to which he refers? A  grossly lowered stan
dard o f  living. First Dr. Verw oerd explains that “ the Bantu teacher serves 
the Bantu com m unity, and his salary must be fix ed  a c c o r d i n g l y He is not 
a teacher, with a certain standard o f  education and training such as European 
teachers receive. He is the medium for this new thing called ‘Bantu education’
—  not really a teacher at all.

N ot only are the “ present teachers ’  salaries quite s u f f i c i e n t not only are 
their demands for an increase quite unrealistic, but “ in the new conditions o f  
service fo r  teachers which will be published soon, there will appear new  salary 
scales fo r  newly-appointed teachers and these scales will be possibly less fa v
ourable than the existing scales. In future those ivho wish to choose the teach
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ing profession  arc, therefore, warned in tim e, so that they should take this 
fact into consideration

“ The salaries which European teachers en jo y  are in no ivay a fit o r  per- 
missable criterion  fo r  the salaries o f  Bantu teachers.'” *

“ The Bantu teacher must be integrated as an active agent in the process 
o f the developm ent o f  the Bantu com m unity. H e must learn not to fe e l above  
his com m unity with a consequent desire to becom e integrated into the life o f  
the European com m unity. H e becom es frustrated and rebellious when this does 
not take place, and he tries to make his com m unity dissatisfied because o f  
such m isdirected ambitions which are alien to  his p eop le :

The present salaries o f African teachers —  without Verwoerd’s threat
ened cuts —  should be an effective means o f  ridding them o f  any misdirected 
am bitions to becom e part o f the com m unity o f  South A frica  as a whole.

Unqualified teachers (there are about 3.000 o f them) earns the sum of 
£6 10s. a month, including  cost o f  living allowance. (T heir basic salaries are 
£4 a month for men, £3 10s. for women ) .

Trained teachers earn from  £6 10s. to £12 10s. (not including C .O .L .), 
or from  £9 to £19 10s., according to qualifications.

University graduates can earn from  £16 10s. a month to £27 after 13 
years (excluding C .O .L .).

All these scales are for men. W om en earn less and there are no pensions 
fo r  A frican  teachers, who must therefore set aside part o f their earnings for 
old age.

W hat is m ore, “ a wom an is b y  nature so m uch better fitted  fo r  handling 
young children and as the great m ajority o f  Bantu pupils are to  b e found  in 
the low er classes o f  the prim ary school, it follow s that there ivill be far more 
fem ale than male teachers in the service . . . T oday about 7 0 %  o f  the teach
ing fo r c e  is m ale: it w ould be preferable had w e that percentage o f  fem ale 
teachers.

“ This measure in the course o f  tim e will bring about a CO N SID ER
ABLE S A V IN G  OF FU N D S as male teachers receive higher salaries than 
females.

“ The D epartm ent [w ill) do away entirely with the European teacher in 
Bantu Prim ary Schools.”

THE PATTERN OF "BANTU " EDUCATION.

One o f the reasons Dr. Verwoerd gives for placing A frican  education 
in the hands o f  the Department o f  Native A ffairs is to ensure that “ the con 
trol o f  schools, under the supervision o f  the State, will be entrusted to  Bantu 
organisations'3 and thus be under the control o f  Bantu ‘ com m unities’ .

H ow  will thi3 be don e? In the Reserves, b y  a Committee “ which ivill e x 
ercise supervision IN  ACCO RD AN CE W IT H  INSTRUCTIO N S G IV E N  TO

‘A c c o rd in g  to Verwoerd, European  teachers’ sa laries are determ ined  by  the com p a ri

son with the a ve rage  incom e o f  the parents whose children they teach. If  this strange  p r in 

cip le  really d id  apply, w ould not teachers in H ou gh to n  Schoo ls g e t  p a id  m uch m ore than 

those teach ing  in J e p p e ?
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IT .”  This com m ittee will include representatives o f parents and representa
tives “ o f  the Banlu authority or other Bantu organisations. This Com m ittee, 
which must be constituted in consultation with the Inspector o f  Schools, must 
be recognised b y  and must account to  the Bantu authority, after consultation 
with the Native C om m issioner ”

In urban areas, the system will be similar. “ Com m ittees will be estab
lished on  which will serve representatives o f  the parents and o f  the local 
authority, appointed in consultation with the Inspector, the Native Com m is
sioner, and the urban administration.”

These committees, about whose appointment there is nothing at all re
sem bling dem ocratic representation o f  the parents, will be powerless to do 
anything but exercise their “ supervision in accordance with instructions”  
given to them.

N or will education be assured to the children fo r  unless the parents con
form to the Governm ent’s requirements in all respects, education may be with
held. “ A com m unity, fo r  exam ple, ivill not be able to claim the advantage o f  
education and at the same tim e ignore or even  oppose guidance in regard to  
the care o f  the soil.”  Surely the first time in history that education has been 
used as a bargaining stick?

HIGHER EDUCATION.
“ A n  increase in the num ber o f  institutions fo r  higher education located  

in urban areas is not desired. Steps ivill be taken deliberately to  keep  insti
tutions fo r  higher education, to, an increasing exten t , away from  urban areas, 
and to  establish them  as far as possible in the Native reserves.

“ M Y  D E P A R T M E N T S  P O L IC Y  IS T IIA T  ED U C AT IO N  SHOULD  
STA N D  W IT H  BOTH FEET IN  THE RESERVES A N D  H A V E  ITS ROOTS  
IN  THE S PIR IT  AN D  BEING O F BA N T U  SOCIETY. (V erw oerd ’ s em 
phasis) .

In the early days o f  Hitler’ s regime, Hans Schwemm, Bavarian Minister 
o f  Education, m ade this prom ise: “ W e will, A d olf Hitler, so train the German 
youth that they will grow  up in your world o f  ideas, in your purposes, and 
in the direction set by  your will. That is pledged to you by  the whole German 
system o f  education from  the people’ s school to the University.”

D r. Verwoerd makes the pledge to white South African that the African 
will be trained to grow  up in the world o f  limited tribal ideals, fo r  the sole 
purpose o f serving the European com m unity in the direction set by  V er
w oerd’ s will.

F or the thrusting ‘ back to the reserves” , as we have shown with the 
question o f use o f ‘ the m other-tongue’ is  no progressive step designed to give 
A frican  culture a chance to develop and flourish. It is an attempt to force 
the adult, urbanised African into the child’ s boots o f  prim itive tribal life.

“ T here is no place fo r  him  ( the Bantu) in the European com m unity above  
the level o f  certain form s o f  labour . . .  F or that reason it is o f  no avail for  
him  to rece ive a training which has as its aim absorption in the European  
com m unity . . . Until noiv he has been  sub ject to a school system  which drew  
him  away from  his oivn com m unity and misled him  by shoiving him  the green  
pastures o f  European society  in which he was not allowed to graze.”
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The industrialisation and development of our country depended, and 
depends, on African labour, A s the labourer toiled, so our towns and indus
tries, the wealth from  mines and factories, grew.

These are the ‘ green pastures’ in w hich the A frican , particularly the edu
cated African, may not graze. There is no place for him in South Africa 
above the level o f  certain form s o f labour.

THE PATTERN OF BANTU EDUCATION.

So the pattern behind the Bantu Education A ct emerges.
A s Father Huddleston has said, “ Bantu Education is something separate 

and entirely different from  ‘education’ . Its aim is to extend the principle of 
apartheid by ensuring that Bantu education fits into the doctrine o f White 
suprem acy fo r  all time.”

-Jr A fricans o f  South A frica  shall fo r all time be denied the right to 
share the culture and richness o f society and mankind as a whole, and must 
be reared, instructed and confined within the circle o f something known as 
'Bantu’ culture.

A t no time can the A frican  people be educated above a certain level, 
rise above a certain level, or have any place in South African society ‘above  
tfie level o f  certain form s o f labour .

Ignoring the findings o f countless Government Com m issions (includ
ing that o f the Eiselen Com m ission) on the disintegration o f  tribal life  and 
the urbanisation o f the A frican people as a whole, the tribal institutions of 
the reserves must be revived and becom e the basis fo r Bantu life and learn
ing. So that the future o f education for A fricans is set within the already 
disintegrating culture o f  the backw ard Reserves.

W hat is w rong with this pattern?
Sim ply this —  that i f  it is brought into full practice, it means the death- 

knell o f  cultural advance, educational freedom  and social progress, not simply 
for the A frican  people, but fo r  South A fricans as a whole, o f all races.

IT IS NOT EDUCATION.

The guid ing principles o f education are the same the world over. They 
are not based on nationality or race. They are simple, and ‘ radically’ indi
visible.

“ The fundamental purpose o f  education,”  says a leading South African 
educationist and form er Head Mistress, Miss M ary McClarty, is that “ educa
tion must lead people to a fuller life, not just earning a livelihood, though 
that is important, but by  developing body , mind and spirit as a harmonious 
whole, it should supply a vision o f what is good  and beautiful, and the will 
to pursue that vision . . . Y ou  cannot keep a population o f  eight m illion in 
blinkers. Literacy is tin* first step, education the second. The third will be 
co-operation in building true nationhood. For whether we like it or not, the 
future o f  South A frica  depends on our w orking towards such a happy and 
free co-operation.”

“ The fundamental aim o f education,”  says the Education League, “ is 
the development o f the total personality o f  the individual . . . Education
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should develop the pow er to make personal judgem ents. Basically, education 
should cultivate the individual’ s critical faculties. A ny system, purporting to 
be educative, w hich ignores this does not educate but indoctrinates. Educa
tion should put at the disposal o f  the individual the cultural heritage o f M an
kind.”

P ro f. A . H. M urray, a m em ber o f the Eiselen Com m ission, in dissentient 
remarks published at the end o f the Com m ission’ s findings, says: ei. . . educa
tion is not an agency fo r  m aking man the instrument o f society ; on the con 
trary, man is an end in himself. Education is concerned with man, and only 
in an im plied sense with society. It conduces, therefore, to freedom  . . . Edu
cation is not there to prepare the individual fo r some preconceived form  of 
society or other.”

H ow  does this affect Europeans in South A fr ica ?
On the reverse side o f  the ‘Bantu Education’ coin  must be ‘ European’ , 

or ‘white’ education.
Since Bantu education is designed to perpetuate the low ly position o f  the 

A frican , white education must be designed to perpetuate the elevated posi
tion o f the white person.

As African children will be taught they have been born to be ruled, to 
serve, to do menial work, so white children must be taught they are born to 
rule, to be served, to do only a ‘white man’ s work.’

Since A frican  children must be confined within the orbit o f ‘Bantu’ cul
ture, white children must be confined within the orbit o f ‘white’ culture. This 
is not ‘European’ culture, which is based on the broad conception o f  the cul- 
rure o f  mankind, in which each country and each nation has enriched its own 
culture by drawing on that o f  other countries and nations. This is Verw oerd’ s 
‘white’  culture which begins at the school desk o f white supremacy —  ‘herren- 
volkism ’ —  and finds its end in the guards at the gates o f Buchenwald, and 
the death factories o f Maideneck.

“ A L L  BAN TU  ED U C ATIO N  M U ST H A VE T H E  SOLE OBJECT OF 
S T A M P IN G  TH E CO N VICTIO N  IN TO  THE CH ILD  T H A T  H IS OW N 
PEOPLE AN D  H IS O W N RACE A R E  IN FERIO R TO  ALL O TH ERS.”  

D oes it sound like V erw oerd? The words are actually Hitler’ s —  only 
he said ‘ superior’ instead o f ‘ in ferior’ , and omitted the word ‘Bantu.’

Bantu education is designed for one purpose on ly : the strengthening and 
perpetuation o f  apartheid, the Verwoerdian nightmare, the realisation of 
which spells the doom  o f South A frica  and the destruction o f all its peoples.

T h erefore that evil instrument o f  apartheid  —  the Bantu Education A ct
—  must b e opposed  and destroyed b y  us, b efore it can destroy us, ou r chil
dren, ou r future.
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