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EDITORIAL

No Salary Scales [or Native Teachers!

In its previous issues the “Teachers’ Vision” examined 
critically several aspects of Native education and tried to 
express the Native teachers’ views on them. Our criticisms 
have not been viewed objectively and without resentment
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by those who expect nothing but unending gratitude 
from the Native, and from the Native teachers in particu- 
lar- The Vision is not unaware of the sacrifices of both 
money and comforts by the pioneers and overseas bene- *• 
factors whose donations and Christ-like attitude made*’* 
possible educational facilities for the black folk of South
ern Africa in the dark days of past Africa. To them we 
offer our deepest gratitude; for we believe that even when 
they erred speaking broadly— it was with the sincerest 
wish to do good.

W ith  growth and fast development, however, there has 
come a change with regard to the major financial support 
of these educational facilities; the Native public, in spite 
of their acknowledged poverty, have now been called 
upon to contribute enormously towards State funds and 
to bear unaided the whole financial burden for the educa
tion of their children. Following upon that change there 
has grown a keen desire by the people to look scrutinously 
into the whole of their educational machinery with the 
view to getting a square deal. It is logical that this should 
be so. Their criticism has everything to justify it, and 
needs to be tolerated by them who mean to do good. W e 
make this general remark about our previous editorials 
because of the utterances, mostly indirect, which have 
been made with reference to them. So much for our 
critics. This time we wish to touch yet another unjusti
fiable phase of Native education, the absence of salary 
scales for those employed on State duty.

In public services, paid for out of public funds, the 
existence of salary scales which rise in proportion to 
educational qualifications and ability of the employee, 
taking regard of experience and efficiency, is taken as a 
matter of course. The presence and publicity of such 
scales indicate public interest and deep concern with which 
they wish their duties executed. Furthermore, the psy
chological effect, on both employee and employer, of 
known scales of remuneration are too evident to need com
ment. And education is a State concern.

Native teachers in Native education, in contrast with 
European teachers in Native work and with European 
education, have no salary scales, except a comparatively 
inadequate scale which applies to a negligible drop made 
of graduates who serve as assistants in post-primary edu
cation. For these same graduates no scales have been 
drawn for principalships of primary or post primary posts; 
and recent cases are known of graduates whose applica-
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tions have been turned down on the plea that no scale 
exists for them in primary school work. The importance 
of the existence of salary scales and their effect on effic
iency is evinced by their appearance in every issue of the 
‘ Gazette” where posts in European schools are advertised; 
but in the case of Native education the only definite scale 
that appears for Native teachers is :

“Salary to be assessed by the Department;”

convincing proof that the 1928 scale was never meant to 
come into effect. In 1935-36 the Inter-departmental Com
mittee on Native Education suggested another salary scale 
for Native teachers. W e  know its fate.

W hen the first Departmental Visiting Teachers were 
appointed they themselves, and the public generally, did 
not know what remuneration they would receive! It was 
not until later that a scale was drawn for them.

Among the threadbare arguments advanced for this un
justifiable state of affairs is one which says there is no 
money available! Last September, "The Vision” showed 
indisputably that the Native paid into State coffers, direct
ly and indirectly, far more than was spent on their exclu
sive services.

Another is that Native principals of practising 
schools, secondary and training schools, and graduate 
principals of primary schools, do not at present exist to 
warrant the immediate drawing up of scales for these 
posts. Such an argument lacks truth and foresight; and 
pre-supposes that Native education is not advancing. This 
is proof that Natives are neither expected nor desired to 
appear in these responsible posts in the services of other 
Natives. The salary scale and the teacher to be paid 
thereon are not interdependent to such an extent that a 
scale could not be drawn beforehand.

The absence of salary scales for Native teachers and 
the presence of the non-operative and inadequate 1928 
salary scale in the renowned liberal Cape Province, to
gether with the indefinite “scale to be assessed by the 
Department,” are genuine indices of the regard given to 
Native education in this Province by that Department 
of state which was created exclusively for Native Affairs.

The “V ision” tries to be reasonable in its demands, 
but views with disapproval the application of a principle 
equal to the Darwinian theory of the survival of the fittest 
and of self-preservation under the cloak of a civilized 
labour policy.
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T H O U G H T  FOR THE QUARTER. 

The Future.

“The Future is not something that comes to meet us 
from ahead; it comes streaming from behind over our 
heads. It is the result of our thoughts, our words, and 
our deeds.”

NOTES A N D  NOTICES.

Easing the Parlous Plight of Native Education.
Following upon the happy news from the proceedings 

of the N.R.C. at its last session in Pretoria, the present 
Union Minister of Finance, Mr. J. H. Hofmeyr, proposes 
to divert an additional amount of £90,000 to the Native 
Trust from the revenue derived from the Native Poll tax, 
to ease somewhat the parlous plight of Native education. 
This sum will thus be available for Native education for 
the current year.

To quote the words of the “C.A.T.A. (see March, 
1937 issue) now known as "The Teachers’ Vision” : ‘‘W e  
have never failed to be grateful for the tinest offer from 
the Government, and we are glad to repeat once more 
that we are thankful for these additional grants which 
will ease somewhat the present financial stringency in 
Native education.

‘‘But in expressing our gratitude, we are not unaware 
of how disappointingly inadequate this amount is, to meet 
the multifarious needs of Native education. As represent
ing a porportion of State revenue, which the Government 
has specially earmarked for ‘education’ services of six and 
a half million Natives, the amount reflects no credit upon 
the State. Still less does it speak of the justice due to 
millions of Natives upon whose cheap labour the pros
perity of the country depends.”

★ * * ★

As we are going to press we learn that the President 
of the C.A.T.A. has accepted the principalship of the 
Langa Secondary School, as from the 1st July next.

W e  congratulate both Mr. Mkize for this deserved 
promotion, and the School Committee responsible for the 
nomination, on their choice. It will be remembered that 
Langa Secondary School is one of the only two secondary 
schools in the Province to have an African principal. May 
their number increase.
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These words show how grateful the C.A.T.A. is to 
the Government for these periodical offers; but that assoc
iation must be pardoned when the poor and inadequate 
housing of Native schools, with the effects of over
crowding; the lack of school medical facilities which other 
sections of the country enjoy; the high school quota per 
teacher; the low salaries and the absence of salary scales; 
the absence of proper pension rights and funds, and other 
similar matters too many to enumerate, blind it to these 
gestures of consideration.

W e  congratulate all those who were successful in 
their last year’s university exams. Fort Hare turned out 
no less than 29 B.A.s and B.Sc. To those of their 
number who have since joined the teaching profession, 
we extend our right hand of fellowship.

*  *  ★ *

W e congratulate, in particular, two of our own men—  
African teachers who have already proved their worth in 
the field, and who have made themselves indispensable 
both to the schools they teach in and the people they serve 
— who have been successful in their exams. I refer to our 
C.A.T.A. President, Mr. I. D. Mkize, B.A. (Hons.), 
L.C.P. (Lond.), and Mr. W . Tsotsi, B.A., of Blythswood 
Secondary School. The President is the first Union 
African to pass the written portion of the M.Ed. exams. 
He is at present busy compiling material for his thesis. 
W e  wish him well.

Mr. W . Tsotsi, too, is the first Bantu African to pass 
the U.E.D. (General) exam. “Phambili maAfrika!"

★ ★ ★ ★

From Kroonstad we learn that the Bantu United 
School, whose principal is Mr. R. Cingo, B.A., and who 
is assisted by a 100 per cent. African staff of graduates 
and other professionally and academically qualified 
African sons and daughters, the University J.C. successes 
were the best in the Province, viz.: 100 per cent, passes, 
One first class, seven second classes and three third 
classes. This is one of those instances which prove that, 
given free scope and ample opportunity, the African is the 
best suited to teach other Africans. W e  heartily congrat
ulate these worthy men and women.
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THE PROJECT PLAN.

By Miss E. Imcay.

In modern educational circles much is heard of the 
project system of teaching. In schools or classes which 
use the project plan the whole of the curriculum revolves 
round one interest which, ideally, should be chosen by the 
children.

If a class had been thrilled by the exhibits at an 
agricultural show they might ask to have a duck project. 
They would have to read up all about the varieties of 
ducks and the way to rear them. They would have to 
culitivate a garden plot and get green food growing for 
the ducks. They would then construct a duck run, which 
would involve plenty of arithmetic as well as handwork. 
Then would come the purchase of the ducks, the feeding 
and the cleaning, the food and egg records, the careful 
study of habits and structure— reading, writing, arith
metic and biology !

It has been proved that children taught in this way 
gain an extraordinary amount of knowledge and skill in 
a short time because all they learn and do is for some 
definite end, closely connected with their lives and 
interests.

It would be very difficult to run an ordinary primary 
school entirely on the project plan. The size of the 
classes, the poverty of equipment and the lack of vernacu
lar literature would all combine against its success. It is 
possible, however, to adapt the system to our needs. 
Several simple but interesting projects have been worked 
out in the lower standards of some schools by letting a 
group of children work at the project for a portion of each 

day.
The teacher suggested possible subjects —the vil

lage, a store, the post office, the church, a school— and the 
children choose one which they would like to do. All 
these subjects cry out for models, so the first step was to 
decide what the model ought to contain. The class dis
cussed this and the teacher wrote their suggestions on the 
blackboard. They copied this list and made drawings of 
what they thought the various objects should look like. 
Then the work was divided up, the older children doing 
the more difficult jobs, the younger ones the easier, the 
teacher giving help when asked. She also gave one or
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two set lessons on difficult problems, such as how to con
struct square houses out of paper. The children grew 
very eager, helping each other, bringing additions that 
they had made at home, working in break to finish off a 
job| They made many mistakes, but they found them out 
themselves and would not rest till things were put right.

By the time the model was finished all the children 
had done real measuring, counting and calculating, when 
they had cut out doors and windows, fixed shelves and 
counters, put up candles into packets, cut out dresses for 
paper dolls and roofs for paper houses. They had all 
written real words— labels, names, etc., and done plenty 
of real handwork.

Language training had been real; the children seized 
the correct word to describe what they were doing, they 
stood up and gave each other very good accounts of what 
they had done or of what they wanted to do and had 
arguments over the best way to secure results (friendly 
arguments give excellent language training!).

The finished models were in great request for oral 
and written composition and for arithmetic lessons, and 
supplied unexpected hygiene teaching as the little girls in
sisted on dusting the model every day and a boy was 
heard to say, "But houses must have windows on two 
sides!”

In higher standards it would have been easy to base 
history and geography lessons on the model. Each child 
might well have made its own little book about the pro
ject; incidentaly what splendid supplementary readers 
these would make!

Every school needs a toy shop, needs it for Arith
metic and English. W hy  not make yours on the project 
plan and, having made it, use it?

The next article will give the detailed working out 
in school of one project.

Q U EST ION S A N D  A N SW ERS.

1. If  a teacher holds a first grade teacher's certifi
cate, does he receive higher remuneration than the teacher 
who has passed his examination in the second grade?

No. The only instance I know of which makes a 
differentiation in salary scales according to whether the 
agricultural demonstrator holds a first class or second 
class diploma is the Bunga.

9



2. If the grade in which a teacher's examination is 
passed does not entitled him to a higher salary, of what 
benefit is the grading of successful candidates?

While students who pass in the first grade do not 
necessarily become the best teachers— in some cases they 
are hopeless failures—  yet there can be no question about 
the psychological effect such grading has on the efforts 
of the students. It acts as an incentive to producing the 
very best that one is capable of, and this is one of the 
most important lessons to be learnt by an aspirant to the 
teaching profession. The questioner will perhaps re
member that when the N.P.H. Course was introduced, 
those who had passed the N.P.L. 3 (or T 3 Jun.) in the 
First Grade were allowed to do the course in one year 
instead of in two! Where certain exemptions are granted, 
universities always give preference to those who have 
passed the previous examinations with distinction.

★ ★ *  *

3. W hat steps must be taken before one receives the 
Good Service Allowance?

To reply to this question, I shall quote from pamph
let No. 9, "Instructions regarding Good Service Allow
ance and Pension” :—

“To be eligible for a place on the Good Service List, 
a teacher must have completed five years' continuous and 
reasonably meritorious servic in connection with the De
partment of Public Education, and the Superintendent- 
General has, in addition, to satisfy himself that the school 
or department conducted by such teacher is in a satisfac
tory state as regards the standard of instruction, school 
apparatus, registers, and general efficiency.

Any candidate for G.S.A. must be recommended in 
the first instance by the Inspector of the Circuit in which 
his or her school is situated. A teacher desiring to make 
application to be placed on the Good Service List should 
therefore apply to the Circuit Inspector; and should the 
inspector see his way clear to recommend that the teach
er’s name be placed on the list, the application form should 
then be completed and forwarded to the Department for 
consideration.”

N.B.— 1. The form you fill in when making your 
application for G.S.A. is S.40.N.

2. Every year when you apply for the payment of
G.S.A. you fill in Form F.4.a.

4. How do teachers contribute to the Teachers’ 
Pension Fund? When do teachers receive payments from 
this fund?
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Pamphlet No. 9 will again help you. No African 
teacher contributes to the Pension Fund unless he is in 
receipt of Good Service Allowance, which is calculated on 
the following scale :—

( 1 ) For the sixth, seventh, eighth, ninth and tenth 
years, 25 per cent, of the Government salary grant.

(2 ) For the eleventh, twelfth, thirteenth, fourteenth 
and fifteenth years, 35 per cent of the grant.

(3) After the fifteenth year, 40 per cent. Similarly 
reckoned.

(These percentages, etc., are for teachers engaged in 
primary schools; a slightly different method of fixing the 
amount of G.S.A. payable to teachers in post-primary 
work is employed.)

Five per cent, is deducted from the amount of each 
payment of Good Service Allowance as a contribution 
to the Teachers’ Pension Fund.

“Every teacher who has completed fifteen years’ ser
vice in connection with the Department of Public Educa
tion, and who is on the Good Service List and is in re
ceipt of the Good Service Allowance, shall on his retire
ment by reason of his reaching sixty years of age or by 
being incapacitated by ill-health, continue to receive the 
annual G.S.A. for the rest of his life, with an addition of 
50 per cent, for a service of fifteen years and under twenty 
years; 75 per cent, for a service of twenty years and under 
thirty years; 100 per cent, for a service of thirty years and 
upwards.’’

N.B.— The form of application for a Teacher's Pen
sion is numbered C.N.P.I.

5. How should a principal teacher deal with his 
assistant’s neglect of duty? Should he record it, or report 
it to the manager or to the circuit inspector?

Where the tone of the school is good, it will not be 
necessary to resort to any of these drastic measures. If 
the assistant neglects her duty, a friendly warning by the 
principal should be quite sufficient to bring about the 
desired improvement. If she will not listen, let the prin
cipal adopt any one or more of these measures according 
to the gravity of the situation. Assistants must remember 
that if their work is bad, the principals are held respon
sible, and may have to account for the bad work. It is 
in their interests, therefore, that they should endeavour 
to maintain the most cordial relations with their princi-

i r



‘BIRCH’S
° f

Grahamstown
(PO RT  ELIZABETH, U IT EN H AGE , L O N D O N )

The Famous 

Eastern Province

TAILORS and 

OUTFITTERS

Our Traveller visits the Transkei four times a year, 

calling at Umtata —  Butterworth —  Engcobo —  Tsolo

—  Kentani —  Komgha —  Nqamakwe —  Willowvale __

Lovedale —  Healdtown.

T. BIRCH & CO., LTD.
GRAHAMSTOWN

(Pleas© mention the ‘Teachers’ Vision” in your order.)*



pals, and these, on the other hand, must not victimise or 
bully their assistants.

6. If the principal reports here to the manager, would 
the manager be acting correctly if he forwarded the 
charge to the Department without first consulting the cir
cuit inspector?

Certainly, the manager, as correspondent, must for
ward to the Department letters that his teachers request 
him to send to the Department. A good manager, how
ever, will endeavour to discuss the matter with the teach
ers concerned so as to bring about a satisfactory settle
ment of the disagreement. It will be only after he also 
has failed to reconcile the principal and his assistant that 
he will forward correspondence of this type to the De
partment. The inspector will come into the picture when 
he has been instructed by the Department to hold an in
quiry. Principals are, however, strongly advised to 
solicit the assistance of the inspector before they report 
cases of neglect of duty to the Department.

I.D .M .

T H E T E A C H IN G  OF ARIT H M ET IC , 

Sub. Stds to Std. 2.

By Miss C. Beal.

The weakness of the Arithmetic in the Standards is 
mainly due to the neglect of this subject in the sub. Stds. 
Therefore it is most important to lay a good foundation in 
Number W ork in these classes.

All Arithmetic, even in the Stds., should be taught 
through the concrete as far as possible, to give the child 
a mind picture of what he is doing. The following notes 
will give a general idea of how this may be done in the 
classes up to Std. 2.

Sub. Stds.; Necessary Apparatus.

(a) A bag for each child to hold sticks and beans or clay 
discs.

(b) Sticks of coarse grass about 5 inches long.

(c) Beans or clay discs of two colours.
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(d) Strips of brown paper to hang on the wall to show
the number pictures and component parts as taught.

(e) A  set of flash cards illustrating the number pictures. 

These can be used for drawing as well as revision.

(f) A  set of Dominoes; these can be made by the older
children in cardboard.

(g) A  set of Tillick’s bricks (in wood or strong paper).

During the year many number games should be 
played to revise the work already taught in an interesting 
way. The children will make some for themselves, and 
the teacher must try to invent others. The little children 
must never be left doing nothing.

Examples of occupations and games—

Drawings to illustrate sums.
Counting and matching games.
Games played with a dice or number top, e.g., 

Snakes and ladders. Ludo.

Counting,

This is a very necessary part of the Sub. Std. work, 
but it should be done in a meaningless way. As far as 
possible, keep it separate from the Number Lesson. In 
that lesson, encourage the children to visualise groups 
rather than units.

The Drill Lesson can be utilised for counting, the 
children can count as they run out to games, skipping, 
jumping, hopping, etc. Never lose an opportunity for 
counting, e.g., giving out slates, books, pencils., etc. 
Counting games, e.g., the number of steps needed to cross 
the playground by individual children; the results might 
be compared.

How to deal with compound parts o[ each number taught 
in the Sub-standards.

The breaking up of numbers must be based on the 
four rules of Addition, Subtraction, Multiplication and 
Division.

Use a variety of apparatus. Once the numbers have 
been dealt with use other things, e.g., shells, stones, 
leaves, seeds. Stories introducing numbers are good and 
pictures like the one on the cover. Also let the children 
act and do little sums.



As each part is learnt it should be drawn on a piece 
of paper and hung in a prominent position during the time 
that number is being dealt with. W hen you have finished 
with that number put the paper away and so make room 
for a new number. Each sheet should be hung again 
when that particular number is being revised. It is a great 
mistake to have masses of number sheets hanging up for 
an indefinite time. The children will learn more from one 
sheet at a time than many.

Example— Number 6.

1. Teach the number as a whole.

Use pictures, drawings and a variety of objects.
2. Exercises based on Addition and Subtraction.

(a) Teach each component part using apparatus, 
6 is 3 and 3; 6 is 4 and 2; 6 is 5 and 1; 6 is 6 and 0.

(b) Mental exercises in Addition and Subtraction, 
e.g. 6 children; 2 were boys, how many girls? 3 oranges 
and 3 oranges, how many? 6 mealies in one hand and 
none in the other, how many?

(c) Drawing exercises.

3. Exercises based on Multiplication and Division.

(a) Teach the grouping of the numbers 3 x 2 is 6;
2 x 3 is 6; 1 x 6 is 6; 6 divided by 2 is 3; 6 divided by 3 
is 2 ; 6 divided by 6 is 1 .

(b) Mental Exercises, e.g. I have 3 windows each 
with two panes of glass. How many panes? How many 
yokes needed for 6 oxen? How many oxen needed for
3 yokes? Give one pencil to each of 6 children, how 
many pencils? How many legs have 3 boys? 3 chickens? 
etc. How many eyes have 3 girls? How many arms?

4. Simple written exercises should be given in Sub~B in 
the 3rd and 4th quarters.

e.g. 12 plus 5 equals ; 19 minus 7 equals ; 15 
minus 3 equals ; 4 multiplied by 3 equals . Written 
should only be given in Sub-A if accompanied by draw
ings.

Scheme of Number Work, Sub~A.

First Quarter: (1) Teach Number Pictures 1— 10.

(a) The children make the numbers with stones, 
beans, etc.
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(b) The children draw them on slates and put the 
figure by the drawing.

(2 ) Teach recognition of groups of objects number
ing 1 10. e.g. books, pencils, boys, girls, sheep, horses, 
etc.

(3) Teach counting 1— 10 forwards and backwards.

Number Pictures (Each to be added to wall sheet as 
it is learnt).

N.B.— A. W hen you begin to teach the children to 
count make them always follow the order, beginning with
1 at the left bottom corner when counting forwards and 
with 10 at the top when counting backwards.

B. As soon as the children know each Number Pic
ture perfectly make them arrange stones, leaves, seeds, 
beans, sticks, etc., in as many different patterns as they 
can invent so that they get the idea of each number in 
many different forms. Then make them draw groups 
of objects, e.g., 4 candles, 4 peaches, 4 mealie cobs, 4 
windows.

C. As soon as the children know all the Number 
Pictures 1— 10 give them plenty of practice in quick recog
nition of number groups by showing for a moment only 
6 books, 6 pencils, 6 orange pips, etc., drawings you have 
made of different objects, e.g., 7 huts on a hill.

Second Quarters ( 1 ) Teach Analysis of number 
1— 7 based on Addition and Subtraction only, e.q., 4 is
2 and 2. 3 from 4 is 1.

N.B.— A. The component parts of each number 
should be drawn on a wall-sheet as soon as they are 
learnt. Each number should be dealt with fully and 
known before a new one is taught.

B. Encourage the children to draw, e.g., 5 is 4 and 1 . 
5 is 3 and 2. 6 is 4 and 2. 6 is 3 and 3.

(2 ) Teach counting 1— 20 forwards and backards.

N.B.— Let the children count constantly during drill
time.

Third Quarter : ( 1 ) Teach Analysis of number 
8 10 using the method described above (in Notes for 
Second Quarter).
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(2) Teach grouping of 2, 4 based on Multiplication 
and Division.

N.B.— Use stones, beans, etc., on the ground and 
pictures on slates thus :—

Questions : 1 How many beans in one kraal? (3)
2 How many kraals? (2 ). 3 How many does two threes 
make them? (6 ).

(3) Teach counting in twos and threes from 2— 20, 
thus :— 2, 4, 6, 8 . . ., etc., and 3, 6, 9, 12 . . . ,  etc.

Practice also beginning and stopping at any given 
number, e.g., counting from 5 to 14.

Fourth Quarter : ( 1 ) Teach grouping of 6, 8, 10 
by method shown above.

(2 ) For Revision give many Mental Arithmetic sums 
using ail the four-rules on numbers up to 10.

N.B.— If written work is given to Sub-A it must 
always be accompanied by Drawings, e.g. 7 is 5 and 2.

Never forget either to encourage the children to turn 
to their apparatus for help as much as they like.

Scheme of Number Work, Sub-B.

First Quarter : ( 1 ) Revise Sub-A work.

(2) Teach Number Pictures 10— 20.
(3) Teach Analysis of numbers 11 — 13.
(4) Teach counting by ones to 50, by twos and 

threes to 40.

N.B.— A. In teaching the component parts use the 
method described in Notes on Sub-A Number Work. As 
each component part is learnt it should be drawn on paper 
and put on the wall. Then each number should have its 
own paper, e.g., on one paper should be the drawings 
showing all the component parts of 11 (11 is 6 and 5; 11 
is 7 and 4; 11 is 8 and 3; 11 is 9 and 2; 11 is 10 and 1); 
on another the parts of 12, etc.

B. Give the children a large variety of drawings re
presenting each part and let them make them for them
selves. Remember that the sum should always be written 
beside the drawing.

C. Give plenty of Mental Arithmetic to test the 
children’s knowledge, but only after each number has

17



been broken up by the children, drawn on their slates and 
memorised.

Second Quarter : (1) Teach the component parts of 
numbers 14— 20.

(2) Teach counting by ones to 100, by twos and 
threes to 60.

(3) Revise constantly.
Third Quarter : (1) Revise component parts of numbers 
1— 20 .

(2) Teach grouping of 10, 12, 14, 15, 16, 18, 20.

(3) Counting. Revise counting in ones to 100. 
Teach counting in twos and threes to 100.

N.B.— A. In teaching the grouping use the method 
used with Sub-A, but teach the multiplication and divi
sion signs. Care must be taken over the writing down of 
the groups, 8 x 2 is 16 (not 2 x 8 ) .  If this is done from 
the beginning the children find no difficulty and it helps 
them in Standard I when doing multiplication sums; the 
multiplier is always written after x.

Fourth Quarter : (1) Revise.

(2 ) Build up Tables based on numbers to 20.

(3) Give written exercises on the 4 rules (using 
numbers 1— 20 only).

M N EM O N IC S .

By I. D. Mkize.

"W hat on earth does this queer word mean?” you 
will ask. The dictionary will help you, for it gives the 
meaning of “mnemonics” as “the art or science of assist
ing the memory.” Many of us would be glad if a kind 
philosopher were to promise to teach us the art of remem
bering, unlike Themistocles who preferred the art of 
forgetting, for, to quote his words, “I remember even what 
I do not wish to remember, while I cannot forget what I 
wish to forget.” One hears a great deal nowadays about 
the uselessness of examinations as a test of real, organised 
knowledge. W e  are told that they encourage “cramming”
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which really implies excessive reliance upon learning by 
rote. Although this form of learning is to be deprecated 
on psychological and pedagogic grounds, yet memory 
plays such an important part in our lives, and makes such 
a remarkable difference between success and failure in an 
examination that ways and means of assisting it may be 
beneficially devised by all enthusiastic teachers.

In memory there are three distinct stages, namely
(i) the original impression or impressions; (ii) the inter
mediate retention, and (iii) the ultimate recall or attempt 
to recall. The teacher can influence the first impressions 
by the manner and means adopted for the first presenta
tion of the material, and can also assist the recall by 
pointing out certain rules deduced from the laws of 
association. If any ideas are contiguous in space or in 
time, or are similar or dissimilar, the recall of one tends 
to bring about the recall of the other. W hy  is it that 
whenever you see John you think of Jane? Is it not be
cause when you first saw them they were taking a stroll 
together? Whenever you see Charles, you cannot help 
thinking of Sarah owing to their striking resemblance 
which is all the more evident because of your interest in 
Sarah! In order, however, to achieve good results, it has 
been found that the secondary laws of association, namely 
those of frequency, recency, priority and vividness of the 
previous impression are even more reliable, and so a wise 
teacher will make use of them whenever an opportunity 
presents itself. But despite all these aids to learning, it 
occasionally becomes necessary to assist the memory by 
certain means, particularly where there is likely to be 
confusion. Here are some ways in which this may be 
done :—

(i) By framing suitable sentences which will act as 
reminders. In this connection, I remember how our 
teacher (now an inspector of schools) solved the problem 
of the arrangement of flat and sharp keys, i.e., the num
ber of “flats” or “sharps” each key has. For the sequence. 
Db Ab Eb Bb F C G D A E B we learnt Do All Early 
Boys Find Cups Given Daily At Each Breakfast! Here 
is another, which will be useful to teachers of physiology 
in secondary schools. It is sometimes difficult for students 
to remember what diseases are accompanied by a rash, 
and on what day the rash usually appears. Here is a 
useful sentence :—
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2 3 4 5 6
Very Sick People Must Take Ease.

I I I I I I
Varicella Scarlet Pox Measles Typhus Enteric 

(Chicken pox) (Small-pox)

Explanation. The first letter of each word in the 
sentence stands for the first letter of the following words: 
Varicella (Chicken pox), Scarlet (Small) Pox, "Measles, 
Typhus, Enteric.

(ii) The order in which they appear in the sentence 
stands for the day on which the rash usually appears 
after the onset of the diesase. Thus the "m” of “must” 
stands for "measles,” and this is the fourth word in the 
sentence, so the rash usually appears on the fourth day 
in an attack of measles.

( ii)Single Words are often very helpful. Thus stu
dents of Abnormal Psychology may find it useful to learn 
that the introvert ARGUES, while the extrovert 
LAUGHS. Schematically we get :—

The introvert Argues The extrovert Laughs

Or again, taking the signs Psycathenia (lit. a mind 
weakness), we get the words TOPICS as follows :—

Tics (motor agitations)

Obsessions

Phobias

Inadequacy (depersonalisation and unreality)

Compulsions

Scruples and doubts.

(iii) Common Letters are also very useful. It is 
helpful to remember that the T R ICU SP ID  valve is situ
ated on the R IG H T  side of the heart, or that the 
AZTECS were conquered (in 1521) by Cortez.

(iv) Rhyme and Rhythm are a real boon in a great 
many cases. There are many people who find it so very 
difficult to remember the number of days in each month 
that they wholly rely on the familiar rhyme :—

Reddens (blushes) 

Gloomy; glum 

Unattractive 

Embarassed 

Slow
Hustles

Speaker

Accommodating

Untidy

Generous
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Thirty days hath September,
April, June and November.
All the rest have thirty-one,
Excepting February alone,
Which has but twenty-eight days clear,
And twenty-nine in each leap year.

Or again, Latin scholars will remember :•—

"W ith  ask, command, advise and strive 
By ut translate infinitive.”

M y students found such great difficulty with the 
length of the incubation period of the commonest infec
tious diseases that I ultimately tried my hand at making 
a helpful (though rhythmically incorrect) mnemonic :—

Incubation Period.

Common cold a few hours to days. 

Influenza : 1— 3 days.

Measles : 10— 14 days. 

German Measles : 17 days. 

Scarlet Fever : 3— 7 days. 

Whooping Cough : 10 days. 

Mumps : 17 days.

Diphtheria : 3— 8 days. 

Enteric : 8— 14 days.

Malaria : 10— 14 days.

Typhus : 12 days.

Meningitis : 3— 8 days.

(From von Bonde and de 

“Physiology and

Mnemonic.

From a few hours to 2 days 

we are told,

Is the incubation period of the 

common cold.

That of Influenza you see, 

Varies from one day to three. 

Meningitis, Diphtheria and 

Scarlet,

All share three days to eight. 

Measles and Malaria nearly 

always,

Take ten to fourteen days. 

While Typhoid has from eight 

to fourteen.

*Rubella and mumps go up to 

seventeen,

And so ten days there are for 

tPertussio.

And lastly twelve remain for 

Typhus.

*Rubella— German Measles. 

JPertussio— Whooping Cough.

Villiers’

Hygiene

N.B.— Chicken Pox with the incubation period of 
2— 3 weeks can be learnt by itself.

(v) A  teacher of 20 years’ experience in teaching 
Xhosa made his pupils remember the forms assumed by 
the relative particles by singing :—

.. M  : m | m : d.r. | m.m : m | r.r : d |
A E O  are the relative particles.
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NEW BOOKS
For South African Schools and Colleges.

Afrikaans Made easy, by J. C. Piek ........................................  2 9
The lessons in this book have been published in the 
S.A. Postal and Telegraph Herald and have been given 
orally to Post Office Students. They have proved ex
tremely effective, and revised and improved in this 
book, will be found useful among a wider public.

Junior Taal-, Styl en Stel Oefeninge, du Preez en P. J.
Olckers....................................................................................... 4 0

Idiomatiese Uutdrjkkinge en Anglisismes, by J. Reynolds 3 0

Afrikaanse Stylleer met Oefeninge. Sesde Hersiene Druk,
by M. C. Botha and J. F. Burger......................................... 5 3

Duitse Taaloefeninge vir Senior Sertifikaat en Martikulasie,
by F. C. Avenant.....................................................................  3 0

Exercises in Arithmetic for Junior Certificate, by Hugo and
de Wet....................................... . ............................................ 4 6

Answers and Solutions in Afrikaans only........................  3 6

Oefeninge in Aardryskunde vir Standerds VI tot X. 2 9
By H. Hutchinson and Nankivell. English Edition......  2 6

Moderne Duitse Leerboek, by C. H. Winckler............ In the Press.

Practical Afrikaans for English Students, by M. C. Botha
and J. F. Burger..........................................................  5 q

English Language through English Literature for Senior
Classes, by M. E. Wright......................................................  3 0

M.M. New Large Print Atlas for South Africa.
contains a special 8 page supplement consisting of 17 
new maps based on the Junior Certificate Course). .... 4 0

Junior History Exercises, by C. de K. Fowler ......................  2 6

Senior History Exercises, by C. de K. Fowler ..........................  2 6

“HISTORY THEMES NEW SYLLABUS.”

The Modern World, Part II, by M. A. Malan. A New History
Reader for Standards V and VI.......................................... 3 3

South African History, by M. A. Malan. Second Edition. A
New Edition containing a chapter on Civics..................  3 9

Elements of Vocational Guidance, by A. J. B. Desmore......  3 0

Under a Dancing Star. An Anthology of English Verse, by
Alfred B. W. Marlow........................................... 5 0

Arithmetic Test for Standard VI, by M. H. Green 1  6
Requests for specimen copies of these Publications from Principals 

and Teachers will be considered by the Publishers.

MASKEW MILLER, LIMITED.

(Please mention the “ Teachers’ V ision” in your order.)



An enterprising teacher, so long as he remembers 
that mnemonics are not a substitute for good teaching, 
will think of many different ways in which he can help 
his students to go through their examinations with great 
economy of effort.

REPORTS O F  BRANCH  A SSO C IA T IO N  
M EETINGS.

Branch associations report fair progress, 
regular attendance by a few constant supporters and 
occasional periods of revival of interest amongst the 
indolent, indifferent and parasitic fellow teachers.

Qumbu reports a fair attendance of teachers in its 
February meeting, a strength of over 60 members, and 
subs, which amounted to £2 2s. 3d. One of its foundation 
members, Mr. R. R. Simane, addressed the teachers on 
"The Teaching of Time.” Sulenkama is the venue ot 
their next meeting.

Engcobo has affiliated in Class B. In its February 
meeting at Emjanyana it had an attendance of 37 teach
ers. A slight change in the office bearers was made. They 
will be meeting at Nyanga School next month.

Umtata is preparing for the C.A.T.A. June Conference. 
Over 30 teachers attended its last meeting at Baziya. The 
next meeting will be at Mqekezweni E.C. School, when 
they hope to be addressed by their Circuit Inspector, Mr. 
W . Thurlbeck.

A FR IC A N  T E RM IN O LO G IE S  FOR SCH OO L 
SUBJECTS.

By Mr. P. R. Mosaka, B.A.

“However much Africans may be opposed to the whole
sale introduction of the Vernaculars as teaching media 
throughout the Primary School, the education principle 
seems to be fairly established, even if reluctantly accepted 
by the majority of African teachers, that education must 
begin with the child’s home language.
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THE CORNER HOUSE . . UMTATA

Complete Stocks of 
LADIES ' AND CHILDREN'S 

WINTER FROCKS AND HATS. 
GENT'S CLOTHING.

MEN'S LADIES' AND CHILDREN'S 
FOOTWEAR.
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EASY TERMS GLADLY ARRANGED. 
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PRICES ON REQUEST.INSPECTION CORDIALLY INVITED.

FURNITURE OF ALL DEMOTIONS. 
RADIO AND ELECTRICAL 
APPLIANCES. P.O. Box 73 

P h o n e  2 ner 

SUTHERLAND STREET,

U M T A T A ,
T R A N SK E I-SO U T H  AFRICA
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There is reason to believe that except in urban areas 
where several African languages are spoken, the vernacu
lar as a medium of instruction will extend gradually to 
the upper clases of the primary school. Whether that is 
desirable or not, especially in view of the status of the 
African as a hewer of wood and a drawer of water in 
this country, is a matter which Africans must decide for 
themselves.

There may be very weighty reasons against such a 
policy as is pursued in the Free State, where Std. V I ex
amination candidates are permitted to answer all ques
tions in the mother tongue, yet very real difficulties, 
which can only be partially overcome by the more exten
sive use of the vernacular as a teaching medium in the 
primary school, continue to exist. If we are to make the 
education of the Native child as worth-while to him as 
far as it goes, there’s no gainsaying that English and 
Afrikaans must receive their due share, but the vernacular 
must under the present circumstances receive increased 
recognition as a medium of instruction.

The matter of suitable African termnologies for 
school subjects constitutes the main difficulty wherever 
the vernacular is employed as a medium of instruction. 
This difficulty is however not confined to the schools. 
European culture has ideas and thought-forms, abstract 
and technical terms which have no equivalents in our 
Native languages; ideas which can only be expressed in 
our vernaculars through cumbersome circumlocutions and 
sometimes misleading analogies. If African languages 
are to be raised to the level of effective vehicles of thought 
and ideas in an environment which has rapidly out
stripped language development in growth, the translator 
and the educator must address themselves to the all im
portant task of finding by adaptation and coinage, appro
priate equivalents which will enrich African languages.

The emphasis of the Native Economic Commission, 
on education, was that the most desirable form of educa
tion for the Africans was “mass education." Now this is 
only possible if the vernacular is used as the channel 
by which the masses can be reached.

(Extract from “IT IRELEN G .” )
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C.A.T.A. CONFERENCE 
AT UMTATA.

25th JUN E TO  28th JUNE, 1940.

The attention of Delegates and Visiting Teachers is 
drawn to the following :—

1 . Venue of Conference Session : St. John’s Colleqe, 
Umtata. s

2 . Charges for Boarding and Lodging : 3s. a day.

3. Date of arrival : Tuesday, 25th June, 1940.

4. Reception : Tuesday night, 25th June, in Jubilee Hall.

5. Farewell Function : Friday, 28th June, in Jubilee Hall.

6. Taxi Fare from Station : 6d. per head.

7. Arrival of Trains :—

( 1 ) Through Amabele : 6 p.m., Tuesday and 7 a.m., 
Wednesday.

(2 ) Bus from Kokstad : 4 p.m. Daily.

/- a o ? M ° t > o n s  must reach the General Secretary of
C.A. I .A. not later than 30th April, 1940.

A ll Correspondence re Conference :

Arrangements to be addressed to :

H. N. YAKO , Esq.,

General Secretary, C.A.T.A., 

P.O. Box 207,
UM TATA.

CO M E  A N D  SEE : (i) the picturesque Capital of the 
1 ranskeian Territories, Tembuland, East Griqualand and 
Pondoland, where the Bantu Parliament (Bunga) meets; 
(n) the world-famous Umtata Falls, which are used 
c iv  u  generating electricity; and (iii) the Sir Henry 
E,lliot Hospital with its Theatre, Out-Patient Department, 
1 uberculosis Block and Infectious Diseases Department.

C O M E  l ALL C O M E ! ! !

(Signed) H. N. Y A K O  (Secretary, C.A.T.).



Tiger Kloof,

Near Vryburg,

Cape Province, 

The Editor, 12th Dec., 1939.

"The Teachers’ Vision."

Sir,-—W ill you allow me to comment on the letter 
from Messrs. D. D. T. Jabavu and Z. K. Matthews which 
appeared in the issue of "The South African Outlook" 
of 1st December?

May I say a word or two about my own case first? 
I came out to South Africa in order to teach in a European 
school. It seemed to me that the Natives of this country 
were not receiving a fair deal. W hile still engaged in 
the teaching of Europeans I tried to take some interest 
in them, and finally, because my interest had become 
greater as time went on, I decided to take up teaching in 
a Native institution. I feel sure that many of the Euro
pean teachers at present engaged in teaching Natives also 
originally took up this work out of sympathy with and a 
desire to help the Native people to progress.

From par 1. (b) of Messrs. Jabavu’s and Matthews' 
letter the misleading impression may be obtained that a 
European teacher engaged in Native work can at any 
time give it up and resume teaching among Europeans. 
Perhaps if one has only taught Natives for a year or two 
it is not difficult to re-enter European schools again as a 
teacher, but after a man has spent more than five years 
among Native pupils it is very difficult indeed for him to 
obtain work as a teacher in a European school again. He 
is not wanted. I know that exceptions to this statement 
can be quoted, but in general it is only too true. In a 
very real sense such teachers have burnt their boats 
behind them.

In par. 1 (c) it is stated that the Natives have to 
find the money to pay for these European teachers by 
means of special taxation. Is this the fault of these same 
European teachers? And why should a European teacher 
be penalised for teaching Natives by having to accept 
a lower salary than he would receive were he teaching 
Europeans? One hardly expects to find Messrs. Jabavu 
and Matthews however unintentionally, on the side of
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those who consider the teaching of Natives an inferior 
work to the teaching of Europeans.

Perhaps the least I say about the relative efficiency 
of Native and European teachers the better. One point 
in connection with the appointment of Native teachers to 
Native Secondary Schools is however worthy of mention. 
Our experience at Tiger Kloof has shown that it is very 
difficult to obtain sufficiently highly qualified Native 
teachers when a post in the Secondary School falls vacant. 
W e have tried on more than one occasion to get a 
graduate with reasonably high professional qualifications, 
but have been unable to do so. I wonder if other Native 
Institutions have had similar difficulty.

As regards par. 7 let me say that sacrifice is involved 
by Europeans who enter Native institutions as teachers. 
Social and living conditions are far more congenial in 
towns than in Native institutions, cost of living (apart 
from rents) is often less, and above all there is no need 
to send one’s children away to boarding schools. The 
cost of this alone is tremendous. Whether chances of 
advancement in European education have been sacrificed 
depends so much on individuals and on circumstances that 
it is impossible to make any very definite statement on 
this point. Certainly it would be foolish to imply that no 
chances of advancement have been sacrificed.

However it seems to be the wish of Messrs. Jabavu 
and Matthews and those who think with them to get rid 
of Europeans engaged in teaching Natives either in 
institutions or elsewhere. I for one would welcome this. 
Nothing would please me more than for the Government 
or the Provincial Administrations of the Union of South 
Africa to pass a law forbidding the entry of any more 
European teachers into Native education, and for the 
gradual absorption of those teachers who are already in 
Native schools and institutions (including Fort Hare) 
back into European schools again. Perhaps even Messrs. 
Jabavu and Matthews would hardly wish us all to be 
given a quarter’s notice as from 1st January next.

W e  who teach Natives are looked upon with a good 
deal of suspicion, if not scorn, by the majority of Euro
peans of this country. They feel that we are preparing 
a rod for the backs of all Europeans in South Africa. Now
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LOUNGE SUITS
THE LATEST LO U N G E  SU IT IN GS are 
distinguished by their infinite variety of new 
colour combinations attractively introduced in 
smart Grey, Brown, Fawn and Blue Grey 
Shades . . . careful attention to style and 
fashion, and strict adherence to personal 
measures characterizes Hepworths’ immacul
ately tailored Lounge Suits at

£5-10-0, £6-0-0t £6-15-0 to £8-0-0

IEPW0RTHS'
LTD.

UMTATA.

DANGERFIELD’S REMEDIES

H A V E  A R E PU T A T IO N  O F  TH IRTY  

YEARS AS BE IN G  THE BEST.

INFLUENZA MIXTURE, 
BRONCHIAL COUGH MIXTURE, 

RHEUMATIC MIXTURE and OINTMENT, 
FUMEX, Etc., Etc.

W. J. DANGERFIELD, Chemist, UMTATA.

Please mention " The Teachers’ Vision" in your order.



it appears that the Natives themselves (at least if some 
of their spokesmen are to be believed) do not want our 
services. In that case the best thing that we can do, and 
the thing that the Government ought to make it possible 
for us to do without our becoming unemployed, is to con
fess to our European fellow citizens our past errors, to 
give our best in future to the education of European youth 
in this country, and to leave the Natives to themselves.

The Europeans would not suffer as a result.

I am, Sir, Yours faithfully,

G.W .S., Headmaster,

Tiger Kloof Native Secondary School.

STATIONERY of All Descriptions
including

WRITING PADS from 6d. upwards; NOTEBOOKS from 3d. upwards. 

EXERCISE BOOKS from 3d. upwards.

Everything in Writing Material, etc., for the 

SCH OOL, O FF IC E  A N D  H O M E .

TERRITORIAL PRINTERS,
Printers & Publishers of “Umthunywa” and the “Territorial News.'* 

Box 26. UMTATA. Phone 91.

(Please mention the "Teachers’ V ision” in your order.)



WARDROBE : 3ft. wide with long mirror outside. Interioi 
fitted with heavy rod and sliding hooks.

DRESSING CHEST : 3ft. wide with three drawers and 
shaped frameless mirror.

GENT’S ROBE : 2ft. wide and 5ft. high, fitted with rod 
and hooks.

(WASHSTAND : 3ft. wide with marble top and tiled back 
can be supplied in place of Gent’s Robe at small extra 
charge.)

ANY SIZE BED SUPPLIED at only 7/6 extra monthly.

FREE1939 BILINGUAL CATALOGUE No. Q, Containing 96 
Pages of wonderful Offers in Furniture, Furnishings, Musi
cal Instruments, Hardware, etc., etc. WRITE FOR YOU 

FREE COPY TO-DAY.

P.O. Box 650. 77 Plein Street,

CAPE TOWN

Printed by the Territorial News, Umtata.
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The Official Organ of the 
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Established in 1934.
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EDITORIAL
THE SCHOOL-FARM IN  NATIVE EDUCATION.

There is perhaps no phase of life that is undergoing in 
a very short space of time, as numerous changes as Native 
education in Southern Africa; it is belief, based on common 
experience, that every European theorist who needs a field 
for experimentation finds ready permission from the Edu
cation Department (Native Branch), to test the success or 
failure of any unseasoned idea in Native primary education. 
Experiments are useful only in so far as they are a means
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3r t t  m i*  * *

to something better and higher; when they are a search after 
the unknown secrets of life, and it is only on these grounds 
that they can be justified; but to experiment on the edu
cation, the life, of one section of the population can only 
help to engender suspicion ad hatred, especially when there 
is nothing to justify such, experiment. In the previous issues 
of the “ Vision,”  we have examined several changes that 
have come about in Native education in the Cape Province, 
and we have felt that these changes have been in accordance 
with the Government’s Native policy of suspicion, even 
though the Inter-Departmental Committee tried to deny such 
an assertion when reference was made to their report. The 
Native teachers are not against new ideas in education, but 
they like to be convinced b y  logical reasoning that these new 
experiments, these new ideas are born of a sincere desire to 
do good; that they satisfy the demands of the present life 
of the people; that they suit the country and its natural re
sources; that they aim at the highest ideals of life that can 
possibly be conceived by an objective observer. W e wish to 
examine the school-farm idea in Native primary education 
and we hope it will be possible to justify it as a sound course 
of education in South Africa.

The idea is taking root in three places, at Butterworth, at 
Nyanga and at Lady Frere, the Freemantle School Farm; 
and it is hoped that the erection of similar schools will multi
ply and finally cover the whole of the Cape Province. In 
our examination of these schools, we shall leave out what 
may be regarded as a selfish motive, the gross injustice done 
to Native teachers of Stds. V  and V I schools in the vicinity 
of these new schools, teachers who have been com
pelled to give up their classes and therefore lose part 
of their already small salaries to make possible these new 
experiments.

At the school-farm the boys’ school day is divided into 2 
halves of four hours each; one half is to be spent doing one or 
other of the various farm activities, field work, piggery, 
poultry, dairy, etc., and the other half to be spent in the 
class room carrying out the school syllabus as drawn by the 
Depart, for all primary schools, but very closely relating it 
to their farm activities. This seems a point in favour of this 
type of school, the combination of classroom activities with 
the practical realities of open air life in the struggle for life, 
this giving vividness and interest to the three R ’s. The pupil 
will not only talk of an acre of ground in the abstract, but 
will actually measure it out and plough it, measure the seed 
and calculate the gain or loss at the end of the year. The 
Vision maintains that this only seems a point in favour of
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this new school. W ould not the same amount ot vividness 
and interest be attained by the proper use of apparatus in 
school? Would gardening or any other practical subject not 
give the same practical interest to academic training? W e do 
not need a farm to prove the value of deep cultivation !

There is yet another point to bear in mind with regard 
to these schools. The age of standard V  and V I Native 
pupils has dropped tremendously within the last decade and 
is continuing to fall rapidly; so that these pupils are hardly 
more than mere children. The school-farm idea expects that 
these boys can do four hours’ hard physical labour, and 
thereafter keep sufficiently alert mentally to imbibe class
room instruction in one hour less than is normally estimated. 
It was stated last December at the U .T .A .T .A . that actually 
the school-farm boys do better than pupils from other schools 
in their annual Std. V , V I tests. It is encouraging to note 
that Native pupils can acquit themselves so creditably in 
spite of physical handicaps; it is unusual for a South African 
European to accept such ability from native pupils ! To 
give strength to this assertion, "the Stds. V  and V I examin
ations would need to be conducted under different auspices.

The geographical structure of South Africa, its build, the 
natural poverty of its soil for agricultural purposes, the not 
uncommon spells of droughts, the absence of level stretches 
of land and similar factors found in productive lands; these 
facts deny agriculture to the country generally except in 
negligibly small European-owned parts. And even in these 
latter parts the cost of production is so high that the G ov
ernment is compelled to give subsidies to enable the grain 
farmer to sell below cost overseas; subsidies which have 
helped to impoverish to poorest of the poor inhabitants of 
South Africa.

The Transkeian Blue Book for the year 1937— 38 shows 
unquestionably that the agricultural schools at Tsolo, F lag
staff, and Tek'o, schools which have not only agriculturally 
well-qualified staffs, but further advantages of pupils of ma
ture age, of Bunga subsidies, of complete agricultural equip
ment, etc., etc., these schools have been run at huge deficits 
for the last 10 to 28 years (See Bunga Blue Book, 1937— 38). 
It is amazing that the Transkeian Council still continues to 
vote money for the maintainance of these schools. ‘ ‘Opera
tions at these schools and farms,”  says the report, “ are pri
marily of an educational nature, and, while every endeavour 
is made to increase revenue and reduce expenditure, the 
question of profit must necessarily be of secondary consider
ation.”  Evidently in their arithmetic, if they were taught 
arithmetic, the question of profit would never appear! It is
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worthy of note that the Freemantle School-Farm in Lady 
Frere, there is employed a full-time agricultural demon
strator, an ex-student of one of the Transkeian schools of 
agriculture.

Prim ary education is up to Std. V I  and even to matric
ulation stage should be a free field where each individual 
pupil is allowed, within unavoidable limitations of our 
schools, to unfold his propensities and show his capacity 
which, after that stage, may be allowed to develop to its 
fullest for the benefit of man. This we visualise not only as 
a sound theory of education but one in keeping with nature’s 
law of life and growth. W e are not unaware of the difficulties 
of the attainment of this ideal in Native education. The 

school-farm idea in Native primary education, with its strong
ly  biased attitude, not only denies this natural law of self 
realisation, but throttles the growing soul and natural tal
ents of the boy, and with arguments which are not educa
tional forces down his throat farm education which is foreign 
to both the Native and to South Africa; an industry much 
too costly to bring profit. W hy have European farmers been 
selling their land recently? W hat can be the motive behind 
the school-farm idea in a land so poorly equipped agricul
turally ?

The C .A .T .A . and the “ Vision”  are well aware of 
South Africa’s Native policy and its working, but we do 
not propose to enter the political arena; however, there can 
be no justification for a deferential system of education in a 
non-homogenous country other than Darwinians’ moral 
theory.

Thought For The Quarter.

Prof. Westermann, of Berlin, from his wide experience 
of Africans, affirms that "the African is fully capable of re
sponding to demands made upon him, provided he is given 
a fair chance.”  The proviso is all-important: does the Afr- 
can get a fair chance to reach out to higher education when 
he has the ability for it, or to make use of his qualifications 
when he has achieved them? Clearly, there is much work 
still to be done by the spirit of trusteeship in the sphere of 
Native Education.

(R. F . A. Hoernle in the "South African Native Policy 
and the Liberal Spirit’ ’ ).
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THE PRESIDENT ’S NOTES

1. W e are sorry to hear that the Native Affairs Commis
sion will not be able to attend our conference owing to a 
previous engagement. Mr. J. M. Smithen, B .A ., principal 
of the Umtata Training School has kindly consented to read 
a paper at 4.15 p.m. on Thursday on “  The Future of 
African Education.”

* * *

2. Wednesday night has been set aside for a symposium 
on the economic, political and educational future of the 
African. Papers will be read by three very brilliant speakers 
who are recognised experts in their particular field. Invita
tions have been sent to all the leading Chiefs, headmen, min
isters of religion and other outstanding men and women. A 
most educative and interesting night is anticipated.

He * *

3. The programme is so full that delegates are advised 
that it may be necessary to close the conference on Saturday 
at 1 p.m. A  very interesting sight-seeing programme, ar
ranged in conjunction with the United Transkeian Territories 
General Council, has been drawn up.

* * *

4. The Presidential Address will be delivered at 2 p.m. on 
Wednesday the 26th. Its subject will be : “ The Training of 
Cape African Teachers.”  It is hoped that delegates will 
make a  point of studying the present Training School 
Courses with a view to their making useful and concrete sug
gestions as to how they could be improved upon.

* * *

5. Mr. J. J. Dandala of the Clarkebury High School has 
kindly drawn up a very detailed questionnaire on the African 
teachers’ earnings, expenditure and debts. Teachers are re
quested to supply the required information as accurately as 
possible so that the case for the granting of the cost of liv
ing allowance to teachers in rural areas may be established.

* * *

6. Subscriptions to the ‘ ‘Teachers’ Vision”  normally ex
p i r e  in June. We take this opportunity of thanking all the

past year’s subscribers for their esteemed patronage, and 
hope that they will be kind enough to renew their subscrip
tions during the coming year. There can be no question 
about the useful purpose served by this magazine; it has al
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ways fearlessly championed the cause of the African teacher, 
and deserves every support from those whose rights it is 
jealously guarding. A play will be staged during conference 
by an amateur dramatic company under the direction of Mr. 
Rajuili in aid of the "V ision ”  funds. Do not miss it !

* }}C *

7. From the 1st. August, m y address will be : Langa 
Secondary School, Cape Town, and all questions must be 
sent to that address in future.

LANGUAGE IN  THE INFANT SCHOOL

(B y Miss C. Dippenaar, Departmental Instructress on 
Infant School Method.)

On entering school at six years of age, most children 
possess a fair vocabulary in their mother tongue with which 
they can express their immediate needs. Children from 
some homes already have a good command of language, but 
in order to give them opportunity to welcome new words and 
the other children to improve their vocabulary, the teacher’s 
first object, therefore, is, to help them to gain power in 
using oral language intelligently and effectively.

Oral Training

As language is primarily acquired by imitation, the 
teacher must take great care that her own thoughts are ex
pressed in simple, direct and beautiful language and the 
words used are within the understanding of the children. In 
order that passive imitation can be superseded b y  creative 
imitation the teacher should aim at clear thinking and clear 
expresson on the part of the pupil. Training the child to 
talk freely and distinctly may be described as the primary 
task of the Infant School. The teaching of the mother 
tongue forms an important part of the school instruction. 
From the first, the children should be encouraged to ask 
questions since they will show most clearly in what direction 
their vocabulary needs supplementing. The teacher will 
not ignore the language gained at home, nor does she try 
to replace it by something more formal, but rather does she 
concentrate on gradually expanding, strengthening and puri
fying it.
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Informal conversations or talks should be encouraged at 
this stage and it will be found that they are most effective 
when they are spontaneous and unstudied. The early morn
ing talks about the weather, home doings, pets, plants, gar
dens, specimens brought by children, with the correspond
ing records of observations should not be omitted; it should 
be the result of sheer joy in life— joy which comes from keen 
activity and observation.

When choosing subjects for conversation it is advisable 
that the subject matter should be such as to appeal to all 
the spheres of the child’s mental life, his understanding, his 
feelings and his will. Draw on the home, the school, society 
and pictures for the formal daily conversation lesson, and 
bear in mind that the child should not speak without a 
struggle with the subject matter.

All oral work, whether informal talks as mentioned 
above, or the daily conversation lesson, should be accord
ing to a fixed scheme and with a definite purpose, and 
should at the same time show which words have been added 
to the child’s store of words.

Stories

Stories can be used as a means of relaxing the school
room atmosphere, of enlarging the child’s experience and 
sympathy, of exercising the imagination and finally as a 
means of increasing vocabulary and power of intelligent use 
of language.

When telling stories to children it is a mistake to break 
the unity of the impression by overmuch explanation and 
detail, as long as the children have appreciated the spirit 
of the story. The desire to avoid language difficulties a tth is  
stage should certainly not lead teachers to choose stories 
devoid of literary merit. Unfamiliar animals and objects in 
a story can perhaps be explained and illustrated by means 
of pictures before the story begins.

Teachers can easily detect whether the children have 
managed to understand the contents of the story when it 
comes ( i)  to telling it, or (2) when a picture about the 
story is put up afterwards and children asked to talk about 
it These are good language exercises.

(3) The dramatisation of stories is one use of the judi
cious introduction of play in the development of speech. 
As the purpose of this exercise is the enlargement of the 
vocabulary and the attainment of fluency in speech, the 
child’s efforts at continuous narration should be interrupted 
as little as possible.
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The choice of stories should be a very good one as 
they open avenues of thought through language, literature, 
and" introduce the child to the literature of his own country 
and through that to world literature.

When drawing up a scheme for stories teachers can aim 
at including the following types Nursery stories, fables and 
folk-lore, fairy tales, nature stories, legends, historical stor
ies, myths and some of the classics.

Recitations

W e teach recitations primarily because it cultivates and 
satisfies the child’s instinctive love for rhythm, for its aes
thetic and emotional values. Recitation is at the same time 
a very important form of language training. Learning a 
poem by heart is of little value unless in the process the 
memory is enriched with a store of beautiful words, which 
will incidently improve the child’s own way of expression 
and also give him great joy.

The recitation period should include the reading of 
poems to children as they take a great delight in listening 
to poetry if well read.

The choice of recitations should be simple but good, 
rhythmic and graceful. Children should be lead to delight 
in the jingle of nursery rhyme but also find pleasure in the 
poems by the well-known writers.

Speech Training

The teaching of modern language includes in its curri
culum also speech training because ( i)  it develops the nat
ural powers of speech of the child so that he can communi
cate freely with others; (2) It helps to make speech better 
and richer. The child must be given a measure of delight 
and interest without making him feel artificial. (3) The ar
ticulation s mproved; the voce becomes pleasant and child
ren realise that they can make themselves heard without 
shouting.

This training gives definite breathing and pronunciation 
exercses with directions as to position of tongue, teeth, lips, 
etc.; so aiming at producing clear, intelligent, lively and un
selfconscious speech.

1. The breathing exercises can be given in the form 
of imaginative suggestions on the part of the teacher, e.g., 
smelling flowers, blowing awa3? feathers, woo— blowing out 
a candle, saying words starting with the same sound— fetch 
fresh fish, etc. The correct use of the organs of speech ought 
to be the chief aim of instruction in the preparatory year.
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2. Exercises for the tongue are such as (a) turning the 
tongue round and round in the mouth; (b) putting two fing
ers in the mouth and pronouncing the long vowels; (c) then 
one finger in the mouth for the short vowels; (d) the feeling 
of the hard ridges behind the teeth; (e) the position of the 
tongue in the initial and final "1” ; (f) pushing tongues out, 
up towards the nose.

All these exercises are included in interesting and suit
able rhymes which are said by the children after they have 
overcome their specific difficulties.

3. Exercises especially designed for ear training are im
portant. Those which should receive frequent revision are 
the very similar ones like m, n and th, f and th, v. Teachers 
will find that these lend themselves very well to simple 
games such as guessing games.

Recitations based on the different sounds can be said 
by children in manj  ̂ varied ways, interpreting the actions 
and also frequenting themselves with verse movement— e.g. 
actions to hush-a-bye, keeping time to tippy tippie tigtoe, 
moving knees to time of verse while teachtr recites.

(To be continued.)

THE CH IEF  INSPECTOR ADDRESSES THE 

TRANSKEIAN BUNG A.

When Mr. G. H. Welsh, Chief Inspector for Native 
Education, addressed the United Transkeian Territories 
General Council last month, he mentioned the following 
points :—

(1) Control of Native Education

That owing to the present International situation, the 
Government had decided to abandon for the present the 
scheme for the full control of Native Education.

(2) Increase on Native Education Vote

It was proposed that the contribution from the General 
Revenue of £340,000 per annum should be continued as in 
the past, but instead of only 60 per cent, of the receipts 
from the Native General T ax being paid to the Trust Fund, 
the proportion was raised to 66 per cent. That meant in 
cash, that for this year it was estimated that £90,000 extra
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would accrue to the fund. Under this arrangement there was 
available for Native development this year a total of 
£1,254,000, of that approximately £274,000 was for so- 
called general purposes— hospitals, agriculture and so on. 
O f the the remainder, £980,000 was available for education.

(3) Native Education Estimates

Coming to the Native Education estimates for the pres
ent year as already approved by the Minister of Native A f
fairs, the division of the fund was as follows :—  Cape, 
£474.000; Transvaal, £216,000; Natal, £195,000; Free State, 
£82,000. That left a balance of £13,000 which would remain 
as a reserve. The amount given this year was £28,000 more 
for general services than was given last year. The money 
would be spent in two main directions. In the first place, 
the salary of every Native teachcer in primary schools who 
had three years’ service in the Department would be in
creased by £3. (Teachers with more than three years’ ser
vice would not receive any special consideration for pur
poses of increment.— E d .). This would cost approximately 
£11,000. Secondly, the rest of the money would enable them 
to appoint about 180 new teachers, of which the great m aj
ority— 150— would be in primary schools.

(4) Special Grants

Apart from the ordinary estimates, provision had been 
made in two special grants from the Trust Fund of the Cape 
and other provinces. Firstly, a grant of £84,000 had been 
made available for the erection of school buildings in certain 
urban areas. This money had been allocated as follows : 
Cape, £30,000 (being spent on buildings at Port Elizabeth, 
Kimberley, King W illiam ’s Town and East London); Natal, 
£24,000; Transvaal, £20,000; Free State, £10,000.

(5) On Equipment

To improve the standard of equipment in schools, the 
Government had also given £60,000, of which the allocation 
would be: Cape, £20,000; Transvaal, £18,000; Natal £15,000; 
Free State, £7,000. This money would be spent entirely on 
purchasing desks for the schools.

(6) Comparative Expenditure

For the whole Union during 1940— 41, expenditure was 
as follows on the different branches of Native Education : 
On primary education, £712,000; on teacher training.



£100,000; on secondary education, £51,000; on school in
struction, supervision and examinations, £43,000; and on 
technical and industrial education, £26,000. From this it will 
be seen that £77,000 out of every £100,000 was spent on 
elementary education.

HOW  A JEANES TEACHER SPENDS HER W EEK

B y  Miss C . T. Sihlali.

A Jeanes teacher has five or six schools which she visits 
once in a quarter, spending eight to ten days in each school 
and location per visit. Her week is spent between the school 
and the home, say, in the following manner :—

Monday : Now this is Monday morning. She visits one of 
her schools fully equipped for the lessons she has 
decided to demonstrate. First lesson is, say, Arithmetic: 
H ow to teach the No. pictures in Sub A. Language: Xhosa 
reading with beginners. Reading games in Standards. 
Drill and Games : Activity, trunk, balance and imitative 
exercises. One game. Cleanliness parade taken during this 
period. Hygiene : Clinic. A  hygiene story, e.g. “ Louse and 
Leopard”  taken from “ Talking W om an.”

Tuesday : This day she visits the parents in the location, 
where she draws their attention to (1) school attendance, 
if this is bad at school. (2) Cleanliness (a) sweeping and 
dusting the hut, cleaning the surroundings. She knows just 
exactly where to look for faults, e.g. refuse behind the 
cupboard; (b) How to make and use rubbish pits; (c) 
cleanliness of bodies and hands. One cannot be as per
sonal here as with the younger children without risking 
annoyance, followed probably by something unpleasant 
to oneself, (d) How to dress school children. Under this 
heading the evils of under-dressing in cold weather and 
over-dressing in warm weather, are stressed.

Wednesday : She goes to school again and demonstrates r 
Writing: How to make writing patterns .Nature Study. 
Plants used as medicine (it is surprising how many know 
“ amaqwili”  and vegetable-growing in the school surround 
itigs. English : The teaching of oral English lessons. 
Manual : Tidying the schoolroom and its surroundings.
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Thursday: This morning she holds a meeting at'school or in 
the location with the women. Mothers have been anxious 
to have mothercraft lessons given to them. She intends to 
give lessons on “ Preparation for the Confinement”  and 
“ The Accouchement.”  She does not pay any heed to the 
whispering heard from, and the common remarks which 
are often passed by, mothers, that an unmarried woman 
can’t tell them anything of childbirth, as she has never 
had any experience of that sort. This is rather a strenuous 
day of her week, because mothers have ever so many 
questions to ask, especially in connection with mother- 
craft lessons.

Friday : She visits the school, watches and sees if the meth
ods she has been demonstrating have beei^ grasped and 
corrects errors where necessary. She suggests and advises 
accordingly the planting of trees, the fencing of the school 
site if these are not already in view; the planting of differ
ent vegetables in the school garden. She helps the teachers 
with schemes and the filling of record books wherever 
necessary.

Saturday: This is the day when she has to fill in her weekly 
diary and write out a full report of the work she has done 
in that school and location, if she does not intend to visit 
it the following week, for that quarter. That having been 
done, it is time for a little rest after a strenuous but in
teresting week.

QUESTIONS AND ANSWERS

1. Is the time not yet ripe for our graduates to be eli
gible for appointments as Inspectors of schools?

It is absolutely ripe. The questioner is referred to a reso
lution on this point passed at the Kimberley Conference last 
year. In my opinion, the reply given by the Department pur
posely side-tracks the issue.

2. W hy is it that only principals of Higher Mission 
schools or of schools of higher grade are eligible for appoint
ment as Departmental Visiting Teachers?

The work of D .V .T ’s is confined to the primary school 
from the Sub-Stds right up to Std. V I. It is considered ad
visable to appoint for this work only such men as are ex
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perienced in the organisation, supervision and control of 
primary schools, as their advice on these matters will carry 
far greater weight than it would if they lacked such ex
perience. It may interest the questioner to know that in the 
appointment of Inspectors of Schools the Department’s pol
icy is to appoint men who have served as principals of High 
or Training Schools.

3. W hy are teachers not graded according to their abil
ities to suit the grades of schools?

As I found it difficult to know exactly what the ques
tioner meant, I asked him to explain his question. His idea 
is that teachers ought to be graded very much like magis
trates who, •according to their experience, merit and effi
ciency, are promoted after serving in second-class and first- 
class magistracies to the special advanced grade. I f  this were 
feasible, it would be an excellent scheme, but among the 
difficulties that would immediately crop up, we may men
tion the following :—

(a) The nomination of teachers for appointment is the 
manager’s right, and the S .G .E . only approves or dis
approves of the appointment.

(b) It would hardfy be possible for a teacher to be pro
moted to a school of higher grade under another 
manager, except with the full consent of both man
agers concerned, since 90 per cent of the schools are 
denominational schools.

(c) Only a neglibibly small number of teachers under 
each manager would ever reach the highest grade as 
there are very few Higher Mission Schools (in most 
cases less than 10 per cent.) under any one manager.

(d) For the successful carrying out of duties in connection 
with the higher-grade posts, proper training in edu
cational institutions is more important than ex
perience. That is w hy the Department insists upon all 
professional examinations being taken after pre
scribed courses of training at recognised institutions.

It would appear advisable, therefore, for teachers who 
aspire to higher positions to obtain higher qualifications in 
the first instance, and then their chances for promotion will 
be greatly increased.— I.D .M .
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PROPOSED JU N IO R  CERTIFICATE COURSE FOR 

NATIVE SECONDARY SCHOOLS

(B y  “ Aquila” )

: he last three years have seen some four or five Native 
Secondary Schools spring up in some of the urban centres 
of the Cape Province. It is welcome news to hear of more 
that will soon come to birth.

The question at once arises : W hat course ought to be 
followed by Natives in these schools? One school of thought 
believes such schools would be a good soil for much experi
mentation. It believes that it is unnecessary for these schools 
merely to follow slavishly the European syllabuses as Native 
Secondary and High Schools have done before them. The 
courses followed in the latter schools often leave out much 
to be desired as far as the recipients are concerned. For one 
thing the courses do not take into consideration the more 
immediate needs of the students upon their leaving such 
schools. The bulk of the students who pass the J .C . swell 
the ranks of the Training Schools. Even in the two largest 
Native High Schools the highest number of Std. X  candi
dates has been under thirty.

In sympathy with this point of view it must be frankly 
admitted that the mathematics, Latin and Physical Science 
often taken by J.C . students are of no direct benefit in the 
P. H. course, and their benefit to the P .H . teacher after
wards in his teaching is a matter of opinion. Therefore it is 
argued that the J.C . course followed in the new Secondary 
schools must avoid the pitfalls into which their predecessors 
fell, and must endeavour to cater first and foremost for the 
needs of the majority, keeping in view their more immediate 
needs.

In passing, we may remark that the difficulty is to say 
what subjects in the J.C . curriculum will directly render a 
student more useful to his urban community, go per cent, of 
whom are servants of the local European community. To 
render him more useful to his community would mean either 
he should then be in a better position to free his people from 
such servitude, as it were, or that he should execute his 
duties of serfdom with greater efficiency and should help 
his people to do likewise. The first alternative speaks for it
self. The second founders by putting the cart before the 
horse. It presupposes that the life of the community is at



an ideal stage (which it is n ot), and therefore the student 
must go to move in the same groove where his father moved 
before. But must not education lead the community? W hy 
must Native education follow in the wake of an admittedly 
illerate community? W hy go to unearth such a hoary-headed 
ancient ghost— “ the submergence of the Man in the Citizen,” 
under the camouflage of “ correlating education with life,”  
alias, “ realism in education” ? Moreover, it is just as well 
to remember that the J .C . is only an entrance qualification 
for most people; it is at best merely a preparatory class.

The other school of thought believes that time is not 
yet opportune for Africans to follow their own pattern in 
education. W hy, many still doubt the very educability oi 

the African’s mental faculties. Great experimental work in 
this field is being carried out by eminent figures as Dr. M. L. 
Pick, Dr. P .A .W . Cook and Dr. J. van Rensburg of Stellen
bosch University Were it not better, therefore, for the Afri
can to content himself for some generations merely with 
“ aping”  European syllabuses until such time as external 
forces now handicapping him, for instance, environment, 
etc., will leave him free to demonstrate beyond dispute that 
he can hold his own equally well against the European. 
Surely, the dawn of such a day will herald a greater glory 
for Bantudom than, say, the day when all Bantu education
al centres will turn out students equipped with a full know
ledge of agriculture and domestic economy, because most 
Bantu are engaged in elementary agricultural pursuits, 
either, as independent peasants, or as European farm labour
ers, while most Bantu mothers are the “ girls”  of European 
“ ladies.”

It may be pointed out in criticism of this view that it 
errs by sacrificing the needs of the majority for a mere pit
tance of Africans who are lucky enough to reach the univer
sity stage through following European syllabuses. Be that as 
it may, but education must aim at the highest summit if it 
is ever to achieve anything. Africans are a subject nation, 
with a crying need for leaders fully equipped for their haz
ardous journey. Although leaders are born and not made, 
the most successful, however, are those who are born as well 
as made.

M ay we now then dare to answer the question : What 
course must be followed in the J .C . in the new Native Sec
ondary schools? We suggest the following subjects :— Eng
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lish (higher), Native Language, History, Geography, Arith
metic, Biology and Physiology and Hygiene. Here are our 
reasons :

(1) i he usually small staff of these new schools will find 
a fair distribution of these subjects quite easy and 
very little equipment is required.

(2) The subjects will admirably suit the majority that will 
necessarily cross over to Training schools. The course 
about the so-called excellent P .H . course of today is 
that it foolishly accepts any student with the J .C ., ir
respective of the particular subjects taken. The result 
is that many students, who have passed the J.C . 
(some 1st class), in subjects like Mathematics, Latin, 
book-keeping, Shorthand, etc., join the P .H . class 
which studiously spends 2 yrs concentrating on English 
School Method and Native Languages. Such students, 
upon completion of the P .H . course, are then con
fronted with the difficult task of teaching Arithmetic 
and Geography to Std V I candidates, while they last 
met these subjects when they themselves were in that 
class. We could quote several cases of P .H . teachers 
who have been “ found wanting”  because their barks 
foundered 011 this rock. Our proposed choice of sub
jects avoids this very discrepancy, and bridges a rivu
let whose tide has swept downstream. Morevorer, it 
caters for the majority.

(3) The course easily leads to the Nursing Course, and 
posibly even to the Fort Hare Medical Aid Course.

(4) It easily leads to an Arts degrree of the University of 
South Africa. It therefore should satisfy, in a measure, 
even those who feel that the salvation of the African 
lies in higher education.

(5) When the question of understaffing shall have been 
solved, we consider that quite two-thirds of Native 
students could manage this course in two years, thus 
eliminating the usual preparatory year.

(6) Those who desire the full academic course, say, for 
the medical or legal profession, will still be at liberty 
to go to Native Institutions, for, indeed, they must 
be of a higher economic status than the usual urban 
Native to have such high ambitions.

“ W as it a vision, or a waking dream?
. . . .  Do 1 wake or sleep?”

(In a fast Europeanising world such as we find our
selves in these days, it is futile to fight against such forces 
by creating in imagination an ideal system of Native educa-
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tion when the hard facts of reality point to an extension of 
the discrimination policy even to Secondary and Higher edu
cation of the African. Moreover, the world’s conception of 
the ideal is changing hourly. The whole system of Native 
education in this country is wrong, not only because it pre
pares the African "fo r a subordinate society,”  but also it 
subserves a policy prejudicial to the African cause. The word 
“ adaptation” in this country has been given the meaning of 
"differentiation”  against the black man. The notorious 

Chapter V I of the Report of the Inter-Departmental Com 
mittee on Native Education should scare away any well- 
meaning African from trying to compromise with this de
grading policy of Bantuization of the content of Native Edu
cation in this country. W e seek nothing more than equal op
portunity to prove ourselves capable of assimilating Western 
culture and of contributing substantially to its further de
velopment. Full scope must be given to talent wherever it 
m ay lead.— E d .).

A BUS PROJECT

(B y Miss Elizabeth Im ray).

In a previous article on the project plan possibilities were 
suggested for working out a project in school. This article 
is an attempt to show how one project may be utilised as 
a focus for much of the routine work of the whole school. 
It must be remembered that it is essential that the work 
should centre round a subject in which the children are gen
uinely interested and that the project be finished before the 
children get bored.

The railway bus is now a very common source of in
terest to many of our school children, so it has been chosen 
as the theme of a detailed plan. Teachers whose schools lie 
far off the bus routes may adapt much of the work to a post 
car, lorry or motor car.

Begin with an informal conversational lesson on the bus. 
Let the children pour out all they know about buses, then 
ask them if they would like to learn about them, if they wish 
to, begin straight away. Show them any pictures you can 
find of buses in other places and let them compare these with 
those they know. Help them to realise that motor buses are 
still comparatively new things; the first buses were drawn
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by horses and ran in London in 1829; the first motor bus ran 
in London in 1904, it was some years later before one ap
peared in Cape Town. In England they are often called "the 
poor man’s car.”  W hy? Bus is the short form of omnibus— • 
"fo r  a ll.”

After this work take a free modelling lesson— a display 
of bits of glass, cellophane, tin foil from cigarette boxes, and 
shoe polish tins beside the clay, may lead to some very in
genious models. Get the children to talk as they work, about 
what they are doing, but be very sparing of criticism unless 
an elder child asks for it.

Supply yourself with a bus time-table. Write up routes 
(but not times) on the blackboard; let little children learn to 
read, spell and write these names and older children make a 
sand model of the route. The little ones can make clay or 
paper huts and houses to mark halts and towns or stations. 
This is regional geography.

Now begin stories of travellers who get on and off at 
different places, working out the distances they travel with 
the younger children and the cost of their tickets at the cor- 
dect rate, with the elder ones:

Miles 1st Class 2nd Class
1-2 £0 0 6 £0 0 3

3 0 0 6 0 0 6
4 0 0 9 0 0 6
5-6 0 1 0 0 0 9
7 0 1 3 0 0 9
8-9 0 1 6 0 1 0
10 0 1 9 0 1 3
20-21 0 3 6 0 2 3
29-30 0 5 0 0 3 3

Here arithmetic creeps in and, if you have individual 
clock faces for the most advanced pupils, they will be 
eager to work out grand time sums. "M rs. X  was 30 mins. 
early for the bus at Roma. It waited 10 mins. there, ard  then 
went on to Clarkebury, which is 12 miles away, at 10 miles 
an hour. W hat time did Mrs. X  spend in getting to Clarke
bury?”  Or if that is beyond them: "M r. M arrived at Qa- 
mata at 11 a.m ., just in time to catch the bust for Tsomo. 
It took 1 hour getting to Cofimvaba and then waited there 
for 15 minutes. Then it took hours to get to Tsomo. What 
time did Mr. M reach Tsomo?”

Let the children invent sums for each other. " I  walked
4 miles to Munyu, then I rode on the bus for 10 miles. I got 
down and walked across the veld to my Aunt’s home, 3
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miles away. How far did I travel?”  If the pupils illustrate 
their sums with diagrams you will find that they get an 
amazing insight into the meaning of problem sums through 
this kind of work.

Use the bus project to get a change from shopping 
sums. The conductor works out fares from the scale and the 
passengers are ready to require the right change. A cap 
will help the conductor and the passengers will enjoy having 
some packages to look after ! Don’t forget that buses carry 
goods which have to be paid for. 100 lbs of wool go at id . 
for 4 miles; the rate for parcels varies according to what they 
contain; but the minimum is 3d for a small parcel and 6d. 
for a big one, whether it is carried one mile or twenty miles. 
Teach your upper classes how to fill in consignment notes 
and how to label parcels properly. The little ones can share 
in this bus play by making cardboard coins, writing out 
tickets and acting as half-fare passengers.

Let us remember whilst we act to teach good manners. 
Bus driving is very hard work. The drivers have to be able 
to converse and to do sums in three languages, as well as 
to drive their buses and mend them when they go wrong. At 
night the tickets, consignment notes, and receipts have to be 
handed in and the men have to get their accounts right be
fore they can sit down to supper. With manners teach Safe
ty  First, a very necessary hygiene lesson. Get these rules 
clearly understood.

(1) Keep animals off the road; if they must be driven 
along the road, keep them on the left.

(2) Teach dogs not to bark and run at cars (a driver can
not see a dog when it gets in front of the car, he may 
swerve and so cause an accident, so a good driver has 
to try to ignore dogs and think of the safety of his 
passengers).

(3) Keep off the road. If you have to cross look each way 
before you do so and K E E P  A LL T O G E T H E R . (If 
you have just begun to cross the road and see a car 
or bus coming, stand still till it has passed. If you 
have reached the middle of the road before you see 
it, run straight o n ). Never go first one way and then 
the other.

(4) If you see a sharp thing lying in the road, remove it. 
(It may puncture a tyre and cost time and money; it 
may cause a bad accident if left in the road ).

The children will be more read}' to keep these rules if 
you get them to understand how hard it is to stop 
suddenly anything that is going fast, even their own 
legs. Learning something of the cost of the bus ser-
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vice may help them too. The bus itself costs £i ,75° 
and lasts about eight years. The tyres cost £25 each. 
The running costs, which include petrol, wages and 
repairs, work out at is. 4d. a mile.

If you can get the paper, let the older children make 
bus books for supplementary readers for the younger child
ren. Preparing the contents on their slate will be excellent 
for composition and spelling and the transcription will call 
for their best writing. A  folded book— a long strip simply 
folded like a fan with a cover pasted on to the back is the 
simplest form to make.

B y  this time all the knowledge gained may be summed 
up in a big class model. A  directed lesson on making buses 
and motors and wheels that turn should be given to the J ig 
ger children, whilst the smaller ones may supply trees, ani
mals, people and the teacher and a group of the most able 
children can prepare a good background. A  frieze of buses 
in many lands might decorate the walls and posters of safe
ty  first rules would help the children to remember them.

W hy not choose "B uses”  as the topic for a Parent’s 
D ay and convince fathers and mothers that their children 
really are being prepared for life?

M O T IO N S FO R  T H E  C .A .T .A . JU N E  C O N F E R E N C E , 
A T  U M TA T A

1. That the Education Department be again respectfully 
requested to grant representation of the Cape African 
Teachers on the Departmental Examinations Commit
tee. (U m tata).

2. That in view of the stagnation and retrogression which 
Native Education will suffer in consequence of the de
lay  in reaching finality on the question of transfer of 
Native Education, the Education Department be re
spectfully requested to proceed with all measures and 
schemes that were shelved pending the settlement of 
the question of the transfer (vide replies to last year’s 
resolutions, September, 1939 “ Vision” ), (Um tata).

3. That the attention of the Department be drawn to the 
discrepancy in the marking of Xhosa Scripts for the 
Departmental Examinations as compared with that of 
other subjects, and that the Department be requested to 
point this out to its examiners in Xhosa. (Um tata).
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4- That in view of the fact that the Male Departmental 
Visiting Teachers have been authorised to inspect and 
promote Native pupils, a responsibility which they 
have carried out efficiently, the Department be respect
fully requested to appoint suitably qualified and ex- 
prienced Africans as Inspectors of Schools. (U m tata).

5. That the Department be respectfully requested to ex
pedite the drawing-up of salary scales for African 
principals of Secondary, Training and Practising 
Schools, in view of the desirability of increasing the 
number of African teachers appointed to the posts. 
(U m tata).

6. That the Department be respectfully requested to in
struct managers to state fully in writing the reasons 
why they are not prepared to recommend the extension 
of the probationary or the placing of the teacher con
cerned on fixed establishment, where such is the case, 
as it is necessary for him to know in what respects he 
has failed to give satisfaction. (Umtata).

7. That the Department be respectfully requested to place 
all those teachers who qualified prior to 1922, for salary 
purposes on the same scale as Native Primary Higher 
Teachers, as their training was such as to enable them 
to do the same work as is now done by N .P .H . teachers, 
viz: to teach up to Std. V I. (Um tata).

8. That the Education Department be requested to supply 
free bioscope pictures of an educational value to African 
children in Primary Schools. (Q um bu).

9. That the Education Department be requested to grant 
increments to all Primary School teachers. (Qumbu).

10. That in order to alleviate the obvious hardships ex
perienced by teachers before they attain the age of pen
sion, the Education Department be respectfully re
quested to initiate a Pension Contribution Scheme for 
Native Teachers in a manner similar to that practised 
in other Government Departments. (E .M .A .T .A .)

11. That the Inspectors of schools be earnestly requested to 
urge all Native teachers in their circuits to join the 
Teachers’ Associations in their respective districts, so 
that whatever representations are submitted to the Edu
cation Department, shall voice the opinion of all the 
teachers in the Cape Province and thus have their full
est support. (E .M .A .T .A .)

12. That the Education Department be requested to allow 
principals of Higher Mission Schools who possess lower 
certificates that the N .P .H ., but have shown ability in 
teaching Stds. V  and V I, and are in receipt of the
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G .S.A ., to study privately for the N .P .H . certificate 
examinations. (Z .B .M .)

13. I hat, owing to the unhealthy and difficult conditions 
under which teachers in rural areas live, the Education 
Department be again requested to direct the Missionary 
Societies in charge of Native schools to provide build
ings for all the teachers under their management 
(Z .B .M .) 0

14. T hat, owing to the scarcity of material and the amount 
of time spent over each handwork model, handwork be 
abolished in Native Training Schools; the time spent 
on handwork to be used for making teaching apparatus 
drawings and maps. (Okay)

15. That the Department be requested to save newly-ap
pointed teachers the unnecessary embarrassment and 
humiliation resulting from the delay in the payment of 
their salaries. (Okay)

16. I hat the practice of recognising, for salary purposes, 
service under Education Departments outside the Cape’ 
be extended to include the acceptance of such service 
for purposes of Good Service Allowance as well. (Okay)

I/. I hat Conference views with great dissatisfaction, the 
Department’s practice of giving preference in examiner- 
ships in Native languages to people who have neither 
taken post-matriculation courses in Bantu languages nor 
have ever taught the languages in Training and Sec
ondary schools, over teachers who possess such quali
fications and have taught these languages. (Okay)

18. I hat the Department adopt and assist in applying the 
practice of equal pay for equal work among all its 
teachers in Native Education, irrrespective of colour 
(M .E.)

19. That the Department be requested to discourage the 
appointment of unqualified teachers (academically or 
professionally or both) in Post-Primary schools, 'and 
should insist on the appointment of African teachers to 
all future vacancies occuring in Native Training, Sec
ondary and Prim ary schools, Principalships as well as 
Assistantships. (M .E.)

O O LW IM A SH E.

(N G U -W ES. H. H. O A LI, “ K w a-N caza.”

Ubani lo unolwimi !”  Le yintetho eqhelekileyo kuba- 
ntu abathetha isiXhosa; phantse yantsokotha, kuba aya- 
lathi kuthi imo le yenyama yolwimi inomahluko kwezabanye 
ulwimi. Suke le ntetho isingisele kumntu ongayigciniyo in
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to ayivileyo nayibonileyo. Bade bathi abanye ukurabiza r o - 

kumnyelisa 'akanasifuba.’
Gxebe umntu onolwimi ulixoki na ? Ithi imbali, uma- 

lusi othile waphikela ukukwaza esithi, ‘Inchuka ! Incbuka !’ 
kwabe kungekho nchuka, engakhohlisvvanga nto, esazi uku- 
ba akukho nchuka kwelo thuba. Ngathi ke kura naalo ixoki. 
Ziye zithi iziphatha-mandla zelizwe, ‘Soze sininike imali 
mhla ikhoyo.’ Sukuba ingekho ke ? Sisuke sibone ngemin- 
conono emikhulu, irainyaka ngeminyaka, yeemali zeerafu 
zetu, iya kuhluthisa amahlwempu amhlophe naweBala; }?aa- 
khe iinqanawe namazibuko, ithenge izixhobo, iqeqeshe ama 
joni aza kukhusela amalungelo abamhlophe kwiimfazwe ezi- 
kude, phesheya kolwandle; esingasoze sizuze nesuntsu, no- 
kuba ngubani owojasileyo. Yini le ? Lulwimi, bubuxoki ku- 
sini na ?

Kambe andizimisele kuthetha ngexoki namhlanje, an- 
dazi ngomso. Ndifuna ukuhla ndinyuka noLwimashe lo. 
Ngathi kum ooLwimishe ngabasindisi besizwe nohlanga. li- 
mbila zinookhala ngooLwimashe aabo bohlanga lakulo 
Mbila.

ULwimashe ngumshumayeli omkhulu, ngumlumkisi 
kwa nanjalo. ULwimashe ngokwakhe akajonge kwenzakali- 
sa bani, kodwa abantu athetha kubo nathetha ngabo, ngabo 
abathi bezenzakalise. Y ena ukutetha oku qha kuya mondla, 
usasaza iindaba ezo zosindiso. Mhlaumbi uLwimashe uham- 
ba ethetha ngesimilo sakho, wena Titshala. Athi, uva sela, 
ulinxila, njalo, njalo. ’Suke le nto wena uyive ngomnye u- 
Lwimashe. Naako usiya uphala apho kwaBani. Ibe yimfa- 
zwe elalini, usilwela igama lakho. Ukuba ngenene umsulwa 
kwezo zigxeko, uzikhathaza ngani Besitsho nje ooLwima- 
she akukude kuloo nto. Athi amaciko, xa ebabonga, “ ngoo 
Nokrauzana, ngamahamba-nandlela, iimpukane eziluhlaza.”  
Into ekufaneleyo wena mnini-gama kukuzikhwebula kweso 
sikhwasilima sithethekayo ngawe. Kumhla ooLwimashe ba- 
hlukana negama lakho..............

U-Lwimashe akayalwa, ufana nomntwana. Ukuba, um- 
hlebele into ngobani, wamyala ukuba ayigcine entliziyweni 
yakhe, uya kusuka axele kubani apho ukuba, ube umyalile. 
ULwimashe uhlaza abahlebi, nabachikivi, kuba uya ziqha- 
la iintlebendwana. Kanti ngenene uLwimashe ungumpapashi 
wezinto ezintle neziphilisayo. Zathi iimfama'ezimbini, mhle- 
nikwezeni zafumana usindiso ku Yesu, ngokholo lwazo, wa- 
ziyala ukuba zingaxeleli bani, kodwa zona zaphuma zalube- 
ngeza udumo lwakhe kuwo wonke umhlaba. Kwathi emva 
koko beza bonke abaneentlobo zokufa kwaSirayeli ku Yesu.

Ma sibahlonele ooLwimashe nje ngezithunywa zenKosi. 
Amaxoki la wona ? Ndiya kubuye ndikuphendule mlesi.
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THE TEACHERS’ VISION
I

EDITORIAL

TRUSTEESHIP IN NATIVE EDUCATION
This is one of those terms in the language of the white 

man, particularly in this country, that have been made flex
ible enough for varying interpretation to suit a variety of 
cases and circumstances. Yet, in the field of Native Edu
cation, would we be far wrong if we took trusteeship to 
mean that the ward— the African— should be educated and 
trained to reach beyond the stage of gradual assumption of 
responsibility in all departments within Native development, 
to complete control of all services amongst his people?

In pursuance of that goal, has recent development in 
Native Education been in accordace with this aim or has it 
been its denial? Does the fact that still over 10 per cent, of 
all teachers engaged in Native work, and that, of teachers 
engaged in Native Post-Primary work excluding Industrial 
schools and departments), more than 56 per cent, are E u
ropeans, point to an even gradual handing over of respon
sibility by the trustee to his ward, of those positions of es
sential services he has been holding in trust? It seems the dis 
couragement which the African has from time to time met, 
when asking for the granting of legitimate rights in this 
direction, is clear proof that the interpretation given to the 
spirit of trusteeship aims at maintaining white domniation 
over all services in this country.

This, of course, would be in accordance with the noto
rious declaration of the 1935-1936 Inter-Departmental 
Committee on Native Education regarding the ultimate aim 
of Native Education in this country, viz : “ The education 
of the white child prepares him for life in a dominant 
society and the education of the black child for a subordi
nate society.”  The black child must surrender all aspirations 
and all hopes of being the recognised medium through 
which the inner-most soul of his people must be expressed. 
He must resign himself to the unsatisfactory position of 
hearing his feelings and aspirations, and those of his people
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as only a fellow member of. the race can know and inter- 
prete them, expressed for him by a man whose knowledge, 
if any, is acquired from outside sources. After all the Euro
pean teacher in Native work is not on an equal footing with 
the people he serves, "conforming in all ways to the general 
habits and standards of the African people among whom he 
works.”  H e lives a life superior and different from their life; 
he is at once a foreigner and an outsider who is grouped in 
the mind of the African, with the rest of the European race, 
with all that the association means and brings. The igno
rant and the less privileged of the African race can never 
freely confide in him. How is he able, then, to help his 
Native ward to adjust himself to the changing circumstances 
of his (Native’s) environment when he (the European 
trustee) is not very conversant with the reactions of the 
African that result from coming into contact with South 
African culture.

It is feared that the content of Native Education is 
purposely framed in such a way as to render the African 
unfit for independance. Instead of preparing the black child 
for life as h e  is to find it after school, he is given ati educa
tion that is calculated to bind him down to the level of the 
most uneducated of hs fellow men. It is to be the individual 
who is to be educated to suit the primitive society into 
which he has the misfortune of being born rather than the- 
society being brought up to standard by educating the indi
viduals, who make up that society, in all that modern life 
demands. What system of education aiming at harmonising 
educational methods and content with tribal concepts in a  
detribalising community can be expected to succeed ?

Trusteeship and parallel development of two races as 
closely settled together as the black and white in this coun
try do not seem to go together. The one must surrender to 
the other and parallel development cannot succeed. U nity 
in diversity exists only in the misguided minds of defeatd 
lberals. Common citizenship in a single society is the goal 
towards which events of natural development must lead us, 
and it is as futile to prevent the process as it is to prevent 
the sun from rising or the African from becoming western
ised. True trusteeship requires sympathetic guidance and 
control and the gradual but continual surrender of all res
ponsibility to the ward.

On the question of control by managers and school 
committees, let it suffice for the time being to say that the 
parents of the school children are, in many cases, denied
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the privilege of advising and assisting in governing these 
schools. The Consolidated Education Ordinance leaves it to 
the managers to form committees if they so desire. In m any 
cases applications for the establishment of committees have 
met with uncompromising refusal from the managers. T h e 
Transkeian Missionary Conference expressed that while it 
favoured the formation of committees for the safeguarding 
of the interests of Native schools it did not consider that the 
time had come for such committees to control the appoint
ment of teachers. When will the time come, what is delay
ing it, is it not for the purpose of perpetuating the control 
indefinitely, exercise autocratic powers for as long as it is, 
in their interests and those of their kind, whilst the ward 
continues to be “ taught" without being given a chance to 
put into practice the lessons he is getting ? There ?s a fly  
in the ointment here at any rate.

The Cape Education Department takes the view that it 
would not be practicable throughout the Province to estab- 
controlling schoos under their charge, in view of the iaige 
number of such schools. After all, two heads are not better 
than one, and autocracy still holds sway. Our experience is 
that in schools governed by school committees healthier 
relations and greater satisfaction and consequently better 
work prevail among manager, parents, school children and 
teachers. Herein lies the spirit of true trusteeship.

Differentiation because of cultural attainments does 
not imply discrimination even in conditions of service, if 
such differentiation and such discrimination are to be 
allowed. Yet, the differential treatment suffered by African 
teachers blots the pages of the Consolidated Education 
Ordinance. The Daily Dispatch, in its editorial of the 2nd 
August, 1940, points out the injustice done to Native tea
chers by the Education Ordinance No. 5 of 1921 and 
continues as follows

"U nder the provisions of chapter 15 of this Ordinance, 
the European teacher is provided with safeguards against 

■wrongful dismissal, and the offences for which a teacher 
m ay be dismissed are specifically stated. But before the 
final decision is reached, the Superintendent-GeGneral must 
give the teacher concerned an opportunity of being heard 
in his own defence or of submitting an explanation in 
writing; and before the dismissal of a European teacher can 
be effected the papers must be laid before the Provincial 
Council and the penalty does not become effective until



approved by the Administrator. The Native teacher has no 
such safeguards and can be dismissed for any reason, or no 
reason at all at the whim of a superior, and he is not pro
vided b y  the Ordinance with any court of appeal.

In the chapter relating to European teachers 
“ misconduct”  is clearly defined in eight clauses, but in the 
chapter dealing with Native teachers no interpretation of 
misconduct is given, and the Superintendent-General is 
thereby grated unlimited power to interpret what is or is 
not misconduct. Even a school manager may dismiss a 
Native teacher for “ any good and sufficient reason,’ ’ 
though the Ordinance gives no guidance as to what may be 
good and sufficient reasons, and there have been cases 
where Native teachers, after long and faithful service in the 
Cape Education Department, have been dismissed without 
any proof that they failed in their duty, or violated any of 
the specific rules governing the conduct of teachers. In 
Section 184 of the Ordinance it is laid down that no com
plaint against a European teacher shall be entertained by 
any school authority or by the Superintendent-eGneral of 
unless it is supported by a sworn declaration, but the Native 
teacher is not given this protection. Neither sworn declara
tion nor any other kind of evidence of “ misconduct”  is 
necessary to secure the dismisal of a Native teacher.

-— But perhaps the most glaring injustice perpetrated by 
this Ordinance, as we have pointed out on other occasions, 
is that which withholds from the Native teacher who has 
been dismissed the contributions he has paid into the pen
sion fund. The Ordinace provides that the pension cotrinbu- 
tions of a European teacher who is dismissed shall be 
refunded, but there is no corresponding provision in the 
■chapter dealing with Native teachers; and we understand 
that the Education Department has refused to refund such 
contributions when requested to do so, on the ground that 
there is no section of the Ordinace under which a refund 
coud be legally made. . . ”

Where differentiation of this kind is being purposely 
fostered the spirit of trusteeship cannot be said to be enter
tained. Such treatment, we repeat, is calculated to retard the 
progress of the African teacher and to continue the trustee
ship of the white trustee for an indefinite period.

Trusteeship demands the training of the ward to grow 
to independent modes of thought. H e must be trained in 
•the organisation and running of his schools and the control
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o f finances for his education. It is not in the spirit of true 
trusteeship to indulge in accusing the ward of lack of initia
tive, spinelessness, desire to be spoonfed. All these 
accusations are not justified when all attempts at independ
ence of action are purposely frustrated to safeguard against 
the African people receiving the necessary education and 
training to develop initiative and independent modes of 
thought and action. It should not be the prerogative of 
Europeans but the privilege of the African, for whom all 
these institutions are being maintained, to share more and 
more in the management of African affairs. That is what 
trusteeship implies.

THE TRAINING OF CAPE AFRICAN TEACHERS.
The following is the Presidential Address delivered at 

the recent C .A .T .A . conference, at Umtata, by Mr. I. Mkize 
B .A . (Lond.), President of the Association.

July 1934 will be remembered by many of us for several 
years to come because of the South African Education Con
ference which was held in Cape Town and Johannesburg 
under the auspices of the New Education Fellowship. W e 
are indebted to Dr. Malherbe for collating the report which 
has been published in the form of a large volume entitled 
"Educational Adaptations in a Changing Society,”  an ex
tremely educative book, since it brings out into prominence 
the points of view held by educationists of no mean standing 
in their particular spheres. While the conclusions reached by 
a  large number of those who read papers are open to severe 
•criticism, the fact that intricate problems of the educational 
world at the present moment have been tackled with such 
scientific precision and meticulous detail should encourage 
us to delve with greater determination and avidity into those 
problems which are of immediate concern and interest to us. 
The whole of Part II is devoted to "Education in a Chang
ing African Society,”  and studied side by side with Victor 
M urray’s "T h e  School in the Bush”  and Lord H aile’s 
"A frican Survey,”  not only is it a veritable mine of informa
tion, but it also provides to a certain extent an aid to the 
solution of the jig-saw puzzles that the dawning of a new era 
among the Africans with the penetration of Civilization into 
the darkest recesses of their social fabric inevitably brings 
in its train. O f special interest is the chapter dealing with 
the Trainng of African Teachers which is divided into (1)
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Normal Training, and (2) The Jeanes’ System of Visiting 
Teachers. I propose to deal in this address with the former 
subject, because it vitally affects the majority of those who 
are engaged in the Teaching profession, and also because—  
unlike the latter— it has long passed what may be regarded 
as an experimental stage. That the training of teachers is 
one of the most important tasks of education is generally 
accepted, although opinion is sharply divided as to what 
subjects should be included in the Training School curricula. 
A  problem peculiar to Native education is that of the low 
standard of attainment, partly owing to bad attendance in 
Native primary schools, but chiefly owing to the inferior 
nature of the Native primary school course when compared 
with the courses for European or Coloured schools. It is 
frequently pointed out by those who teach in Tra ining 
Schools that the product which they get from the primary 
school is generally of such poor quality that the first year 
must of necessity be spent on consolidating the work that 
was done in slipshod, happy-go-lucky manner in the lower 
classes. M y own conviction, backed by the Inspectors’ re
ports which state that in many schools, despite the well- 
known evils of understaffing, poor equipment, irregular 
attendance, etc., excellent work is being done in many 
schools, is that remarkable improvement has taken place in 
recent years. W hat we must remember is that despite the 
conscientiousness of the teachers and their determination to 
surmount the difficulties peculiar to Native education, with 
the discriminating legislation ever placing the African at a 
disadvantage, real progress will be in evidence only when a 
sincere effort is made to draw up curricula that will tend to 
bridge up the deep chasm separating European and Coloured 
Primary School Courses from those of the Native Primary 
School. No useful purpose can be served by this tacit ac
quiescence in a policy that retards the progress of the Afri
can pupil unduly, making it necessary, even if undesirable, 
for him to make the full Secondary School Course a five- 
year, instead of a four-year, course. Any reform, therefore, 
of the Training School courses, is futile unless it begins with 
the reform of the primary school courses, to make sure that 
"th e foundation is well and truly laid.”

THE NATIVE PRIMARY LOWER AND HIGHER COURSES.
The first year of the present Primary Lower Course 

came into operation in 1934, and that of the Primary Higher 
in 1937. The very drastic modifications of the previous cour
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ses were made largely at the instance of the European tea
chers engaged in Training School work who wished to give 
effect to the democratic conception in education, rightly 
avowed the “ piece de resistance”  of D ewey’s educational 
philosophy, by gaining a greater measure of control in the 
examination and certification of their students.— A worthy 
ideal in a country not riddled with colour prejudice and 
petty jealousies. It does not surprise us, therefore, to see 
such a regulation as “ A  certificate shall be furnished each 
year in regard to candidates entered for Departmental exa
minations certifying the general fitness for the teaching pro
fession of each candidate entered.”  W oe betide the unfor
tunate student who happens to show signs of irrepressible 
humour and constant pleasantry ! How many non-Africans 
are really able to distinguish between the natural hilarious 
pranks of a boy and real mischievous insubordination ? T o  
return to the courses, these subjects are .—

N.P.L. 1. N.P.L. 2 & 3. N.P.H.

Relig. Instr.

An Offic. Lang. 

Native Lang. 

Arithmetic.

Indus. Trg.

Phys. & Hygiene. 

Music.

Physical Exerc. 

Any Two of :

2nd Offic. Lang. 

Geography. 

History 

Nature Study.

Relig. Instr.

An Offic. Lang. 

Native Lang. 

School Method. 

Indus. Trg.

Phys. & Hyg. 

Blackboard Work. 

Music.

Any two o f :

2nd Offlc. Lang.

Geography.

History.

Nature Study.

Relig. Instr.

An Offic Lang. 

School Method. 

Native Language. 

Indus. Trg. 

Blackboard Work. 

Physical Exers. 

Music.

Any two o f :

2nd Offic. Lang. 

His. or Elements 

of Economics. 

Geography.

Phys. & Hygiene. 

Maths (inc. Arith.)

External examinations are limited to an Official Language 
Native Language and Arithmetic (N .P .L .i)  or Method (in 
N .P .L .3 & N .P .H .). The first year course is mainly academic 
while the 2nd and 3rd year courses are professional. This 
means that the purpose of the N .P .L .i  course is to give the 
students that background which will enable them to con
centrate on the professional side of the work in the N .P .L .2 
& 3 Courses. A  glance at the syllabuses makes one wonder 
if in reality the students do not get that background which 
will form a suitable setting for the professional work. M y 
fear is that at the end of the first year the students have 
added far too little to their store of knowledge to be of much
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•use. The Natal Education Department has, to my mind, 
made a better arrangement by insisting on the Std. V II cer
tificate (a one year course after Std V I) as the entrance 
qualification to the T4, itself a two years’ course. This ap
pears to be a sound principle, for undoubtedly the Std. V I 
certificate is too low an educational qualification to be an 
open sesame to the teachers’ course. Unfortunately there 
seems to be very little hope of lowering the fees charged in 
Secondary Schools for Africans in the Cape for a great many 
years to come and so the only w ay out of the difficulty would 
appear to be the raising of the standard of the work for the 
N .P .L .i  course to that of the first year Course of the 
Secondary School, with such modifications and changes as 
would better meet the requirements of those who are being 
trained as teachers.

There has been such a great complaint that Arithmetic 
is badly taught in the primary schools that it should find a 
place in every year of the Training School Courses, the aim 
in N .P .L .i  and and N .P .H . x being to give the students 
general Arithmetical principles, and in the other classes to 
concentrate on the methods of teaching the subject effective
ly. Elementary Bookkeeping ought to be included in the fi
nal year of the primary lower and primary higher courses to 
teach the students the correct way of keeping school 
accounts, as this has frequently led to a great deal of fric
tion and misunderstanding between managers and teachers. 
There are very cogent reasons why Handwork as such 
should be scrapped, among them being the difficulty expe
rienced in getting material, the amount of time unprofitably 
spent on making articles that have very low market value, 
the difficulty of trying to preserve arts and crafts which find 
no place in modern civilization, and the fallacy of charac
ter-training which Prof. Murray so successfully explodes. 
It will be interesting to hear at a later stage what the hand
work masters have to say on this question. I endorse the 
contention that the time allocated to Handwork would be 
more profitably employed for making suitable apparatus to 
make lessons more interesting and real than I fear is the 
case at present.

M y experience has been that the systematic teaching of 
Physiology and Hygiene presupposes a knowledge of Ele
mentary Science, otherwise such terms as Oxygen, Nitrogen, 
Carbonic Acid gas, &c. convey very little meaning. I would 
therefore advocate the substitution in the N .P .L .i  course 
■of Physiology with Elementary Science, so that Physiology
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m ay be taught in N .P .L . 2 and Hygiene in N .P .L . 3. Great
er attention should be paid to the teaching of music; it̂  is 
amazing to see the number of teachers who leave the Train
ing Schools with no idea of the use of the tuning fork. Some 
elementary theory of music might also be taught, with a 
view to making the interpretation of musical terms and ex
pression marks more intelligible. Now that many of our 
young men are trying their hand at composing, technical 
knowledge with regard to correct harmony is absolutely 
essential. It is a grave reflection on the teaching of this sub
ject in Training Schools that so many teachers find themsel
ves on completing their training badly equipped for prepa
ring their scholars for competitions. Nature Study and Geo
graphy have so much in common that they should be re
garded as one subject which should be taught in all Primary 
Lower and Higher classes, as should History.

The fact that many students take subjects in the 
Secondary School that do not prepare them adequately for 
the Primary Higher Course has been severely criticised by 
several people. It is stressed that the Acedemic Course is 
useless for those who wish to take the N .P .H . course after 
passing J .C ., as it is really intended for those who proceed 
to the S.C . stage. I wholly agree with Prof. Murray who 
says, “ There is a certain meanness about a good deal of 
African Education. The Native is looked upon as a tool to 
be fashioned rather than as a new partner in the age long 
process of bringing the world out of darkness into light. 
And so everything is so utilitarian, so very much ad hoc, so 
patronising.”  I firmly believe that there is a place for the 
purely Academic subjects even for those who take the J .C . 
course solely for admission to the Primary Higher Course. 
To confine the scope of education within the narrow limits 
of the immediate needs is to forget that the world is dyna
mic not static, for, as Prof. Dewey is led to conclude, 
“ Education is that reconstruction or reorganisation of ex
perience which adds to the meaning of experience, and 
which increases ability to direct the course of subsequent 
experience.”  The wholesale condemnation of Mathematics 
in favour of Arithmetic for these pupils would appear to be 
unsound for the proper understanding of fundamental prin
ciples of Arithmetic really depends upon the clear concep
tion of generalised Arithmetic, namely Algebra. For this 
type of pupil, while I agree that Arithmetic is a sine qua 
non, yet I am strongly of opinion that in the- first year of 
the J .C . course these pupils should take Elementary Mathe
matics, so that they m ay have the remaining two years for
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Arithmetic. Problems that can be worked with ease when 
the algebraic methods are employed often prostrate one 
when arithmetical computations are attempted. I also be
lieve that the study of Physiology and Hygiene after doing 
Physical Science gives greater meaning to the chemical ope
rations going on in the body. My suggested subjects for the 
Teacher-Training Courses are therefore :—

N .P .L .i  : Religious Instruction, an Official Language, 
Native Language, Arithmetic, Modified 
Hand-work, Gardening or Domestic Science, 
Theory and Practice of Music, Physical 
Exercises, Geography and Nature Study, 
History and Second Official Language (All 
com pulsory).

N .P .L.2& 3 : Substitute Physiology and Hygiene for 
Elementary Science, and add School Me
thod, and Social Studies.

N .P .H .1& 2  : As at present, but all the subjects com
pulsory.

The time for these extra subjects will be obtained by 
giving less periods per week to the first official Language, 
School Method and Industrial Training.

In Natal and in the Orange Free State, they have more 
subjects than I have suggested, yet I am not persuaded that 
the teaching of these subjects suffers in any way.

EXAMINATIONS.
It seems necessary from the prominence given in recent 

years to this thom y question, and from divergent views held 
b y  those qualified to express an opinion on matters of this 
kind, to make a few observations if, as is hoped, they will 
help us to form a sound judgment as to whether the practice 
obtaining in respect of the conduct of Native teachers’ exa
minations is sound or not. At some time or other in the his
tory of each Education Department, the examination and 
certification of the would-be teachers is carried out by those 
who are not connected with the preparation of the students 
for the xeamination. When the teaching and examining 
functions are completely separated, the questions being pre
pared, and the answers assessed, by an external examiner, 
we have an external examination. In purely internal exami- 
atios, on the other hand, the teachers concerned conduct the 
examination without an internal examiner or assessor. This
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is the practice in vogue in connection with the N .P .L .2  and 
N .P .H .i  Exeminations, and the internally-examined sub
jects in N .P .L .i ,  N .P .L . 3 and N .P .H , 2. Between these 
two extremes, we find a modified system w'hereby the teach
ers draw up schemes of work, suggest examination questions 
and help in assessing the candidate’s answers. The duties of 
the external examiner are then : (1) to revise the questions, 
modifying, adding to or substituting questions of his own 
where necessary, and (2) to read a proportion of the scripts, 
particularly all doubtful cases, after they have been marked 
by the internal examiner. The final word in all doubtful 
cases usually rests with the external examiner. It is under
standable that teachers in Native Training Schools should 
have clamoured for, and secured, the privilege of internally 
examining all but three of the subjects in each class, for 
where syllabuses are rigid, (1) there is little scope for the 
teacher’s originality, (2) there is little opportunity of adapt
ing the instruction to local conditions, and (3) there is little 
encouragement to experiment with new methods.

If conscientiousness and honesty of purpose regulated 
every step that the teachers take in discharging their duties, 
there would be reason to believe that under the present 
system the ideal would soon be reached. W hat the impartial 
spectator, however cannot help noticing is that the exami
nation still dominates the situation, and there is the life-and- 
death struggle to secure the highest percentages in the final 
examinations. The relative positions of the various Training 
Schools worked out by the Department have led to the giv
ing of undivided attention to these three externally-examin
ed subjects— whatever the time-table may show— so that no 
failure m ay be registered. The students have, quite natural
ly, not failed to notice this emphasis on the part of the tea
chers, so that they have responded magnificently to the 
teachers’ efforts. If the via media suggested above cannot be 
adopted, in any case it will be worthwhile to consider whe
ther the criticism offered above grossly exaggerates the posi
tion or is justified by the facts of the case. To my mind an 
alteration seems to be absolutely necessary. To counter
balance the evil of the “ relative positions”  referred to, it is 
gratifying to note that the African teacher on the Training 
School staff has repeatedly proved his worth, as the analy
ses show. Is it too much to expect that these results are 
qualifying them for more responsible work ?

APPOINTMENT OF PRINCIPAL TEACHERS.
The Education Gazette of the 25th January, 1940, pub
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lished regulations governing the nomination and appoint
ment to the principalships of the various schools for African 
pupils. This is a step in the right direction since it has clari
fied the position which has all along been obscure. W e 
wholeheartedly endorse the recommendation to school au
thorities to attempt to secure African teachers of suitable 
qualifications and successful experience for principalships of 
Practising and Higher Boarding Schools, for that is a right 
for which we have always clamoured. W e rejoice to see that 
a start has been made with the appointment of African 
teachers to the principalships of Secondary Schools, and 
hope that there will be more such appointments as the num
ber of Secondary Schools grows. While the regulations are 
on the whole fair and reasonable, it is regrettable that they 
place African teachers on the Training School staffs at a  
serious disadvantage. O f the 20 African teachers occupying 
such posts in 1938, fully 95%  did not have the three years' 
experience in a primary or secondary area that would 
entitle them to consideration when principalships of Practi
sing or Secondary Schools became vacant. In other words, 
the acceptance of a Training School post by an African au
tomatically destroys his chances of becoming a principal 
since for many years to come the existing Training Schools, 
because of the colour question, will continue to be under 
European principals. When it is remembered that in 1923 
there was only one full time African teacher on the Training 
School staff, 3 in 1931 and 16 in 1938 as against 73, 75 and 
77 Europeans respectively, one fears that the appointment 
of African teachers to these posts has taken place concomit
antly with that of Europeans, and that the placing of "E u r. 
or N a t.”  by a certain Head of a large Institution who was 
inviting applications for the principalship of the Training 
School was sheer mockery, as that school has two African 
teachers in a staff of 16 teachers. A  relaxation of these regu
lations would appear to be necessary if an exodus of African 
teachers from Training Schools is to be averted. Some of 
our best talent is at present to be found— as results repeat
edly show— in these schools, and it would be a grave injus
tice if  they were to be permanently made to feel that by 
remaining in these posts they are sacrificing chances of 
advancement. Indeed, we feel that they are entitled to full 
consideration when higher grade posts within Native educa
tion have to be filled. Is it being presumptuous to hope that 
as the Department has at last decided to follow the lead 
given by the Northern Provinces, of rewarding the diligence 
and merit of African teachers with higher grade principal-
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ships, it will immediately take steps to draw up salary scales 
for these posts ? Salaries are a right and not a privilege; 
this “  Salary-to-be-assessed-by-the-Department ”  policy 
makes one suspicious that African teachers are being pur
posely given a raw deal. The editorial for last quarter’s 
“ Vision”  is worthy of the careful attention of the authori
ties who would do well to remove the anomaly at once.

WHAT OF THE MORROW ?
W e rejoice with those primary school teachers who have 

lately received their long overdue increment?, small though 
they are. W e thank the Minister of Finance for the addition
al amount of £90,000 that he has diverted to the Native 
Trust from the revenue derived from the Native Poll Tax, 
to ease somewhat the parlous plight of Native Education. 
W e sympathise with the Department in its sincere effort to 
apportion the meagre funds at its disposal to effect certain 
improvements in our desperate needs. We shudder to think 
of the adverse and paralysing effects that the present war 
will have on Native Education in particular, but though 
the outlook is decidedly serious, let us do all within our 
power to maintain efficiency in our work in the hope that 
justice will ultimately triumph over right, and that when at 
last the hostilities cease, the Natives will get more justice 
and fairplay in every sphere of life, and education will cease 
to be “ treated as a group-privilege in the interests of domi
nation.”  In conclusion, may I exhort everybody here to 
remember that “ every dark cloud has a silver lining,”  and 
to those who are on the verge of despondency, may I ad
dress these words :—

“ Fond impious man, think’st thou yon sanguine cloud 
Raised by thy breath, has quench’d the orb of day ? 
Tomorrow he repairs the golden flood 
And warms the nations with redoubled ray.
Enough for me : with joy I see 
The different doom our fates assign :
Be thine Despair and sceptred care ;
To triumph and to die are mine.”
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THE AFRICAN’S POLITICAL FUTURE.

(B y  T . M. Makiwane, Um tata).

In dealing with such a wide subject as the African’s 
political future, I have sought a single principle that can be 
applied to all possible conditions and circumstances and act 
as a guiding light for men and women in all avenues of life, 
and that is the principle of personal responsibility. I regard 
this principle as the watershed separating the condition or 
status of manhood or womanhood and childhood, or nation
hood and servitude, or freedom and slavery.

I shall illustrate my meaning of the idea of personal 
responsibility by quoting a reply which I understand was 
given by a humble soldier to the great Lord Kitchener who. 
was said to be a man who wanted things to be done in his 
own way. The great man found the soldier doing a piece of 
work and he stopped to ask him to do it in a certain w ay, 
but the soldier looked up and asked Lord Kitchener : “ Are 
you or am I doing the job ? But, of course, Lord Kitchener 
was a great man and he saw the point and left the soldier 
to do his work. This definition must suffice for the present.

But there are masters and masters and if one insisted 
on doing his work without submitting to irritating, absurd 
or slavish conditions which are nothing else than a denial 
of personality or the principle of responsibility one might be 
confronted with the choice between a good job, in the sense 
of good pay, and the wilderness. But if the African people 
are destined to'becom e a nation they must know that the 
wilderness is the first condition of existence or self realiza
tion, and I ask the audience to accept the statement with
out further elaboration. But, I believe that until we can 
produce thoroughly educated men and women who will be 
satisfied to pursue an idea, the vision, yes, the “ Teachers' 
Vision”  until it is realised, while meanwhile they are content 
if they can obtain (I shall not say earn) their daily meals 
or only one meal a day, we may defer all hope of ever 
becoming a people and resign ourselves for ever to stagnant 
positions of servants for others.

I am not seeking approval of m y ideas, I am not sub
mitting a resolution at the end of my address, I am seeking 
only to provoke thought and I may state here, though some
what out of context, that the ideas of territorial segregation 
and school farm— which latter was subjected to necessary
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critical analysis in the current issue of the "Teachers’ 
Vision” — do not frighten me, since we must have a place 
and some last resort as a means towards self realization and 
the application of the principle of personal responsibility 
and entity, as embodied in the Xhosa expression— Zenzele. 
W e must do our job ourselves— whatever it is— and refuse 
to hand it over to anybody else. That does not mean that we 
must refuse advice or co-operation which we can regulate: 
ourselves.

To begin with, the relationships of the European and 
African sections should be placed on a different basis. Y ou  
know  the basis of the present control of the African. In the 
towns it means registration of all Native inhabitants, the 
pass system and the use of wide authority to expel Natives 
from the location, curfew regulations, the resented rights of 
superintendents to enter premises at any time to exclude un
desirable visitors, to limit the length of visits, to prohibit 
entertainments, etc.

In rural areas the legal basis is the Native Administra
tion Act of 1927 and subsequent measures. A  Native who is 
judged to be dangerous to the public peace is subject to 
.summary arrest or detention and in the three northern 
provinces gatherings of more than 10 persons for public pur
poses other than religious must have the approval of the 
magistrate.

Natives are coming more and more to be controlled 
and governed by the Native Affairs Department, to the 
texclusion of all other departments of state.

An expert, examining the position recently, stated that 
'during the last decade the differential legislation applicable 
to Natives has not only taken a wider scope but has assum
ed a more restricted character. His conclusion was that 
South Africa has perhaps made the greatest use of discrimi
nating legislation and that it occupied the position at one 
end of the scale which British India occupies at the other.

I think we can seek a better basis in co-operation and 
in assuming more responsibility ourselves. The Advisory 
Board of the urban location and the Bunga of the rural 
location must shed their advisory functions and strive for 
more responsibility to be placed on their members— of a 
legislative and executive character. The Govemmnt must 
consider placing the chiefs in the position in which they can 
entirely remove the stigma of domination from its shoulders.

W hy is it, for instance, that four chiefs in Bechuana-
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land, controlling much smaller numbers of subjects than 
the three principal chiefs in the Transkeian Territories, are 
receiving incomes at the rate of £2,700, £3,500 and £7,000 
a year respectively, while hardly one of our chiefs comes 
up to even £1,000 a year ? The reply is plain and simple— - 
the chiefs in Bechuanaland are exercising greater responsi- 
lity than our own chiefs.

The great Chief Moshoeshoe put the position thus : 
“ The Queen rules my people only through me. The man 
whom I ask the Queen to live with me will guide and direct 
m e.”  The Queen was magnanimous and granted this request 
to a large extent in Basutoland and Bechuanaland and even 
to a greater extent in Nigeria, Uganda, Barotseland, the 
Gold Coast and later Tanganyika, when it came under 
British rule. The great distinguishing factor is that, accord
ing to Lord H ailey, South Africa is a country governed 
primarily in the interests of Europeans, whereas the Native 
territories are governed primarily in the interests of the 
Natives. That was why I remarked, earlier in m yaddress, 
that territorial separation was not such a bad idea if it were 
meant genuinely, but at present its application in the Union 
can hardly be considered fair or genuine. —

T o the question, W hat share will educated Natives 
have in government or administration, or employment 
should the chiefs secure greater powers, I shall reply by quo
ting the evolution of administraion in a portion of Nigeria.

“ In July 1924, the British Government granted to the 
Egba government what the Natives call “ autonom y.”  
Thenceforth the British officials no longer occupied them
selves with the details of the Native administration but im
posed full responsibility for its affairs upon the King or the 
Paramount Chief of Egbaland and the people under him. 
The Native Treasurer of the Egba government, it appears, 
has more freedom than any other Native treasurer in 
Nigeria. He may expend sums authorised by the estimates 
without any counter signature of a British official, and sub
ject only to inspection to which any treasurer is subject. 
The Egba Native administration operates a waterworks and 
electric light establishment. It also has a fully equipped 
machine shop, while it maintains not only the smaller but 
some of the trunk roads, for which the British government 
pays it £700 a year. Subject to the general oversight of two 
European engineers seconded from the British departments, 
an African is in complete charge of the pumps and purify
ing plant ; another African directs the Government printing 
plant.
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“ In some respects the Egba government is the most 
successful Native administration in Nigeria. Its example 
disproves the statement that only Mohammedan people are 
fit for indirect rule, since the Egbas, originally pagan, have 
been under the influence of Christianity for a long im e.”  
In passing I should mention that the annual revenue of the 
E gba chiefdom exceeds £68,000. In the territory of Nigeria 
there are not less than 177 tribal funds, of which the largest 
is that of the Kano emirate which has a revenue of more 
than £200,000 a year, all being under the direct control of 
the chiefs and their people, who are guided b y  Govern
ment representatives. The salary and personal allowances 
of the Emir of Kano amount to £8,500 but the Em ir’s coun
try is nearly as large as the Transkeian Terriories, with 
2,000,000 subjects. But he is only the first in a country of 
several chiefs who enjoy equal benefits.

The same story of responsible positions held b y  
Africans m ay be told in Uganda, the Gold Coast, etc. I may 
state that in the Gold Coast African women are also voters 
and are entitled to sit as councillors.

I endorse the proposition that as long as Natives spend 
half of their lives away from home and as servants with a 
limited outlook the improvement of Native agriculture and 
N ative society in the Transkei and in other Native areas in 
the Union will be extremely difficult to bring about. The 
chiefs and educated people should feel their responsibility 
in this matter and co-operate in working out the salvation 
o f their people.

I am impressed by the fact that the wealth of the Gold 
Coast, which is said to be the richest colony in continental 
Africa to-day, was due, in the first instance, to a Native boy 
who brought seeds of cocoa from a labour centre. It is for 
this reason amongst others that I should like to see certain 
proportion of our boys in school farms until they can also 
discover something that will bring similar prosperity to our 
country. For one thing, if we do not do it ourselves no one 
else is going to do it for us.

Fortunately we have amongst us to-night, in Mr. 
Matthews, someone who has visited these northern African 
territories and made personal observation of their systems.

Let us now apply our principle of personal responsi
bility to local conditions in the Transkei.

O f 26 recognised chiefs five only enjoy a measure of
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judicial power, to hear and determine civil claims, but such 
courts hear only cases between parties who are willing to 
bring their cases before them, they are not courts of first 
instance. Because he took the initiative in making represen
tations for the conferment of civil jurisdiction on Native 
chiefs, the Paramount Chief of Western Pondoland, Chief 
Victor Poto, is a shining example of the development of the 
sense of personal responsibility that I have been urging in 
this address. He was the leading organizer of the Trans- 
keian Association of chiefs and people which continues to 
hold its meetings regularly. In its inauguration the chief 
received substantial help from two educated leaders, Prof. 
D. D. T . Jabavu and Rev. Jonathan Mazwi. The meetings 
are attended also by several educated leaders. The chief is 
a prominent member of the General Council and of the 
Native Representative Council and is a leader of progress 
in all its phases in this country— agriculture, education, 
social progress, etc. He deserves to succeed in his further 
representations for greater responsibility in the administra
tion of his country.

There is at least one African in theldutywa district 
who controls funds which exceed £2,000 a year. I refer to 
Mr. C. K . Sakwe. As a result of the independent position 
he holds, Mr. Sakwe has been able to serve his community 
in many varied spheres. In addition to being a member of 
the General Council and of the Native Representative Coun
cil, he is President of the S .A . Native Farmers’ Congress, 
of which the Secreary is Prof. Jabavu; he is Chairman of 
the Transkeian Voters’ Association, of which the brilliant 
young President of the C .A .T .A ., Mr. I. D. Mkize, is one 
of the secretaries; Chairman of the Central Committee of 
the Co-operative Credit Societies established under a 
Government Proclamation and chairman and treasurer of 
several local bodies or funds and undertakings

—  There is no African civil service in the Transkei such 
as, for instance, exists in the Gold Coast. In the Gold Coast 
the Government policy is to employ Africans who are suit
ably qualified in any branch of the government service. 
Between the years 1919 and 1929 the government had 
appointed 38 Africans to positions formerly occupied by 
Europeans, including two police magistrates, a crown 
counsel, an Assistant Secretary for Native Affairs, two 
assistant treasurers, a chief audit clerk, four medical officers, 
two inspectors of schools, one headmaster, one headmistress, 
a deputy vice-principal of Achimota College, three assistant
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superintendents of agricuture, two assistant commissioners 
of police, two surveyors, one African probationary engineer, 
two assistant railway accountants and an assistant govern
ment printer, etc. Further progress was said to depend upon 
the success of Achimota, their equivalent of our S .A . N ative 
College.

It was expected that within 20 years the number o f 
Europeans empoyed in the Government would be decreased 
by 162, while the number of Africans would be increased by 
201. From a recent communication I see that there are now 
African judges, an African Provincial Surveyor and a D e
puty Director of Education in the Gold Coast.

There are in the franskei today some 70 Native shops, 
butcheries and bakeries, established under Proclamation 244 
of 1934, allowing Natives trading rights in their kraals. 
There are more than 600 European traders in the Territories 
who have, however, been established for a long time. It is 
noteworthy that the main support of the purely African 
enterprises comes from the red blanketed people rather than 
from the enlightened element. The red blanketed people 
see nothing wrong or derogatory in supporting a man of their 
race and colour, who has made a small beginning, but so 
called civilized and school people see it, and this is very 
significant ! A  number of these traders personally known to 
me are ex school teachers, who have demolished the belief 
that an educated man can only live by employment. This 
is  ̂a regrettable fallacy that should never have been enter
tained, and should now be relegated to the limbo of forgot
ten things. Ih e  number of posts available is limited but 
opportunities created b y  enterprise are unbounded.

The development of co-operative credit societies, under 
purely African auspices, is exemplified by the Qumbu 
society which is able to pay, from its income, £8 a month 
in salaries to two officials, a treasurer and a secretary.

The Transkeian Native Reference Library is an unique 
and most important institution functioning in these territo
ries. One day I showed round a well educated man who 
holds a responsible position in Uganda and he told me that 
although they had self governing institutions in Uganda 
they had no public library and he congratulated the people 
of the Transkei on the possession of one. It is a free public 
library and every one of our visitors here is welcome to its 
reading rooms. It occupies three rooms in the Old Bunga
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The library is run on what I consider ideal lines It is 
run bv Africans for Africans but the Treasurer of the 
United G e n e r a l  Council, Mr. V . M. de Villiers, is interested 
S "  s proper functioning and not only that but he supports 
it substantially with funds. H e occasionally gives us advice 
o n  which we never fail to act but it is advice that must be 
executed by us. W e employ a part time librarian who opens 
the library in the afternoon and in the evening.

There are voters’ associations and farmers’ orga“ ^ '  
tions which in my opinion lack vigour and direction from 
absence of all time officials.

The unofficial bodies, which can only be established 
and maintained by the people themselves, are the only 
proper media for the election or selection of representatives 
on all official bodies. The present representatives in the 
various advisory bodies, rural or urban, represent or carry

_whose policy ? T hey would be the last I believe, to
claim that they have organized bodies behind them, whose 
aims and policies they are executing or representing.

I therefore appeal to the conference to take into serious 
consideration the development of the principle of personal 
responsibility which will culminate m the formation of an 
organization on the lines of a party which I h a v e  called th 
Zenzele party, which can devise a programme, direct and 
ultimately protect its members. W e may then co-operate in 
any organization or board or council when it is in our 
interest to do so, and finally present our programme to the 
government for its adoption. Until we can do so we canno 
blame the government or the European section for ignoring 
.our claims to recognition. W e are ourselves largely to blame 
for the existence of so much colour bar in this country We 
are not organised, we are too submissive on the one hand, 
and too sensitive on the other. W hat is the use, to anybody, 
of people who have no self confidence and who cannot 
visualize any future for themselves ?

The general impression in the Union as well as in the 
N ative areas is that the African enjoys less rights than any 
other community and that, in all forms of employment, a 
special effort is being made to exclude the African from all 
positions of responsibility, in accordance with the so-called 
civilized labour policy. It is true there are many individuals 
who have forged ahead and made great progress, but the 
community itself has retrogressed and is retrogressing, vide 
the Native Economic report.
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Let us therefore adopt the attitude of personal respon
sibility to our community and its organization. Enough has- 
been said to show that wherever the principle of personal 
responsibility has been applied the nation or the indivdual 
has been developed, and that where it has not been applied 
in personal, community or national affairs the people have 
atrophied.

Let us remember that we shall survive only if we m ake 
ourselves useful, and above all let us remember that even 
though we may receive essential assistance from others our 
destiny lies only in our hands and in nobody else’s.

Thought for the Quarter.
“ It is an entirely legitimate aspiration for the Native to 

aim at gradually replacing Whites in almost every form of 
service to his own folks . . . .  and he may also reasonably 
ask for preferent rights over Whites in all forms of service 
to his own people, which he may prove himself competent 
to perform.”

(G. H. Welsh in the “ South African Outlook, September I ,  
1937) •

NOTES AND NOTICES.
W e wish to congratulate Mr. W . Tsotsi, B .A ., on his 

appointment to the Principalship of the Glen Grey Second
ary School.

★ *  ★

W e regret that up to the time of going to print .replies 
from the Department to our June Conference Resolutions 
have not been received.

★ ★ ★

As this issue is a Conference Number, we have omitted 
to publish the “ Teaching Articles”  and the “ Questions and 
Answers.”  However these will be continued in our later 
issues.
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P O S I T I O N  O F  T H E  A F R I C A N  
A N D  H IS  F U T U R E  IN  T H E  S O U T H  A F R I C A N  

E C O N O M I C  S T R U C T U R E .

By G . A . M beki, B .A .

C l a s s i f i c a t i o n .

For the purpose of sim plifying the study of this subject 
it seems to me w e must first have a clear understanding of 
the major economic groups into w hich the A frican  popu
lation is divided. W ith in  the limits o f the time at my 
disposal no more than a bare outline of their economic 
position can be given. I consider there are four main 
groups that m ay be treated in an economic study of the 
com plex question of the economic position of the A frican.

( 1) T h e  Rural or R eserve A frican; (2 ) T h e  urban;
( 3 ) Farm  N ative, etc., em ployed on the European farms;
(4 ) T h e  floating population.

In view  of political intrigues and machinations behind 
the economic forces, the tendency on the part of most 
people is to neglect or to merge the economic factors in 
th e  political struggles and in that w a y  burrying the eco
nomic struggles in the country’s political storm. In m y 
mind the fundamental problem of the A frican  people is 
.economic.

1. T he Reserve A frican  is chained to agriculture as a 
peasant, as a smallholder of land. T h e  extent of land to 
w hich they are, on the average, entitled is 1-5 morgen 
(M acM illan  : Com plex South A frica) per ratepayer. T h e  
size of land w hich a ratepayer m ay have is allotted to 
him w ithout any consideration of the size of the fam ily 
such land is supposed to support. H e w ho increases his 
fam ily regardless of the possible subsistence from his land, 
does so at his own risk. A t  this juncture I m ay point out 
that the 6\-7  niillion A frican  people are entitled to 12- 13%  
o f  the total surface area of the U nion, as against 88%  
w hich the 2 million w hite section of the country has. B y  
those w ho justify  the w hite land policy in this respect it 
is sometimes pointed out that not the w hole o f the 88%  
European-ow ned land is useful for farming purposes. 
T h a t is trlie, but in N ative  reserves there are rivers w hich 
w e  do hot plough, mountains and rocky places which are 
o f  no more agricultural value to the A frican  than such are 
to  Europeans in European-ow ned areas.
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T akin g the generous estimate of 5 morgen of land 
per ratepayer, is there an y hope of ekeing out anything 
more than the barest subsistence for an average fam ily 
o f 5 from it? If it w ere possible, w hat surplus commodity 
can an A frican  peasant obtain? It is maize. But m aize is 
one of those commodities w hich are next to salt for its 
cheapness and in producing maize lim itlessly the A frican  
peasant has been no more folish than his fellow -producer 
across the colour-line w ho has created such a glut on the 
home m arket that M aize  Boards had to be created to 
rescue him from ruin.

I m ay also point out that the ignorance of market 
facilities for his produce, kills any enthusiasm that the 
plodding peasant m ay have, o f producing any commodity 
in such quantities as w ould create a domestic surplus.

A dded  to these difficulties there is the very  great 
problem of absence of organised credit facilities. T h e  
farming community deals in peculiar commodities which 
take between six and nine months before they can be 
converted into money. N ecessarily  during this long period 
o f w aiting money is required to meet the more immediate 
needs. T h e  result o f it is that the nearest man is the 
trader w ho apparently gives easy credit to the needy man 
and thus pledging his m ovable property. A s  for the 
mealies, by the time they are ready for sale, the owner has 
commitments far in excess of the money value of the pro
duce. T h e  unfortunate peasant becomes entangled to a 
point at which he almost becomes a slave. In the Report 
o f the N ative Econom ic Commission debt is estimated at 
the value of 20 %  of the total number of cattle in the 
Tran skei alone, i.e. £900,000. (Estim ating it on the basis 
of £3 per head.) (T h is  is dealt w ith more fu lly  in my 
T ran skei in the M a k in g ).

A t  this point w e  m ay refer in passing to the existence 
of a landless class in the reserves. T h e  sm all-holder must 
make up somewhere for the great shortage in his income, 
but before w e deal w ith this let me hasten to review  the 
position of the urban A frican.

2. T h is is the man for w hose existence he is entirely 
dependent on the 8 hours’ w ork he perform s per day. His 
entire life is suited and must be adjusted to the limits 
imposed b y  relations betw een master and servant. I must, 
in the first instance, deal w ith the permanent urban 
A frican . T h e  dualism that exists in this country in respect 
o f labour policy is a w ell-know n feature. T h e  law s that
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guide the A frican  labourer are diffrent from those o f the 
European. T h is  state of affairs is an outcome o f a colonial 
practice. D uring the early stages the w hite colonists 
found a huge supply o f labour in A fricans. W h e n  the 
gold  and diamond mines w ere discovered, w hat w as neces
sary  w as a handful o f skilled labour. In the absence of 
such labour locally  it had to be imported from Britain at 
ve ry  attractive w age-rates. O n  the other hand the A fr i
cans remained at a low  level. T h is  at once created the 
tw o classes of workers. T h e  present position then, as a 
result o f such clasification, is that the A frican  labourer 
is on the average receiving £5 a month (exclusive of the 
m ines). T h e  question w hether or not he can live on that 
w age  is left to him to determine. D esultory investigation 
in Johannesburg in 1936 led me to the conclusion that £5 
per month could not support a fam ily of four. If the 
husband w as such a staunch Christian that he restricted 
his w ife  from brewing, they could m anage on only one 
meal a day; make no allow ance for the entertainment of 
their friends, pay no church dues, visit no doctor, w alk 
w herever they went. T h e  minimum amount according to 
m y calculations w ould be £6 10s. per month for a fam ily 
o f such a size, yet still refrain from the above, for there 
are only tw o towns in the U nion, to my know ledge, w here 
there are minimum w age determinations. T h e y  are 
Bloem fontein and Port Elizabeth at 4s. and 3s. per day 
respectively.

But for purposes of earning higher w ages the A frican  
labourer must rise beyond the unskilled labourer grade. 
H e must become a semi-skilled, or better still, a skilled 
labourer. But the question arises, can the A frican  rise toj 
the position of a skilled labourer? T h e  policy o f this 
country definitely does not favour such. But the blame 
is not only to be put at the Governm ent’s door, but ch iefly  
at that o f the trade union organisations w hich have shown 
definite hostility against such a move. M ost o f the ob
structions, however, are to be found in Governm ent legis
lation, which has thrown a w all o f protection round the 
European worker against the competition o f the A frican  
worker. T h e  M ines and W o rk s  A c t  of 1926, popularly 
known as the C olour-B ar A ct, created a state of affairs 
in w hich the A frican  w as debared from undertaking cer
tain jobs in industry. T h e  absence of technical schools 
and facilities for apprenticeship have made it impossible 
for the A frican  to rise above the level o f a semi-skilled 
labourer, and the mass being unskilled labourers. A t  this
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point I m ay pause to make an appeal to you to pay some 
attention to the position of industrial education for the 
A frican s. W h a t  opportunities and openings are there for 
students w ho have completed their industrial training. 
In w hat capacity are they employed? T h e  Johannesburg 
M unicipality has just issued a "S u rvey  of the A frican  in 
Industry” and in all the reports and tables in respect of 
various industries there are no skilled A fricans, few  semi- 
skilled, and they attain to that level b y  length of period 
in service. It is definitely stated that no educational qual
ification is required except the ability to read names of 
streets and numbers of houses. W h ile  I w ould have liked 
to have dw elt a little longer on this question, time does 
not permit o f it, and I leave it to you.

A nother aspect o f the w orkers’ problem is the pro
vision of m achinery for the settlement of disputes between 
em ployer and employee. In this respect European workers 
are fu lly covered b y  the Industrial Concialiation A c t and 
W a g e  A c t o f 1937, but as the definition of em ployee ex
cludes the pass bearing worker, the A frican  w orker can at 
best, only have interests in an industrial council repre
sented by an officer of the N .A .D . T h e  effect o f this 
lack of m achinery for settlement of disputes means that 
the A frican  labourer is truly at the mercy of his employer 
as even strikes are illegal for M asters and Servants Law s 
requires him at his post all the time he is em ployed. In 
short the w orker moves w ithin a ring of disadvantageous 
law s.

3. But w hat about the landless man and the man 
w ho must supplement the income from his farm with 
income draw n elsewhere? T h ese  form the flating popu
lation, the curse to the permanent w orker and equal curse 
to farming, and yet for all that they will remain such a 
curse. T h is  group is the product of the U nion s land 
policy w hich creates and maintains a large reserve labour 
arm y from w hich the country’s industries are to be fed. 
T h e  w ages of the permanent labourer are to a large 
extent based on the fact that the floating population re
quires the income from w ork only to supplement w hat 
they obtain from land. T h e  permanent w orker suffers, 
for his w ages are at once depressed by this factor. H is 
organisation cannot be strong enough to fight his cause 
w hen there is his fellow  w orker w ho hopes to spend an
other half o f the year out in the country. T h e  floating 
population cannot appreciate the need for a trade union; 
he is rather suspicious that it w ill prejudice him against
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his master, and so like a frog that partly  spends its life  
on land and partly in water, he is at one time in the 
country and at another in town. A n  intensification of this 
position has been brought about by the passing of the 
N ative  L aw s Am endm ent A ct, the effect o f w hich is to 
throw  out the surplus (redundant) labour in the tow ns, 
and thus sw elling the arm y in the reserves. A n y  success
ful organisation of the A frican  people on economic lines 
must aim at smashing this labour army, or at least reducing 
it to a minimum.

4. T h e  fourth class consists o f a population of about
11  million marooned on the European farms. In the im
mediate future I regard their rehabilitation as hopeless* 
T h e y  are everyw here living in cold isolation under a firm 
hand o f an isolated master, and shall therefore spend no 
time on them.

So far I have only given a catalogue of A frican  dis^ 
abilities, but w hat to do is the real question?

I m ay now  venture to suggest a possible future. In 
the rural areas the position is plainly that the man w h o  
ow ns a piece of land must w ork to such an extent that 
the urge to earn extra income aw ay  from his land is re
duced to a minimum. But as I have pointed out above 
farming is one of the most expensive commercial under
takings, and, above all, liable to a number of risks and 
setbacks, especially in times w hen agriculture must rise 
to the modern commercial level. But to bring agriculture 
to the level at w hich there must be a m arketable surplus, 
there must be capital that will make such surplus possible. 
A rab le  land must be fenced, climatic conditions must be 
aided by irrigation schemes. Better implements are re
quired. In the case of the European farmers this need 
is met b y  the credit facilities through the Land Bank, and 
to a lesser extent, through commercial banks. In the 
case of the A fricans, however, comercial banks are out of 
reckoning, as the land they occupy cannot be m ortgaged.

A n  attempt is being made in the T ran skei to meet 
this need in the creation of co-operative credit societies, 
in Europe known as people's banks. A s  far as I know  
these only operate in the Transkei. H ere w e have at 
once, a vast financial structure to cater for equally vast 
financial demands. A ltogether there are 27 registered 
societies having amounts, in some cases, ranging to over 
£2,000. In the m ajority of cases there are evident signs 
all round that there is a lack of men and wom en w ho 
appreciate sufficiently the principles of this co-opartive
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undertaking. In some cases also there is to be found 
tragic lack of ability to handle the books with consequent 
mismanagement of financial matters, and sometimes close 
o n  fatal. I am not making these remarks for the purpose 
o f  discouraging these pioneers, but rather to draw  your 
attention to the public’s heavy demand on your services. 
Ladies and gentlemen I w ould be the last to suggest that 
you  sehouldn’t have leisure hours, but I do appeal to you 
to  impose extra duties upon yourselves in these essential 
services. T h e  need for our help is great, and let us render 
it  unreservedly.

But the co-operative movement doesn’t stop at supply
ing credit facilities. W e  have another big, and almost 
unexplored field, in the establishment of co-operative 
stores. C an  w e regard ourselves as real lovers of truth 
if  w e  do not in fighting our battles, subject ourselves 
constan tly  to self-exam ination? E very  ground w e have 
covered in the battle for our rights must be used to its ut
most capacity. W e  have no moral right to demand extra 
rights, w hile those which w e have acquired stand erect 
before us as undeniable monuments indicating our ignor
ance of w hat w e want, a lack of purpose, w eakness of 
determination, and the stupidity of our claims. T h ese  
are accusations w hich both our conscience and our ears 
cannot escape w hen the rights w e have lie gathering moss. 
T o  w h at extent are w e making use of the trading rights 
g iven  to the T ranskei people six years ago? In the urban 
a reas there is sufficient scope for these. T h e  economic 
position of the A frican  makes it extrem ely difficult in the 
m ajority  o f cases to engage in business. Co-operative 
undertakings are meant for men of m eagre means, so 
th at the numerical strength of their small contributions 
m arshalls together, not only big capital, but the total 
strength of living human beings, who, out of a sincere 
u rge  to improve their material and spiritual condition, 
m ove on to their goal, self-em ancipation. Sim ilarly there 
are such opportunities in co-operative m arketing o f our 
produce.

E xtensive and intensive co-operative undertakings, 
I regard, if not as a panacea, as a paliative for the econo
m ic ills. T h is  bears more importance when w e consider 
it in the light of the floating population referred to above. 
A  certain stability must be lent to this class o f our popu
lation, w hose source is the reserve, and it is there w e 
m ust fight it.

O n the other hand, the townsman must co-operate

32



earnestly w ith the countryman, for his interests are 
inextricably bound up with his. If the country persists 
in producing large numbers of men w ho are ready to fly 
to town, from plain common sense, w e must understand 
that as soon as there are more labourers th&n required 
offering their services at the labour market, the price paid 
for their services will fall to the level at w hich the most 
desperate are prepared to sell theirs. In order to over
come some of these disadvantages on which the em ployer 
trades, w orkers form their own organisations to protect 
their interests against employers. Such organisations are 
known as trade unions. T h e  A frican  w orker is again at 
a disadvantage in this respect compared w ith his white 
fellow  workers. A frican  trade unions are accorded no 
legal status, so that there is no combined effort on their 
part to better their conditions of emnloyment, and their 
w ages. T h e  injustice of the position is further revealed 
in the fact that even those w orkers w ho have formed 
trade unions are threatened with registereing them under 
the N .A .D ., whereas their proper place is under the D e 
partment of Labour. A s. long as w orkers remain unorgan
ised they can alw ays be sniped at b y  employers. Individ
ual w orkers are no match against their powerful masters, 
and the em ployee’s only salvation lies in the strength of 
his numbers. From a different point o f view , too, the 
presence of a trade union, in an industry, is helpful to the 
em ployer as it ensures continuity of production, even 
w hen there are differences between em ployer and em
ployee. Differences between them can be settled amic
ably, and thus save disturbances in production on the one 
hand, and undue suffering on the w orker’s side as a result 
o f strikes.

W e , as teachers, have interest in w orkers’ organisa
tions, because as long as the mass of our population re
ceives w ages w hich are hardly enough for subsistence, 
our standard of living will continue to be based on that 
o f our kind. O ur economic battle is to be fought at 
many fronts, and at every point w e must stand in readi
ness to make determined onslaughts against forces that 
threaten the foundations of our life. In our economic 
ilfe we, as a people, are knit together in a w a y  w e are 
sometimes not aw are of, and not until w e  aw aken to these 
stubborn facts can w e look forw ard to an y economic 
future. Let us not make platforms, centre of work, little 
is achieved through w hat w e say, but great results are 
born of men and women w ho put their hands to the 
plough and ensure its being in motion all the time.
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THE AFRICAN’S EDUCATIONAL FUTURE.

By Z .  K . M atthew s, m .a . ( y a l e ) ,  l l .b . ( s .a . ) ,

took the form o f an interpretation o f the follow ing  
introduction to A frica in Transition.

The experience of missionaries, traders and employers 
has shown that the African profits by education, and the 
standards of learning and judgment attained by individual 
Africans demonstrate the potential qualities of their race. 
Apart form any comparison with other peoples, we are 
convinced that there are undeveloped powers in the African 
which should be cultivated, not for his good alone, but for 
the benefit of the world.

It is no longer possible to segregate the African as a 
museum specimen, permitted to depart from his tribal 
surroundings only when his labour is required on European 
farms or in European mines. Western civilization has irrevo
cably impinged upon the old tribal organization, and former 
habits of life and conduct have been blurred beyond 
recognition.

The African has been taught that European ways of life 
are superior to his. He sees that European methods and 
education give control over the forces of nature and the 
circumstances of life. He is not impressed by those who now 
disparage Western standards and extol the indigenous cul
ture which existed before the advent of the European.

The African demands education as a right. Neither 
coercion nor cajolery is required to induce him to attend a 
school. There are those indeed who believe that steps should 
be taken to curb this passion for education and to dispel the 
African’s pathetic belief that learning is the panacea for all 
ills. Y et it is not by restrictive or reactionary measures that 
a saner sense of proportion can be induced ; that sense of 
proportion can be acquired only through those habits of 
reason and comparison which are created by a sound educa
tional system.

The education of the African is therefore inevitable. It 
is also right. The policy of Trusteeship has been proclaimed 
as the policy of H is M ajesty’s Governments. It is a policy 
which will have to confrot inconvenient problems and which
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already inspires young energies and fresh ambitions. Yet if 
the concept of Trusteeship, if the method of Indirect Rule, 
are to be anything more than gib evasions of responsibility 
they must assert that the African shall in due course reach 
full maturity and take his place among the peoples of the 
world. That aim can only be achieved through education.

The problem is thus not whether the African should be 
educated, but what type of education is best adapted to his 
past, his present and his future.

At present there is a welter of conflicting aims which 
leads to over-lapping and even friction between those who 
share in the education of the African. The Governments 
concentrate mainly upon the improvement of the material 
and social conditions under which people live ; the missions, 
while not ignoring the purposes of the governments, claim 
the moral and spiritual welfare of the population as their 
main concern ; the commercial public and the employers lay 
emphasis upon technical efficiency and standards of honesty; 
the younger African attaches the greatest importance to 
cultural development and to what he imagines to be its eco
nomic and political rewards ; the older African may regard 
Western civilization with suspicion and sigh for the days 
when the elders of the tribe commanded uncritical respect.

None of these diverse objectives is to be decried ; nor 
are they necessarily incompatible. Education should be able 
to conciliate these varying motives, and to reconcile these 
diverse aims, by entwining what is best in each of them into 
an ordered design. Y et if the co-ordination is to be achieved 
there must be agreement regarding the aims and nature of 
education. In our opinion that agreement can be found only 
in the conception of education, not as sectional or depart
mental activity, but as something essentially organic cover
ing the welfare of the African community as a whole.

Such a conception is to-day moulding theory in Europe 
and the United States. No longer is education limited to the 
mere absorption of facts. More and more is emphasis being 
thrown upon the school as a community centre ; as a vital 
organ of society through which are developed moral values 
and social attitudes ; as the surest means by which the indi
vidual can be adapted to the community and the community 
be adapted to the individual.

One of the chief difficulties which hamper co-operation 
between the African school and the African community is 
that much of the education of the African is unavoidably in
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non-African hands. African communities are little informed 
of the technique of education and as a result it will be many 
years before solidarity can be achieved between the needs 
of the community., or even between the ambitions of the 
school boy and the wishes and traditions of his parents.

In these circumstances the qualities produced in the pu
pils, while welcome to their teachers, may not commend 
themselves to the people among whom the pupils have to 
live. If the teachers are out of touch with the community as 
a whole, then it is logical and unconvincing for them to 
ieach children to respect their own people and their own 
culture. Y et without such respect, education will fail to 
become an organic growth and will remain a foreign 
imposition.

W e emphasize this by quoting a statement made by 
you, Sir, in a recent address "O n e of the essential aims,”  
you said, "not only of every university, but of every school 
should be to preserve and enhance indigenous local tradition 
and culture. W hat mankind has done for himself is always 
better in the long run than what has been imposed upon him 
b y others. We must develop local pride in achievement ; 
and this achievement if it is to last and contribute to the 
richness and variety of human experience must not be mere
ly  imitative. Education in effect must always aim at being 
creative.”

Such considerations raise the question whether the edu
cation of the African must lead (to use a term suggested by 
His Highness the Kabaka) to "foreignization or whether 
and if so to what extent, it can remain indigenous. Should 
we take the existing needs of African society as the founda
tion upon which the educational system is to be built and 
b y  which it would in effect be limted ? Or should we assume 
that European educaton is the most perfect yet devised by 
the ingenuity of man and impose that education upon the 
African without considering whether in fact it is the form 
best suited to his capacity or his needs ?

The opponents of Westernization contend that while it 
is essential to change much in the social system of a primi
tive people, such change is brought about most easily and 
with least harm if the advancd idea sare grafted onto the 
deeply rooted stock of what already exists. They argue that 
the process of "civilizing”  the African by first destroying all 
faith in his own institutions and traditions creates in him a 
sense of permanent inferiority'and an unfortunate belief that
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everything which is peculiarly his own is worthless and an 
obstacle to progress.

The opposite school believe that the African should 
assimilate as rapildly as possible the European attitude to
wards life. Such people argue that the one great hope of 
progress in Africa lies in the application to African condi
tions of European knowledge, experience and skill. Only, 
they contend, from non-Africans can the African people ob
tain the education which will enable them to advance to 
higher levels of civilization and to turn to advantage the 
natural resources of their land.

The conceptions upon which this report is based lie 
between these two extremes. They are relevant to the report 
since they illumine the spirit of its recommendations. It is 
necessary, therefore, that they should, in this introductory 
section, be defined with some precision.

It is customary for Europeans to regard African civili
zation as static. It is often forgotten that change was a fac- 
in African development long before the advent of the white 
white man. Throughout the history of Africa there has been 
a slow but constant evolution of political, economic and so
cial organization. Some of these changes have been scarcely 
perceptible. Others have been cataclysmic and have brought 
much suffering in their wake. Many were due to contacts 
with more advanced tribes, and many to the emergence 
within the tribal circle of outstanding personalities.

The African background to-day comprises not the 
Native alone, and not the European alone, but the inter
action between the African theory of tranditionalism and the 
European theory of progress. The infiltration of European 
culture, whether good or bad, has irretrievably occasioned 
an additional state of mind. These two supplementary and 
complementary systems are already interlocked ; it is no 
longer possible to sunder their union.

It is not, therefore, the task of African education to 
prevent the Europeanization of the African. Our task, rather, 
is to interpret to the youth of Africa the higher values of the 
present world and to assist Africans in a difficult process of 
adjustment so that they shall be able to live without strain 
in the composite conditions which have been created.

How can this assistance be afforded ? Africa is entering 
upon a period of rapid transition and major changes will 
take place. There is no reason, however, why these changes
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need be haphazard and therefore hazardous; they can be in 
part at least foreseen, controlled and planned.

Our present epoch, fortunately, is attuned to such expe
riments and to such prevision. New principles are being dis
covered in human relationships and in the working of the 
human mind. Agencies such as the International Institute 
of African Languages and Cultures enable scholars and offi
cials to co-operate in understanding the mind and social 
institutions of Africa. The education of the African is being 
subjected to informed scrutiny ; and the Colonial Office, 
through its Advisory Committee on Education, is able to' 
avail itself of the services of men and women of long expe
rience and trained-knowledge. It is optimistic to believe that 
this enhanced awareness of the nature of our difficulties, this 
increased utilization of prudent experience, m ay enable 
Governments to plan an educational system which will give 
to Africa the opportunity to fashion an indigenous culture 
which would be no less African because it represented a syn
thesis from both African and European elements ?

The African is emerging from his primitive traditions, 
and a new Africa, with a new tpye of society, is being evol
ved. This new society will possess its own moral and other 
sanctions which in some respects will be partly Western and 
partly African, and in other respects neither African nor 
western.

Beneath the apparent predilection of the ordinary 
African for the superficial allurements of European civiliza
tion, there exists a real desire on the part of the intelligent 
African to distinguish and to incoporate within his own cul
ture the highest meaning of the forces impinging upon him 
from without. He knows that Europe can teach him a 
scientific temper, habits of industry, the discipline of accu
racy, the standards of fair dealing and of honesty. Such 
lessons are in no way inconsistent with the realization that 
nothing in indigenous culture should be destroyed or con
demned unless it can be proved that it does in fact obstruct 
the progress of that culture.

W e believe that it should be feasible to devise a system 
by which primary education could produce a sound and 
prosperous rural population ; and by which European 
culture could be canalized in such a manner as to become 
available, in its purest form, to intelligent and adventurous 
Africans.
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The principles we have in view can never be carried into 
effect so long as the general conception of African education 
remains exclusively denominational or departmental. Even 
in Europe the mistake has been made in the not distant past 
of forcing every child or group through the same education
al mould. This defect has characterized much of the educa
tion of the African. Courses of study in African schools are 
sometimes identical with those prescribed for European 
schools or are abbreviated modifications of such courses. 
Account has not always been taken of the peculiar needs of 
the African communities ; provision for the future life-work 
of the pupils has sometimes been neglected ; much that is 
of doubtful value to the African has been, and still is, 
taught and much that would be of great value to him has 
been, and still is, omitted. Nor is it possible to disregard the 
Africans’ dangerous facility for memorizing facts ; unless a 
teacher ca.n illustrate his lesson by analogies drawn form 
his pupil’s own experience, he is cramming and not teach
ing. In England, wood-work and metal-workshops are 
being provided in boys’ schools ; kitchens, sewing rooms and 
laundries for the girls ; gardens and agriculture for both ; 
and all this with no intention of creating vocational schools, 
but with the simple desire to relate education to the actual 
problem.

The emphasis which we lay in the report upon the needs 
of the masses does not imply that we ignore the legitimate 
aspirations of that small but growing group of Africans who 
by patience and industry are now ready to acquire higher 
culture. A  system of education must always provide for the 
development of those who have reached and exceeded the 
standards aimed at by the majority and who will be in the 
vanguard of the future progress of the whole group. To 
penalize that small group by forcing it to mark time while 
the majority is making up leeway would be a retroactive 
measure. Generous provision must be made for the complet
er education of the future teachers and leaders of the African 
people. Such a policy is in the interest of the masses them
selves.

This aspect of the problem need not be stressed in our 
introduction since the report itself concentrates upon the 
machinery by which such higher education can be provided. 
W e are fully aware of, and have carefully examined, the 
danger of creating a class of educated unemployed. W e’con- 
sider that, in East ad Central Africa at least, this danger is 
not immediate. W e are convinced, also, that an increasing 
number of Africans will insist upon obtaining some form of
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higher education ; if we fail to provide it they will fall back 
upon unsuitable alternatives. This has already happened in 
some cases.

In the concluding chapter of our report we have refer
red to the rate of progress, and have explained that, 
although rapid advance is justifiable, the objectives which 
we outline cannot be achieved immediately. Y et we venture 
to hope that, although in the changing conditions of modern- 
Africa no scheme should ever be regarded as more than pro
visional, the measures which we advocate do and can form 
the preface, and perhaps even the first chapter, in a pro
gressive theory of African education.
No. 6

“DOES IT PAY TO BE A TEACHER ?”

(B y V . V . T. Mbobo, B .A .)

1. Popular Notions about the Teaching Profession.
( i ) .  To many an illiterate Bantu, and indeed to many 

enlightened members of other professions, the teachers’ lot is 
a very happy and enviable thing. He has only a 5 hour-day; 
a 5 day week, and invariably enjoys holidays after every two 
and a half months, to say nothing of the public holidays, 
which he still enjoys with the rest of the other people. W hat 
of the long summer vacations which see him receive his full 
salary in December after being on duty barely a week, and 
after a long “ off-duty”  he returns in the last days of Janu
ary to receive another full month’s pay ?— “ Tis distance 
lends enchantment to the view, and robes the mountain in 
its azure hue.”

(2). The teacher, fortunately or unfortunately, usually oc
cupies an outstanding position in the church, while a good 
majority of the Bantu pastors were former schoolmasters. 
The teacher is therefore entrusted with moral as well as 
mental welfare of youth, a position indeed that seems to 
command respect and dignity.

(3). Through an economy sometimes bordering on 
parsimony, the teacher usually manages to educate his 
children until they in turn become teachers. No doubt his 
success in this direction, which ordinarily should seem 
strange in view of his true position,— his 'Success goes a lbng.
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way to confirm the popular idea that a teacher is a well paid 
servant of the Gevemment, who, in addition to several pri
vileges, ends his career with a pension !

(4). Even as late as twenty years ago it was a thing in
conceivable to imagine a Native teacher on the staff of a 
Training or Secondary School (with the one possible excep
tion of Mr. J ab avu ). Yea, even the vernaculars were taught 
by Europeans, either Missionaries who had a smuttering of 
the Bantu Language through missionary work, or sons of 
missionaries who had been brought up in African Mission 
Stations. The irony of it all is that no failures were known 
then in the Bantu Language Examinations; students passed, 
indeed not because, but inspite of the instruction they re
ceived. But the South African Native College came into 
existence, and it is at present turning out graduates by the 
dozen. The " B .A . ’ s”  have almost shorn off all the honour 
and respect formerly accorded to the P .T .3  teacher, who is 
now contemptibly dubbed by thoughtless moderns “ Dead 
Y ear.”  These “ B .A .’ s” ,who, naturally enough, receive a 
little more than “ Dead Years”  in Native schools, but, 
mirabile dictu, less than "D ead Years”  in Coloured schools, 
are popularly believed to be richly remunerated. Most of 
them teaching in Missionary Institutions, are compelled to 
live on a high economic level, far out of proportion to their 
meagre salaries. In one Institution, for instance, Native tea
chers rent four-roomed houses at £ 2 - i o s . a month while 
some European teachers rent palaces with servants’ quar
ters, garage etc., at £4-ios. a month yet the proportion of 
salaries is 2 : 7. Unfortunately this higher economic standard 
of living of the Bantu graduate confirms the popular idea 
that he is well off, and it blinds many to the graduate’s dis
abilities. The Bantu graduate is happily compared with the 
P .T .3 . without taking due consideration of his longer period 
of training at a higher cost, and his subsequent higher qua- 
lications. H e is rarely compared with his fellow European 
graduate whose initial salary exceeds the N ative’s maximum. 
Instead it is often glibly alleged that the Native graduate is 
so well paid that he usually squanders his money in frivolous 
amusements and luxuries (e.g. suits, motor-cars, and motor
cycles) .

II. The Teacher’s True Position—His Disabilities.
(1) . The Teacher’s Position. The teacher’s position is 

difficult to define. He is a pedagogue all right during the 5 
to 6 hours of school. But his duties extend far beyond the 

. confines of the classroom and the limits of the school day.
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His work approaches that of a social reformer. He must 
work among, and succeed as well with the children as with 
their parents. H e must constantly consult with the parents 
either directly or through the medium of the chief, headman 
or church authorities. His success partly depends upon the 
co-operotion he receives from the community, for unfenced 
school gardens, broken school furniture and shortage of 
school equipment may spell bad reports from the inspector, 
no additional teachers, etc. To be successful in this direction 
surely a teacher will work far beyond the 5 hour school 
day and away from the particular flock he guides. W hat of 
organising school concerts, interviewing chiefs or headmen; 
utilising his own monies to expedite the ordering of school 
materials (books, sewing material etc.) ? We all know of 
certain principal teachers who have sunk a fair proportion 
of their meagre salaries in ordering school material to arrive 
in good time. They have never recovered such monies, for 
upon the arrival of the books etc., the parents plead that the 
children should be issued with these and they will pay as 
soon as ever, and the poor teacher waits till the Greek 
Kalends. The alternative would be half the school without 
books. Surely, if this is what is meant by teaching being a 
noble profession, I do not know what could be nobler.

(2) In the wide rural areas, where there are neither 
school management committees nor parents’ associations, the 
Native teacher’s position more than ever approaches that of 
a social organiser. As the only literate man here he often 

-automatically assumes the role of adviser of the chief and 
the community as a whole on all matters of an administra
tive nature. He is the true interpreter of any Government 

Proclamations for his people whose facilities for reading, 
even a weekly Bantu paper which arrives nearly a week late, 
are sadly lacking. But for him, many backveld Natives 
would have but a hazy notion of the signicance of some 
Government Notices (e.g. new method of collecting poll- 
tax) . Therefore, in such instances, the teacher at once be- 1 
comes the copy and ev'en the standard of civilization for his 
illiterate community. Y et it has been found politic to deny 
him even an indirect share in matters political, as if indeed 
he were a civil servant. N ay, he is carefully denied all the 
privileges appertaining to civil servants. So his poor ignorant 
people are left mercilessly unprotected from the wiles and 
dupes of unscrupulous political fire-brands.

Like the first teacher ever appointed b y  the South Afri
can Government, Mnr. Pieter van der Stael, the Native 
teacher is ‘ ‘comforter of the sick”  as well as “ pious leader

43



THE CORNER HOUSE . . UMTATA

Complete Stocks of
LADIES' AND CHILDREN'S 

SUMMER FROCKS AND HATS.

GENT'S CLOTHING.
MEN'S LADIES' AND CHILDREN'S

FOOTWEAR.

WE ALSO HAVE EVERYTHING IN 
SPORTS' GOODS.

SMALE BROS. & CO.,
D R A P E R S , G R O C E R S  and O U T F I T T E R S .

Phones 86 and 180. Tels. “Essbecco.” P.O. Box 15.

A  NEW FIRM to Cater for All Your . .

FURNITURE & RADIO WANTS.

LOWEST P O S S IB L ^ r a C E S ^ ^ r^ T UNSURPASSED VALUES.

EASY TERMS GLADLY ARRANGED. 
LIBERAL DISCOUNTS FOR CASH.

INSPECTION CORDIALLY INVITED. PRICES ON REQUEST.

FURNITURE OF ALL DESCRIPTIONS. 
Radio and Electrical Appliances.

Transkeian Furnishing Company
P.O. Box 73, Phone 205. Transkei, South Africa.

Sutherland Street, U M T A T A .

(Please mention the "Teachers’ Vision” in your order.)



in all the virtues.”  He is often medical adviser to a highly 
seperstition-ridden community. His very appointment de
pends not primarily upon his ability as teacher but^upon his 
‘ ‘niousness’ ’— upon the particular religion he protesses W 
are indeed so inured to this position that advertisements of 
this tenour rarely disturb most of us seriously-- must be a 
communicant of "the Chnrch of the Province "  ' prefemMy 
a member of the Methodist Church etc. All of us have 
living experiences of teachers who have suffered to the ex 
tent of losing their posts, not because of their incompetence 
in the profession, but because of trifle and petty -
standings between him ad his school manager on mat 
that have no direct bearing upon his school, e.g church 
matters. The great majority of Native P n ma r y Schools b e i g  
missionary-owned, teachers are often obliged ^  assume du- 
ties of preaching, running Sunday schools. W hile ru b efy  
would suggest that such duties are redundant to the mission
ary school, would it not be more proper to regard them as 
extra-mural activities (indeed at times more arduous tha 
school work) richly deserving remuneration in terms o 
X.s.d., rather than empty compliments. N ay, they easily fall 
under the category of "w hat any te a ch erisex p ected to d o ^  
This church and school work running side by side m Native 
schools has not proved an unmixed blessing. The pity ot it 
all is that some teachers lose themselves in the J ^ n ca ci 
of church duties so much so that the school work becomes 
subordinate in their scheme of work. One or two mstaces 
will suffice to show that some difficulty does truly exist here. 
One principal teacher was seriously taken to task b y  his 
local parson for disallowing his assistants to ^ tr ib u te  
church tickets during school session. Another teacher often 
had his week end schemes set at nought by belated instruct
ions from his minister ordering him to go and conduct a 
school choir in some church function with no covering letter 
to the same effect from his principal. W hat shall we say of 
a celebrated school manager, who, indeed out-Herods 
Herod by automatically deducting annually £1 from each 
male teacher and xos. from female teachers, all for church 
■dues ?—

“ Theirs not to reason why ;
Theirs but to do and die.”

(c.) Too many Masters : Despite the biblical saw ,“ Thou 
shalt not serve two masters,”  the Native teacher finds that 
he is compelled to show allegiance to several masters who 
vie with each other for implicit obedience from him, to his 
great discomfiture. There are school managers or school
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management committees, circuit inspectors, departmental 
visiting teachers and instructresses, and the dreaded depart
ment itself. Each of these claims satisfaction from this one 
servant. Failure to satisfy or to be sufficiently subservient

a" yc ° f t^em’ even if once only. may spell suspension of 
the G .S .A .,o r loss of billet even to as tried and as faithful a 
servant as a teacher of some twenty years’ satisfactory 
service.

With so many masters, the teacher rarely really com
mands the same respect, to say nothing of independence, as 
men and women in other professions. His importance is al
ways rather of Lilliputian dimensions— he is a kind of 

senior boy, a king among kids and a kid among men.”

4. Social Inferiority.
Even socially, the young ladies are more excited over 

the attendances of, say, a young doctor, or lawyer, or 
D .V .T . ; than those of an "ordinary teacher.”  And their 
excitement is quite merited. What of the glamour of a 
doctor’s surgery, or a lawyer’s chamber ? Compare that with 
the petty, adolescent "please teacher”  atmosphere of the 
noisy, dingy and ill-ventilated classroom of our naughty 
school girls and truant school boys.

5. Insecurity of the Teacher’s Position.
Under the Ordinance of the Cape Province (and other 

Provinces, no doubt) the teacher may be dismissed at three 
months’ notice at the Superintendent's pleasure. When an 
enquiry is made he may not seek legal defence (so it is pro
posed). Unlike other professions his probationary period is 
15 months and even this may be extended at the discretion 
o f the school manager.

The Evils of he Examination System.

The teacher is the servant of a system over which he 
has little or no power. His educational theory and practice, 
like his salary, are dictated for him. This naturally kills ini
tiative. The examination-ridden system in vogue leaves him 
no scope for experiment or display of original work. Much 
has been said by educationists of the necessity of bringing 
realism in methods of education ,yet, as long as teachers are 
measured by the number of successful candidates, there is 
very little room for "drawing out”  the best that is in each 
individual child, which is what true "education”  means. It 
is no small wonder therefore that we produce J .C . students 
who can give one word for— "one irresistibly given t0 steal
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ing : Kleptomaniac,”  ‘ ‘a poison expert : toxicologist;”  
"w alking in one’s sleep : somnambulism ;”  etc yet the same 
students cannot correct ordinary every day expressions like 
-— “ I forgot my book at home ;”  "w e shall win them in this 
match ;”  "h e made fire ;”  etc. So much importance is 
atached to examination results that teachers are compelled 
to neglect the development of individual character and ta
lent. Their business in the words of one great H igh School 
master, “ is to give the students certificates!”  So day by day 
teachers cram down the students throats these indigestible 
gobbets of erudition which must be regurgitated for examina
tions, a circumstance which passes students with a knowledge 
which is almost tantamount to virtual ignorance. Y et such 
teachers not infrequently get good recommendations and are 
encouraged with a G .S.A . So teachers deteriorate to mere 
class-room serfs, whose merit is assessed by such mechanical 
virtues as getting passes ; making registers, filling in records 
and keeping accurately to the time-table, etc.

III. Suggested Improvements of the Teacher’s Status.
1. The teaching profession should have a legalised asso

ciation where their views and opinions would carry weight, 
and where possibly they could even vote on the control of 
educational policy and their own salary scales. It will be 
remembered that teachers’ associations (black and white) 
have no legal status as that of the South African Medical 
Association or the Law  Society.

2. The poor economic status of the Native teacher 
should be improved so as to leave his mind free in order 
that he may best apply himself to his work. It is very diffi
cult to undertake great educational schemes when one is 
worried by the difficulty of meeting one’s rents, taxes, etc.

There is no definite scale for the Primary School. 
Despite the low salaries of the teachers, additional difficulties 
are placed in his way. After 3 years’ training a Native fe
male teacher goes to teach for £4-105. in the rural school. 
There she will mark time for at least 3 years when she may 
get a mere pittance of 5s. increment per month. Everyone 
knows at what great sacrifices Native children obtain educa
tion. After a poor widow has been sacrificing her all for 3 
years, her daughter is lucky enough to be appointed to a 
post some distance away. She is compelled to borrow the 
very money for travelling expenses. A  month ends but no 
pay is forthcoming. The poor lady is bound to sponge on 
her hostess for some months. Sometimes not until April do 
teachers receive their initial salaries when they started in
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January. This often puts the new teacher in a position of 
great humiliation and inferiority.

3. Definite scheme for pension, and a salary scale with 
annual increments would put the teacher on a position of 
independance at least financially. Native teachers should 
be allowed to carry out small business concemsr if their 
definite scheme of salaries will not be drawn up.

4 . Perhaps the inferior appelation of “ teacher”  might 
be changed for a better one.

5. Native teachers must be given rights of civil servants 
or be allowed an indirect share in political matters in the 
light of what I have already explained.

Unless such reforms and many more are introduced in 
the teaching profession I feel that far from it paying to be 
a teacher, many of the more qualified Africans will desert 
the ranks of the teaching profession. As it is hundreds of us 
are teachers not b y  choice but as the only alternative to dig
ging the street. It is shameful to hear Native servants in big 
urban centres boasting of pav of £3-15$.— £5 with free board 
and lodge, uniform etc., while poor lady teachers with far 
more education receive £ 4 - i o s . no free board and lodge, no 
uniform, etc. Most of us only tolerate the position for it cer
tainly does N O T  pay in terms of £.s.d.

It is interesting to note that among famous persons who 
discarded teaching for more congenial and lucrative occupa
tions are Dr. Johnson, Tho. Carlyle, H. G. W ells and Mus
solini. I fear because they felt there was no w av to greatness 
along the humble path of the teaching profession.

D I F F I C U L T I E S  A N D  H A R D S H IP S  O F  A  N A T I V E  
T E A C H E R  IN  A  N A T I V E  P R I M A R Y  S C H O O L ,

By G . P . Nongauza.

It goes without saying that this subject touches the 
v e ry  self o f the average primary school teacher. Its mere 
mention brings about unpleasant memories. I do not 
intend w hatever to talk on the one hunderd-and-one points 
o f  difficulty met with, but shall only endeavour to present 
a few  w hich I deem are of primary importance.

T h e  prim ary school is the beginning and foundation 
of all education, hence it needs a great deal of attention. 
T h e  sound lies in obtaining very  able teachers w ho are 
w holeheartedly devoted to their duties. H aving achieved
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this, w e  must do our utmost to lessen their difficulties and 
encourage their good efforts. W e  must know  something 
about their living and the w ork they are called for and 
determine w hat things obstruct their progress.

I shall primarily speak on the school, as a concrete 
object. G enerally, a spacious construction is used for the 
accommodation of pupils. T h is in m any cases is meant 
to be a church building for the locality. W h e re  a thought 
of the erection of a building for worship has not visited 
the minds of the local people, often some generous person 
offers one of his huts, which in most cases is not quite suit
able for the purpose of instruction until that time w hen the 
local headman w ith the aid of his people will be able to 
erect a miserable building for school use. T h ere  some 
four score young, yet rem arkable souls, w ill crow d.

T h e  teacher, strange to say, is held responsible for 
the inadequacy o f the accommodation for his pupils and 
himself, and the delapidated edifice new ly constructed.

Some times an inspector will w ant a type of room 
w hich he personally considers the best and w ill urge its 
construction, altogether unduly, in most cases. T h e  
failure to com ply with his requirements is a torture on 
the teacher.

I regret to say  the Education Departm ent seems to 
me, not to be making full use of the funds collected 
from our people. If it w ere so they should give financial 
aid in the construction of school buildings w herever and 
w henever there is a reasonable call, despite the fact that 
the schools are too much under the influence o f the 
m anagers w ho are rightly  speaking ministers of religion. 
U nlike all the other departments the Education D epart
ment does not accommodate its property.

T h e  Bunga, for the first time, and for some minor 
reasons, is not prepared to help in this need, apart from 
the fact that it has entirely left the matter in the hands 
of the Education Department and manager-m issionaries.

N ext, teachers lack an abode. V e r y  often a teacher 
has to live in some person’s residence, nearest the school, 
or occasionally at the G reat P lace which is in most cases, 
a heathen home. T h ere  a N ative teacher lives for the 
most part o f his life aw ay  from his sociables and on un- 
nourishing rations. T h e  policy is that these poor women 
and men depend entirely on the generosity of the N atives 
and are at their m ercy (officially w ro n g ). W h eth er the 
N ative  people live to be generous is for you to determine. 
T o  be quite truthful, there is intense need for the 
teacher's residence on a good system.
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O n e difficulty, not b y  any means the least, is that 
detected in the w ording and arrangem ent of the primary 
school course. A  young teacher green from college, 
evidently cannot follow  w hat he has to set about doing.

T h is  is because the prim ary school course does not 
c larify  instantly w hat w ork is required. It is too 
terse to be useful. T h e  result is that the inexperienced 
young teacher fails to achieve his end at the right time.

O n  the other hand, w e have our D .V .T .S . W e  
thought it w as a blessing to have them w orking in co
operation w ith the inspectors and in collaboration and 
sym pathy w ith teachers. Strange to say, there is no trace 
of the latter qualities in them. O n the contrary they 
undertake the rigid attitude of inspector.

W o u ld  it not w ork better if our D .V .T .S . came a lit
tle more in touch w ith the heads of the C .A .T .A . and 
used the “ T each ers’ V is io n ” much more frequently as a 
clue to their special needs?

Short w ritings, suggestions, and corrections of mis
takes advertised in the m agazine w ould be of great help 
and undoubtedly appreciated b y  teachers. T h e  chaos that 
is caused in schools in their presence is not b y  any means 
a rem edy or encouragem ent for future improvement and 
progress.

O n  account of the uncertainty of the enrolment in 
some of the small schools, there is a great deal o f un
necessary w aste of energy. Some are under-staffed, 
others over-staffed, w hile the third lot is not staffed, that 
is not aided.

T h e  people, headmen, chiefs, missionaries and Bunga 
w ould do a great help in the maintenance of enrolment, 
if they w ould realise the situation sym pathetically.

It has been a common practice that if the people for 
some very  small or no reason, rise against a teacher, the 
m anager w ill be on their side. T h e  same occurs when 
the inspector has any unnecessary complaint against any 
unfortunate teacher.

T each ers w ant to live in good houses; and to eat 
good food; to save money; and to w ear decent clothes; 
to make matters w orse are even directly and indirectly 
com pelled b y  some authorities to be as neat as a new  pin, 
but their salaries are very  low.

F in a lly  ,1 should rem ark on the long-desired-for 
cost o f living allow ance w hich is denied to N ative  teach
ers in most of these schools.
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W e  are occasionally required to respond to the needs 
o f the authorities, our need and school needs, but w e have 
nothing to convey us. T h e  m anagers, their assistants, 
inspectors and D .V .T .S . get our horses free of charge to 
move from one school to another, getting horse allow ance 
for our own horses, w hile w e cannot even possess regis
tered animals for which w e can claim an y compensation.

T o  conclude, I assure you that I have done m y best 
to show your difficulties and mine as w ell. F or that 
reason I invite the sym pathy of every one o f you, even 
o f the most critical men.
N o. 9.

T H E  F U T U R E  O F  N A T I V E  E D U C A T I O N  F R O M  
T H E  S T A N D P O I N T  O F  M E T H O D  

IN  T H E  P R I M A R Y  S C H O O L .

By J. M . Smithen, B .A .

W h a t is to be the future of N ative  education or, for 
that matter, o f any education? T o  answ er this question 
let us examine the present, for does not the future evolve 
from w hat actually exists to-day? T h e  teacher might 
well be compared with the gardener. W h ile  the former 
works with seeds and tends the grow ing plants, the latter 
turns his attention to pupils, w hose developm ent he 
guards, guides and directs. T h e  seed enfolds the baby 
plant, the embryo capable of developing into the healthy 
oak-tree, the tall maize plant or some beautiful flower- 
bearing shrub. Let us not forget, then, that the future 
o f the plant is in the seed. T h e  question to be asked is 
this : W ill  the seed necessarily develop into a healthy 
w ell-form ed plant? T h is  will only be possible if the 
seed is properly planted, given adequate care and atten
tion, and the correct natural conditions necessary for its 
germination and grow th. Turning our attention to the 
pupil, let us remember that heredity has fixed the limits 
to w hich it is possible for the pupil to develop. A re  these 
limits a lw ays reached? D o  w e tend the young pupil with 
the same care that the nurserym an tends his developing 
plants? If educational grow th does not appear to be 
proceeding as satisfactorily as w e might expect, do w e 
endeavour seriously to discover the reason and, having 
done that, make the necessary adjustm ents to rem edy the 
defect? T h ere  are, o f course gardeners w ho have made 
a scientific study of their subject— gardeners w ho get ex
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cellent results. O n  the other hand, there are gardeners 
w ho neglect their w ork after the seeds have been planted. 
In the latter case fu lly  developed plants are accidental 
rather than certain or probable. In the same w a y  w e have 
teachers w ho have made a careful study of child develop
ment— teachers w ho have genuine interest and initiative 
sufficient to investigate the cause o f their failures and 
w ho never cease to wonder if present conditions are most 
effective in assuring the best possible development o f 
human growth.

Bearing this in mind, let us examine a few  conditions 
as they exist to-day and then consider steps which might 
affect improvement. T o  m y mind the best w a y  of doing, 
this is to consider one or tw o definite school subjects.

Let us begin w ith arithmetic. B y  the time students 
begin the N .P .H . Course they ought to have a thorough 
understanding of primary school w ork. Experience 
proves, however, that m any processes have to be actually  
taught before the method o f teaching them m ay be 
studied. B y  w a y  of parenthesis let us distinguish care
fu lly  between w orking sums and doing arithmetic. T h e  
former implies remembering a similar exam ple w orked by 
the teacher and attempting the new sum in the same w ay, 
the w orking being done m echanically. T h e  latter implies 
a thorough understanding of the four processes and the 
application o f reasoning ability. Both m ay enable a pupil 
to pass an examination but only the latter w ill be o f use 
to the pupil after he leaves school. A  common practice o f 
students commencing their course of training is to w rite 
five sums on the blackboard. T h e  pupils are given time 
to w ork them, after w hich each sum is w orked out fu lly 
b y  the teacher on the blackboard. T h is m ay be continued 
d aily  and is called teaching arithmetic. It is actually 
w orking sums. T h e  defects o f the system are obvious :

T h ere  is no system atic teaching.
Children w ho do understand the sums and have got 

them right are not interested in the teacher’s blackboard 
w ork. .

Individual attention m ay not be given and, w hile 
pupils have seen how  the teacher does the sum w hich w as 
not understood, individual pupils do not know  w h y  they 
w ere w rong.

Such are a few  disadvantages.
W h a t, then, is w rong w ith the teaching of arithmetic 

in some of our schools?
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In the sub-standards w e deal with the composition 
o f  the numbers 1— 20. H ere the facts are taught and, 
as a rule, system atically memorised. M y  criticism is 
usually that they are not sufficiently applied by means of 
numerous examples w hich must be given orally. Some 
teachers still adhere to the principle o f giving w ritten 
arithmetic— sums to be w orked b y  the pupils. In these 
classes there should be no thought of w orking sums. A ll 
facts, after being discovered by means of apparatus and 
by the pupils themselves under the guidance, direction 
and questions of the teacher, are to be memorised. A fte r  
that the teacher asks numerous questions to apply what 
has been taught but the answ ers involve no w orking. 
T h e y  are m erely given by the pupils in the same w a y  as 
answers to such questions as “ W h a t  is your name?" or 
‘ ‘W h e re  do you live?” Let me emphasise that most of 
the arithmetic given in these classes must be oral arith
metic. Y o u  w ill ask tw o questions, ( 1) W h a t  about the 
annual inspection? A re  the children not expected to do 
sums on their slates? and (2 ) W h a t  about the teacher 
w ho has charge of several classes as, for example, in the 
one-teacher school?

M y  replies are, ( 1) If the children are expected to 
do sums on their slates at the annual inspection and if 
they know  how to w rite the figures and the arithmetical 
signs, which should be taught during w riting lessons, 
they w ill have no difficulty in w riting dow n the necessary 
facts. N ote that I have not said that they will have no 
difficulty in doing or w orking the sums. M oreover, after 
having answered a question orally, the pupils m ight be 
expected to w rite the fact, e.g. 5 plus 7 equals 12, on 
their slates. T h is  is an exercise in w riting or setting out 
an arithmetical fact, not in w orking a sum. In passing 
it might be added that two daily periods should be de
voted  to arithmetic in the sub-standards— one for dis
covering new  facts, the other for oral w ork on facts 
already memorised. T h e  more revision the better.

(2) The second question has been partly answered. 
Sums may be written on the blackboard by the teacher 
without answers. Children write them on their slates 
with answers after answers have been given orally. Other 
occupations which might profitably be given while the 
teacher is busy with other classes might include,

(1) Discovering new facts by using apparatus,
(2) Representing sums in the concrete using clay 

balls and arithmetical signs as well as figures made of 
clay,
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(3 ) M atching cards w ith sums on them with others 
having the answers printed on them.

So much for sub-standard arithmetic. W h y  have I 
stressed the w ork of these standards? F or the simple 
reason that the w hole of our arithmetical structure rests 
on this foundation. T h is  important fact is not sufficiently 
realised b y  teachers w ho leave their pupils to forget the 
fundam ental facts connected w ith the composition of the 
numbers 1— 20, in order to teach various kinds of sums. 
N o t only must these facts be constantly revised in stand
ards I and II, but their application must be extended to 
bigger numbers, and so develop rapid calculation. H ere 
is an exam ple of w hat I mean. Suppose w e take the fact 
that 7 plus 8 equals 15. Begin b y  asking 7 plus 8? T h en  
go on system atically to 17 plus 8, 27 plus 8, 37 plus 8 . . . 
87 plus 8. W h a t  is the use of this exercise? It shows 
how  7 plus 8 m ay be extended to greater numbers and 
this application is dealt w ith system atically. N ote that 
the units figure in the exam ple taken is a lw ays 7 and the 
number added is a lw ays 8. In the same w a y  one might 
ask  15— 8 and then proceed to 25— 8, 35— 8 . . . 95— 8. 
A ll the exam ples might be given in the few  minutes w hich 
should be devoted to rapid calculation or oral arithmetic 
every  day. A s  children become more advanced other 
forms o f rapid calculation might be introduced, such as 
w inding the clock. B y  this is meant that the teacher 
uses a clock face and points to each number in turn. T h e  
children add the numbers as the teacher points to them, 
for example, 1— 3— 6— 10— 15— 21— 28— 36— 45— 55 
66— 78 if he starts w ith the figure 1 and goes round the 
clock face, pointing to each number in turn as far as 12. 
E ach time the teacher should begin on a different number. 
A  little thought w ill show how  this simple piece of appar
atus might be used for subtraction, multiplication and 
division as w ell. O ther w a ys o f giving rapid calculation 
and of extending the w ork of the sub-standards to the 
w ork of the standards w ill suggest them selves if a little 
reflection is given to the matter. M y  present object is 
sim ply to draw  your attention to the fact that children 
in standards V  and V I  often use their fingers for count
ing or do the w ork in some laborious w a y  leading to error 
sim ply because the w ork of the sub-standards is not de
veloped at the later stages b y  giving rapid calculation 
throughout the standards. In other w ords, some of us 
neglect to care for certain essential requirements of the 
human plant much too soon, w ith the result that develop
ment is retarded.
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W e  have dealt with facts w hich must be thoroughly 
known if our teaching is to be successful. A s  pupils 
advance through the standards m any additions are made 
to those facts, but the process o f dealing w ith them re
mains the same. T h e  pupils must discover them for them
selves under the teacher's guidance, direction and ques
tions. T h e y  must be committed to memory. T h e y  must 
be continually revised and, w hat is more important, they 
must be used.

T h is  brings us to the application of the known in 
solving problems, under which heading I include any sum 
w hich is to be w orked and set out by the pupils. W h a t  
is our proceedure to be in handling this application? A t  
the outset it is important to remember the idea of growth. 
A n ything that is taught must em erge or develop out of 
w hat has already developed. M eaning is important and 
unless every figure, every sign and every process be 
fu lly understood the w ork w ill degenerate into a puzzle- 
solving process, devoid of meaning, savouring of magic 
and o f very  little use in its application to every day 
affairs. W h a t, then, is our proceedure? A ll terms used 
b y  the teacher must be fu lly  explained before they are 
used. A s  far as posible introduce practical w ork to w in 
interest and understanding, or rather, meaning. A ll de
monstrations in the concrete are included here, and this 
is the great field in wrhich our w ork suffers. M a n y  o f 
our schools have no apparatus even of the simple kind 
easily prepared b y  the teacher. W h a t  is the result? 
Pupils have to listen to long explanations in the abstract, 
which most of them never fu lly understand and then they 
are expected to w ork sums in a purely mechanical w a y , 
A  good example is division by factors. I have demon
strated this several times in the concrete, much to the 
interest and understanding of my student teachers, w ho 
frankly admit that they had never understood the process 
before. In this respect, m ay I be bold enough to add, a 
great deal of study and initiative is demanded on the part 
o f the teacher himself, for it must be remembered that., 
w hile w e are able to show  our pupils how  to w ork their 
sums, it does not follow  that w e undersand fully, the best 
w ays o f explaining them so as to ensure thorough under
standing. M ore practical w ork is needed to make our 
teaching real, and when this has been done, a great deal 
of oral w ork should be given. “ O ra l arithmetic must 
precede written arithmetic” should be heard just as often 
as "oral composition must precede written composition."'
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W h e n  pupils are able to give satisfactory answers 
to a variety  of simple questions in this w ay, they should 
be ready to tackle the more difficult examples w hich must 
be w orked on paper or slates. T h is  brings us to the 
question of setting out and this question is just as vital 
as getting the correct answer. I am in a position to state 
that, w hile this is w ell done in m any schools, there are 
schools in w hich little or no attention is given to it. T h e  
result? A  hopeless jumble of figures sometimes indi
cative o f a confused mind and certainly inducive to in
creasing the chances of going w rong. N ot only should 
the w ork present a neat appearance, but the steps should 
be logical; there should be reasonable spaces between 
these steps so as to prevent the confusion of figures; the 
answ er should be set out on a line b y  itself and a double 
line might be ruled under it to show  that the sum has 
been finished. T h e  most common error w ith reference to 
the setting out of sums is the misuse of the sign of 
equality. T h e  meaning and correct use of this sign should 
be emphasised from the sub-standards and, if w rongly  
used, be regarded as an error for w hich marks should be 
deducted. T h is sign means "is the same as." Y e t  w e 
find pupils beginning a statement with the sign, which 
is the same thing as beginning a sentence without a 
subject. T h e  expression “ is the same as 5” has no mean
ing unles w e state w hat is the same as 5. Pupils must 
be trained into the habit o f using this sign only w here 
it is required or justified and it must be regarded as an 
abbreviation of w ords w hich carry meaning.

T h e  w orking column in the setting out of sums is 
quite unnecessary. In reality there should be no such 
thing as a w orking column. A ll necessary w ork should 
be embodied in the general setting out. T h is  can alw ays 
be done, although my statement m ay incite questions. I 
w elcom e those questions and will be prepared to answer 
them.

M uch time is often w asted  in the setting out of sums. 
T h e  golden rule should be, “ never w ork out anything on 
paper or slates that can be done m entally.” W h a t  can be 
Worked m entally w ill naturally depend on the mental 
developm ent of the pupils, but the teacher should know  
w hich sums should form exam ples for oral arithmetic and 
w hich  necessitate w orking on paper. T h e  w hole object 
o f teaching arithmetic is to develop the powers of rapid 
calculation and to enable pupils to solve problems quickly 
without the irrelevant w riting down of figures or unneces
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sary statements. I have seen five sums written on the 
blackboard intended as w ork for 45 minutes, w hen the 
answers could have been given by the pupils orally  in 
about five minutes. I am convinced that defects in the 
teaching o f arithmetic are often due largely  to a w astage 
of time which might profitably be used for more practical 
w ork and hence greater understanding. T h is, in turn, 
should lead to more intelligent ability in careful arange- 
ment and setting out.

Let us now  turn to one of the language subjects. I 
have chosen the teaching of recitation because I often 
wonder w hether w e really achieve the success w hich the 
subject, properly handled, should bring. T o  m y mind 
the chief reasons for considering recitation as an im
portant branch of language atudy are (1 )  to create an 
interest in and develop a love for good literature, noble 
thoughts, beauty expressed in w ords, and (2) to develop 
a better standard of speech. C an w e candidly say that 
these aims are realised? T h e  recitation period often lacks 
life, pupils are thoroughly bored, uninterested, and, in 
m any cases, they develop a hatred for poetry. W h a t  are 
the causes of this? In the first place the poems chosen 
m ay be unsuitable. T h e y  do not arouse interest because 
children begin memorising them before they are fu lly  
understood. T h en  there is the method o f spreading the 
learning w hich is done verse by verse over a considerable 
period of time, so that even if interest w as aroused at 
first, it gradually w anes owing to the fact that pupils 
lose interest in hearing the same poem, or part o f a poem, 
over and over again. It m ay be that a 30 minute period is 
spent in making the different pupils in a class recite the 
same portion of a poem in turn? W h a t  could be m ore 
dull or disheartening to the pupils than this? F inally  
there m ay be the sing-song simultaneous class-w ork, 
mechanical repetition w hich tends to be detrimental to 
clear and effective speed rather than to improve it. 
T h is proceedure can hardly foster a love for good litera
ture, nor can it lead to the development of noble thoughts 
which should pave the w a y  to truly spiritual and philo
sophic conceptions. It is not m y purpose to outline in 
detail how  a poem should be treated. It is w ell known 
that there should be no memorising o f the poem until the 
pupils understand it thoroughly, are interested and know  
how  it should be said. It is known also that the poem 
should be learnt as a w hole rather than in parts. But 
w h y  should the teacher cling so tenaciously to the bare
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requirements of the syllabus and teach only one or two 
poems to be said to the inspector? O n e can only learn 
to love literature b y  hearing or reading a great deal of it 
and that of a type that w ill kindle the flames of interest.

T h e  follow ing are m y suggestions :
T h e  teacher should continually be on the lookout for 

suitable poems, preferably sport poems, so that pupils 
w ill not lose interest before they have memorised them. 
T h ese  m ay be collected from various sources, but, w hen 
found, should be entered into exercise books graded for 
the various classes so that in the course of time the teacher 
w ill have constructed his ow n anthologies. Equipped 
with sufficient material he m ay then utilise m any of his 
recitation periods for the purpose of appreciation. H e 
might introduce a new poem each week, a poem specially 
selected to meet the interests and development of his 
class. A t  the end of the period those pupils w ho w ere 
particularly interested might be instructed to memorise 
it and say it during the next recitation period. T h e  poems 
should be of a varied nature, some of them in dialogue 
form, and some in the form of short plays to enable the 
pupils to say  and act the parts. T h u s b y  the end of the 
year the pupils w ill have heard a great number of poems 
and different pupils w ill know  different poems. T h e  result 
should be, at this stage, that the w hole recitation period 
m ay consist o f a kind of concert programme. T h e  d iffer
ent items m ay be performed before the class, the teacher 
giving sym pathetic criticisms w ith regard to speech and 
general rendering.

A  proceedure such as I have outlined should develop 
a lively  interest in the recitation period, a period to w hich 
the pupils w ill look forw ard because of the real pleasure 
w hich it w ill bring. M y  ideas here are m erely suggestive. 
I have put them before you because I believe that, if pro
perly practised, they w ill result in a genuine taste for 
good literature and real creative w ork for the future.

T h e  prim ary school, you will have noted, is my 
main concern. W h ile  fully aw are of the difficulties which 
beset the path, the teacher must strive conscientiously to 
produce the best possible product. If this paper merely 
serves to aw aken interest and thought concerning w hat 
is actually done in the primary school and w hat might 
be done, it w ill have served a useful purpose. Let us not 
be content to carry on, satisfied that w e have spent five 
hours in school each day! Let us ask ourselves if w e 
have made the best use, in the interest o f our pupils, of
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those five hours. Sound instruction is more important 
than the passing of examinations but succes in exam ina
tions should be a result o f sound instruction. Experience 
and observation are the best instructors of the thoughtful 
and intelligent teacher. Let us profit b y  them, remember
ing that it is the primary school w hich feeds the secondary 
schools, the high schools and the universities. T h e  w ork 
in these institutions must be built on a foundation that 
has already been formed— formed largely  in the primary 
school. T o  go back to the an alogy w hence w e started, 
it is the baby plant w hich develops into the beautiful tree 
w ith its lovely  foliage, flowers and fruit. Is it possible 
for us to improve, to any marked extent, the foliage, the 
flowers or the fruit when the tree is fu lly  grown? I leave 
you to answer the question for yourselves. M eanw hile 
I urge you to turn your attention seriously to the primary 
school and particularly to the sub-standards.

T H E  C A P E  A F R I C A N  T E A C H E R S ’ A S S O C I A T I O N  
S t .  J o h n 's  C o l le g e ,  U m t a t a ,  J u n e , 1940.

T h e  20th annual conference o f the above association 
held its first session in St. John’s C ollege, U m tata, on the 
26th June, 1940. Present w ere the Bishop of St. John's, 
Inspector Thurlbeck and M r. O w en.

H is Lordship, Dr. Etheridge, Bishop of St. John’s, 
led the assem bly in prayer. T akin g  the text “ T h a t made 
me the keeper of the vineyard but my own vineyard have I 
not kept,”  the Bishop referred to the fact that teachers 
w ere entrusted w ith the difficult duty of moulding the 
characters of the children. T h e y  w ere in a position to 
influence the children for good or for ill. H e spoke of 
men w ho are often given positions o f responsibility but 
w ho fail to keep their own lives. H e reminded us to keep 
abreast o f times by a development o f both our mental and 
spiritual faculties.

M r. O w en, A ssistant C h ief M agistrate, w as then 
introduced and w ished the conference well in their ex
change o f ideas concerning common problems even as 
they, magistrates, do annualy.

M r. W .  Thurlbeck, Circuit Inspector, said he brought 
greetings and a m essage of goodw ill from the S .G .E . 
and the Departm ent as a whole. H e assured us that 
the S .G .E . took a great interest in the w elfare o f every 
teacher. H e w as glad to boast o f friends amongst the 
teachers and cautioned them to use intelligence to see 
that the w ork given to children is suitable. H e readily
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placed his services at the disposal of conference w henevei 
it should seek his help w hile here in session.

In the unavoidable absence of the W a rd en  of St. 
John’s C ollege, D r. E theridge welcom ed the members of 
conference to U m tata and to St. John’s in particular and 
w ished them every success.

M r. S. Lekhela, seconded b y  M r. E. M ax  Lupo- 
ndw ana, ab ly  gave a vote of thanks to all the speakers.

T h e  follow ing Press reporters w ere appointed :—  
U m thunyw a, M r. J. J. Nombe; Umteteli, M iss Z . 
Futshane; Bantu W o rld , M r. S. Lekhela; Imvo, M r. J. 
H lekani; Um lindi, M r. M . L. M ax  M esatyw a; Territorial 
M agazine, M r. S. Bulube; Territorial N ew s, M r. H. 
G canga; D aily  Dispatch, M r. D . D . T . Zw akala, B .A .

M essrs. W .  M . T sotsi, B .A . and H. O . M nyani, 
fraternal delegates from the U .T .A .T .A . w ere introduced 
and allow ed to share in discussions and w ould be allow ed 
to say something in course of conference.

Place. Class. Delegates.

Alice D Prof. D. D. T. Jabavu.

Mt. Frere C Mr| Novukela.

Umzimkulu C Mr. Gobeni.

Libode C Mr. S. Ngxaza and Mr. W. Ceba.

Lusikisiki C Mr. Madyibi and Mr. Mdaka.

Kimberley A Mr. H. Masiza and S. Lukhela.

Umtata B Mr. F. C. Cweba, S. K. Tuswa and M.

Mbale.

Qumbu B Mr. Mhlambiso, Mr. Ludidi and Miss

Maqubela.

Engcobo B Mr. Zwakala and Mr. Dandala.

Elliotdale & Mqanduli B Mr. J. J. Nombe and Mr. H. A. Yako.

Ft. Beaufort & V. East C Mr. M. Mbatani.

Ngqeleni C Mr. Nongauza and Mr. Qangule.

King Central C Mr. Gushman.

Albany, Bathurst B Miss Mvambo and Mr. J. K. Zondi.

Peddie C Mr. Mpati.

East London C Miss C. Mazwi and Mr. M. L. Mesatywa.

B.A.T.U. (P.E.) C Mr. Hlekani and Mr. E. Lupondwana.

North Western D Mr. W. Mnyande.

T h ere  w ere no delegates from the follow ing centres : 
Stockenstroom, C ap e T o w n , Keiskam a Hoek, K ing N ative 
T .A .,  N orth East, Bolotw a, M andileni, K irkw ood, Port 
St. John’s, E ast G riqualand and E ast Pondoland.

T h e  General Secretary read the resolutions o f the 
1939 C onference forwarded to the Departm ent and the
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replies thereof. (T h ese appear in “ V is io n ,” September, 
1939.) T h e  President explained that he and M essrs. 
Y a k o  and Jijana had held an interview  w ith M r. G . H. 
W e lsh  re the replies to these resolutions, from which 
interview they found that some of the resolutions had 
been misinterpreted. It w as felt that a personal interview 
with the C h ief Inspector of N ative Education w ould go a 
long w a y  to give a double strength to our resolutions. A  
motion w as later framed.

T h e  Questionnaire kindly prepared by M r. D andala 
w as read y and teachers should see him and M r. H . N . 
Y a k o  re supplying the necessary information.

T h e  General Secretary read a letter from the 
A .E .T .A .E . inviting a committee of the C .A .T .A . to meet 
a committee of the A .E .T .A .E . with a view  to forming a 
combined committee to deal w ith matters of common 
interest. T h e  E xecutive had elected M essrs. Jabavu, 
M atthew s, Zulu and Rajuili to represent the C .A .T .A . 
M r. Jabavu reported that they did meet in Novem ber, 
1939 and they desired to learn from the members of the 
A .E .T .A .E . the objects of the proposed combined com
mittee of both associations. T h e y  explained that judging 
b y  resolutions of the S .A .T .A .. C .A .T .A . and A .E .T .A .E . 
there w as much in common in w hat they sought. O ur 
members, however, felt that this might mean a clever w ay  
of m uzzling the N ative teachers and therefore w ould not 
commit the C .A .T .A . T h e  meeting w as postponed for 
February, 1940, but this meeting w as never summoned 
as M r. Jacques, w ho w as to have convened it, had regis
tered for war. M r. W . R. C aley, however, w as trying to 
take up the matter. O u r representatives w ere requested 
to frame a definite opinion re. the question.

M r. E . G. Jijana gave a resume of the C onference of 
U .T .A .T .A . w here he and M essrs. S. Rajuili, J. D andala 
and J. M oshesh w ere fraternal delegates. H e referred 
to the fact that the E .G . & E .P .T .A . w as an affiliated 
branch of the C .A .T .A . but changed front to form a 
union with the then T .T .A .  T h e y  w ere accorded a warm 
welcom e in the conference and for the “ V is io n ” they col
lected as much as £4 6s. 6d. while £3 follow ed later.

T h e  Conference programme w as announced in 
amended form. President on Stop O rder System  ex
plained that he had interviewed personally the D epart
ment which stated categorically that it w as not prepared 
to undertake the duty, so the forms w hich w ere to have 
been prepared for this w ere never obtained. It w as de
cided to drop the matter.
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A  letter w as read from the S .A .T . Federation an
nouncing that the Federation would meet on 14th Decem 
ber, 1940 and requesting : (a) N am es and addresses of 
delegates (not more than 3 ); (b) M otions; (c) 
N um erical strength of Association; (d) A ctivities of 
A ssociation. Since last Federation major educational 
problems facing teachers and matters of common interest 
w hich our A ssociation w ould like to present to Federation. 
M r. S. R ajuili w as elected delegate to the Federation with 
M r. H. M asiza as his secundus.

T h e  presidential address which follow ed at 2 p.m. 
appears in this issue of the "V is io n .” T h e  follow ing dis
cussed sections of the address :— M essrs. T .  M . M aki- 
w ane, Jabavu, Rajuili, Zulu and M bebe. M r. M asiza 
seconded by M essrs. N ovukela and K. M . G uzana, B .A ., 
proposed vote of thanks to our President.

M r. S. Rajuili addressed C onference at 4.15 p.m. 
H e referred to achievm ents of the "V is io n ” in a short 
space o f time, mentioning, inter alia, the elimination of 
teachers’ appointments on denominational lines; incre
ments; explusion of N ative students in missionary in
stitutions; limitation of external examinations to three 
subjects in T rg . Sch. Course; lack of Pension Scheme for 
N ative teachers. H e specially appealed to women to 
have a say in this question. A  special collection for the 
“ V is io n ” w as taken as a result o f M r. R ajuili's appeal, 
realising 14s. Id.

M o t io n s .  See later pages of this report.
A t 8 p.m. a symposium wherein M essrs. T . M aki- 

w ane, G . M beki and Z. K. M atthew s gave addresses (all 
appearing in full elsew here in this issue) took place.

T h e  second sitting of Conference took place on the 
27th June. M inutes of the previous sitting w ere read and 
passed. M r. V .  V .  T .  M bobo read the paper, ‘ ‘D oes 
it pay to be a T each er?” w hich also appears in this issue. 
D iscussions by M essrs. M atthew s, Jabavu, Ludidi, Gobeni, 
and vote of thanks to M essrs. Jafta and H. A . Y a k o  
followed.

Tw® telegrams of good wishes for C onference w ere 
read from M essrs. R. H. G odlo, M .R .C ., and A . C . Jor
dan, B .A ., respectively.

M iss C . T . Sihlali, a Jeanes teacher w as introduced 
b y  the President. She displayed several specimens of 
useful apparatus to the teacher in the primary school, 
illustrating how  nearly every subject can be enlivened 
and its meaning indelibly imprinted in the child ’s mind 
through the employment of such concrete representation
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o f m any abstract ideas. T h e  specimens w ere a large 
assortment— pictures for learning of numbers and later 
simple arithmetic processes, for H ygiene, Reading, O ral 
Lessons, etc. It w as regretted that time did not allow  
o f  questions from the audience.

M r. Jabavu in the chair introduced M r. G . K . H em 
ming, M .P . T h e  latter in his address referred to three 
important matters, v iz .:— ( 1) Report of the Inter- 
Departm ental Committee on N ative  Education, 1936, with 
regard to (i) Control of Education, and (ii) the per capita 
basis for financing N ative Education. H e favoured con
trol by U nion Education Department. H e regretted the 
haphazard manner in w hich N ative Education is financed 
but hoped that their struggles to rem edy this situation 
w ould in the long run meet success. (2 ) Content of 
N ative  Education : H e desired that no restraint need be 
placed in the w a y  of N atives in order to enable them to 
reach the very  summit in education. T h e  school-farm  idea 
w as all right provided it w as not m ade the only avenue for 
N ative children. (3 ) D uties of teachers w ere great, they 
bore great responsibilities for w hich they should alw ays 
show  a full sense of responsibility. H e thanked the 
A fricans for their gratitude for the little he had achieved.

Discussion follow ed from M essrs. M atthew s, T sotsi, 
N ovukela, Gobeni, Z w akala  and M bobo. M r. M atthew s 
gave a vote of thanks.

T h e  Future of N ative  Education from the standpoint 
of M ethod in the Prim ary School w as the subject of M r. 
J. M . Sm ithen’s address. (Reproduced elsewhere in this 
issue.) Discussion follow ed from M essrs. M kize, Tsotsi, 
N ovukela, H. A . Y ak o , N g xaza , Ludidi, R ajuili and 
M bobo. M r. J. K. Zondi proposed a vote of thanks. M r. 
M bobo w as keen on a collection of suitable short poems 
for N ative primary schools and M r. Smithen promised to 
help him in this.

M r. J. O . M nyani, fraternal delegate from U .T .A .-  
T .A .,  w as given a chance to say a word. H e w arm ly 
thanked the C .A .T .A . for their reception of him and his 
colleague. H e expressed a wish and a hope for the daw n 
of a day when the w hole C ap e Province w ill stand as one 
united teachers’ association.

T h e  G eneral Secretary of the C .A .T .A .,  M r. H. N . 
Y ak o , B .A ., reported that on the w hole the progress of 
the C .A .T .A . for the year ending June, 1940, w as steady 
and, perhaps, satisfactory. H e had great hopes that the 
d ay  seemed to loom on the horizon w hen the C ap e Pro
vince w ill be one solid A frican  T each ers’ Association, and
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that, despite the fact that the E .G . and E .P .T .A . branch 
had gone to unite w ith the T .T .A .

Kim berley, one of the small branches, w as in C lass 
A . Um tata, Qum bu, Engcobo, Elliotdale and M qanduli 
and A lban y-B athurst branch associations w ere in B, the 
rest in C . S ix  branch associations had died, viz.— N orth  
Eastern, Bolotw a, M andileni, Port St. John’s, Tabankulu  
and E .G . and E .P ., and four new  ones took their place: —  
M t. Frere, Umzimkulu, Libode and Lusikisiki.

T h e  G eneral Secretary made certain important sug
gestions to the effect that ( 1 )  Branch associations make 
donations to mother body for propaganda work; (2) 
T h e  second editor should do that propaganda work; (3 ) 
Secretaries of branch associations should keep a regular 
correspondence with the G eneral Secretary re. the w elfare 
of their associations; (4 ) Committee members o f 
E xecutive be assigned definite duties and undertake Sub- 
Com mittee w ork and report to “ V is io n ” ; (5 ) there 
should be a centralisation of the funds of the C .A .T .A . 
so as to make branch associations affiliate according to 
their numerical strength w ith the proviso, however, that 
an y  association m ay move to a higher class irrespective 
o f its numbers. D iscussion on the report w as deferred.

M o t io n s  : See tow ards end of this report.
T h e  last sitting of the C onference took place on the 

28th June, 1940. M inutes of the previous sitting w ere 
read and confirmed. A rising from the minutes M r. }. 
H lekani moved a notice o f motion “ T h at in view  of the 
C .A .T .A . ’s financial position the Com mittee members 
should be eliminated from the E xecutive.”  A  short dis
cussion follow ed on the G eneral Secretary’s report. T h e  
suggestion w as welcom ed that the funds of the A ssocia
tion should be centralised and also that the second editor, 
funds allow ing, should concentrate his attention on pro
paganda w ork. H itherto this has been done in the Ciskei 
b y  M r. S. Rajuili on his own, and sometimes w ith M r. 
Jabavu’s kind assistance financially.

A t  this stage M rs. A . A . H oadley entered to give a 
m essage of goodw ill from M r. H oadley, the W a rd e n  of 
St. John’s College.

A nn ual Financial Statement by C . D . Zulu, Esq., 
D ep uty  Treasurer. T h is statement, as usual, will be 
published separately. M r. Zulu pointed out that the 
A ssociation had gone one better than last year in that, 
w hereas then w e closed the year w ith a balance of £8 
3s. Id., w e now  had a balance of £22 15s. Od. H e made 
a special appeal to teachers to contribute their Is. per
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annum tow ards the Legal D efence Fund. H e moved that 
a certain amount should be allocated definitely towards 
the fund from our General Account. H e congrau l ted 
the editors of the "V is io n ” for ending the year once mere 
w ith a balance and for having succeeded in paying hack 
to the Legal D efence Fund, the amount w hich had been 
borrowed from it at a time w hen the “ V is io n ”  w as ex
periencing w orse days. H e appealed to members to per
suade their business friends to support the “ V is io n ” with 
advertisements. A s  there w as a distinct rise of cost of 
paper, this w ould certainly mean a rise in the cost o f 
production of the V is io n ” in the ensuing year. H e 
announced that the Executive had decided that the Sep
tember number of the V ision  w ould be conference 

conta'nin9 most of the more important business 
of Conference, excerpts of the addresses and w ould be a 
larger copy than the other issues.

It w as decided that each Branch A ssociation should 
appoint a collector to collect the shillings from each 
teacher and the amount so collected should be sent direct 
to the D eputy Treasurer, P .O . Lovedale, under the Legal 
D efence Fund Account. M r. J. H lekani, seconded by 
M r. J. J. D andala, moved the adoption of the D eputy 
T reasu rer’s report.

junc ûre a telegram of good wishes was read 
A°m • r Xabanisa in which he also appealed to the 
Association for financial help in his mammoth case with 
the Education Department.

In the “Vision” report Mr. Jijana pointed out that as 
two Editors had been appointed at Kimberley. Mr. S S 
Rajuili wrote the Editorials, while he did the actual edit
ing. This arrangement lessened too great a burden which 
would necessarily fall heavily upon one person. Sub
scribers had fallen by one hunderd. They had introduced 
in the Vision the Question and Answer” type of 
article. They wished to know through the Journal 
whether members approved of whatever was produced 
in the magazine; very often they did not know what 
readers wanted. He congratulated amongst others 
Messrs. Gobeni Ndamase, Dandala, V . Hermanus, 
INgxiki and the President for various services rendered 
by them towards the successful running of the Magazine.

H e made a strong appeal for more subscribers re
questing subscribers to persuade their friends to become 
subscribers H e thanked all the supporters of the Journal. 
M r. J. H lekani seconded by M r. E . Lupondw ana, moved 

-adoption of the report.
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C onference adjourned at 10 a.m. for sight-seeing. 
A t  5.30 p.m. C onference resumed and M r. N ongauza 
read a paper on the “ Difficulties o f the Prim ary School 
T each er.’ ’ (S ee printed address elsewhere in this num
ber.)

M essrs. R ajuili and N cw an a  commented and thanked 
the speaker. M r. I. D . M kize w as approved of as M r. 
M n yan i’s successor on the A d viso ry  Board.

A fte r  it had been announced that M r. S. S. Rajuili, 
a fter w orking indefatigably for the Association w as due 
to leave the C ap e in O ctober, M r. R ajuili w as permitted 
to make his valedictory speech. M r. R ajuili thanked the 
association for having saddled him w ith duties as it had 
done, for in executing those duties, especially as Editor 
of the “ V is io n ” he found that he had himself benefitted 
perhaps even more than the assocication had benefitted 
from him. H e w ould remember alw ays the C .A .T .A . in 
the O ran ge Free State. M essrs. M kize and M b ob a 
thanked M r. Rajuili on behalf o f the association.

A n  explanation re. C ost o f Living A llow an ce w as 
made by M r. D andala. Letters expressing the thanks of 
Conference for various services rendered w ere to be w rit
ten to the C h ie f M agistrate, to the authorities o f the T solo  
School o f A gricu lture and to the authorities o f the St. 
John’s C ollege.

A  vote of thanks w as proposed to the President and 
G eneral Secretary for the execution of their duties, by 
M r. Zulu, seconded by M r. N cw ana. A  similar vote w as 
proposed to the Editors b y  M r. Zulu, seconded toy M r. 
G can ga. T h en  the President expressed his thanks to all 
members o f C onference for a successful conference.

Elections : 1940- 1941.
President : I. D . M kize, B .A ., L .C .P . (L on d .).
V ice-P resid en t : G . W .  M . N cw ana, B .A .
G eneral Secretary : H. N . Y ak o , B .A .
Recording Secretary : V .  V .  T .  M bobo, B .A .
Treasurer : Principal, Lovedale Institution.
D eputy Treasurer : C . D . Zulu, Esq.
Editor : E. G . Jijana, B .A .
Com mittee (U rban ) : M r. P. E. B. N gxiki, M r. J. 

N . H lekani; (R u r a l) : M r. R. R. Simane, M r. J. J. Nombe; 
(Institutions): M r. S. M . Lekhela, M r. E. G . Jijana.

Editorial Board : Editor, D eputy Treasurer, P re
sident (ex-officio), G eneral Secretary and M r. P. E. B. 
N gxik i.

V e n u e  of next C onference : Graham stown.
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THE TEACHERS’ VISION.

EDITORIAL.

HIGHER G R A D E  POSTS FOR AFRICAN TEACHERS

It has been stated at different times, by different groups 
of persons that the supply of qualified African teachers to 
fill vacancies which occur within Native Education is slow 
and inadequate. This reason is given to justify the con
tinued practice of engaging more and more European tea
chers to work in Native Secondary, High, Training and 
Industrial Schools and Colleges. “ The harvest is great but 
the labourers are few .”

It is claimed, again, that there are many unqualified 
African teachers who are employed in Secondary Education, 
and who, if full qualifications were to be strictly required, 
would have to go. Even amongst those who possess a degree 
and a professional certificate, it is asserted that there are 
many who have not qualified in teaching subjects. These 
people, it is mentioned, major in such “ fantastic”  subjects 
as “ Native Anthropology,”  Native Law  and Administration 
and Ethnology, and then they want to go to high schools 
and teach Latin and Mathematics. Fort Hare, the only 
educational institution which caters for higher-grade tea
chers’ certificate, is of comparatively recent date and the 
products of this college are just beginning to make their 
presence felt in this sphere of Native education. All along 
these posts have been filled by Europeans, and, it is em
phasised, it would be unfair, even if desirable to deny these 
men, “ who have devoted years of successful service to N a
tive education,” - chances of promotion when better posts 
occur, especially when they compete with Africans of less 
experience in the work. A ll the above and many others are 
given as reasons to continue shutting the African from hold
ing responsible posts amongst his own people. W e feel that 
our European friends do not like to serve under compara
tively inexperienced Native teachers. They have not come 
to work amongst Natives to help civilise them, but they 
want to enjoy the privileges which their work would nor-
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mally bear forth, even had there been no missionary spirit 
moving them to engage in Native work. Yea, even their 
pay must be better than the pay enjoyed by the African 
fellow workers. W e would have thought that since these 
people had purposely chosen Native work because they felt 
they would be serving humanity better by serving the 
under-dog, they would as readily forego chances of promo
tion, for the black man of even less experience, as long as 
they would see their products assume responsbiility. That 
seems to be the logical course the missionary spirit should 
take, yet, this is not so.

When it comes to enjoying the plums of the profession, 
missionary-mindedness is pushed back and human avidity 
comes to the fore. W hat, at any rate, is being done to help 
these poor, short-sighted Africans, who take the wrong 
courses when they try to qualify, to prepare them for the 
right posts at the right time ? Besides capitation grants of 
not much more than £2 per student-teacher, no form of 
assistance is given to African student-teachers. Yet we find 
that European and Coloured student-teachers may apply 
for loans and bursaries to qualify in special subjects and in 
training colleges. W hy is it that Native student-teachers are 
not treated in the same way as their fellows beyond and on 
the colour line ?

Even besides loans, bursaries and scholarships, when 
posts are advertised, insufficient time is given. We would 
expect that where finance cramps natural development as 
in Native education, it would be an easy matter to foretell 
three years in advance what types of teachers, in how many 
schools and for what subjects would be required for the 
posts. In the meantime African teachers engaged in the 
w'ork and student-teachers in training could be preparing 
themselves for the posts. Again, degree-and-professionally- 
qualified teachers who have been taken on tolerance, but 
who, on account of long service, have been entrusted with 
these delicate History-Geography, Latin-Mathematics sub
jects are not given enough chances to take qualifying 
courses by private study in their subjects. As some new 
man comes and goes, so the Africans’ subjects change from 
Latin to History, from Mathematics to Physiology, from 
Native Language to Black-board work. He is given these 
subjects even though he may not have taken them in school. 
He is told that he will manage, the work is not beyond 
human effort, and, at any rate, being a graduate, he has 
been trained sufficiently in independent reading and study
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to render him capable of coping with the work. This state 
of affairs, most unfortunately, is only allowed to exist when 
no suitable European can be got. W hy aren’t these men 
given these subjects to teach for all time in order that they 
too may seek and obtain qualifying courses in them ? If 
they can do the work well, being ‘ 'unqualified," they will 
surely do it very well when they have taken courses in their 
subjects and have four or five years teaching experience on 
top to goad them on.

It seems only fair that every possible chance should 
be afforded the African to qualify in particular subjects to 
fill the various higher grade posts which occasionally fall 
vacant in the different types of schools within Native 
Education.

The practice of denying keen, young, intelligent and 
enthusiastic teachers opportunities to take courses after 
leaving schools and colleges is responsible for the so-called 
lack of sufficient qualified men and women in the field. 
Some of these men have been forced by the cruel economic 
system of the country to leave college earlier than they had 
wished. It is only fair, then, that when they want to take 
the Primary Higher, the U .E .D . and other teaching diplo
mas, they should find doors wide open and, by w ay of in
ducement, remunerated for the keenness and extra work 
they have put in. Yet, what do we find ? No African fe
male can ever hope to take a higher certificate in domestic 
science  ̂ in order to enable her to take charge of a school of 
that kind without being under a European mistress. No 
provision has been made ; no schools have been established. 
With regard to better pay no matter how many degrees one 
may take after the Bachelor’s, even if one passes J.C . or 
Matric. after years of successful teaching in the Primary 
School, no tangible form of consideration is given. The 
Bantu as a race are shut off from becoming independent 
men as Inspectors, Instructors and the like. No, they must 
be under some European master. How then are we expected 
to develop independence and initiative, or are we not sup
posed to develop these qualities ?

We find that entrance qualifications are purposely set low 
so that our men will never know anything beyond the im
mediate needs for the lowest certificate. Graduates are not 
encouraged to become Principals of Training and Practising 
Schools for no scales are drawn for the posts.

- Let us not be blamed of being unqualified or let it not

5



be said that the demand exceeds and will contonue for a 
number of years to come to exceede the supply, when the 
“ few”  men now available are not encouraged to reach to 
the top-most round of the ladder. To be ambitious, to feel 
the urge to control our own affairs after being keen watch
ers for a number of years, is after all human. No matter 
how well meaning and unselfish and proficient our friends 
have been in rowing the boat of Native development through 
dangerous and troubled waters of antagonism and preju
dice in the past, we feel the paddle must now be handed 
over to us so that we may paddle our own canoe.

Thought for the Quarter.
“ In all things that are purely social we can be as sepa

rate as the fingers, yet one as the hand in all things essential 
to mutual progress.”

Booker T. W ashington....

NOTES AND NOTICES.

W e wish all our readers a Merry Christmas and a 
Prosperous New Year.

W e regret to have to state, again, that we are unable 
to publish replies to conference resolutions, as they have 
not been received from the Department.

W ill readers kindly advise us what types of articles 
they would like to see appear in the magazine ? Thank you.

THE MEDIUM OF INSTRUCTION.

(B y D. G. S. Mtimkulu, M.A. (S.A. & Y ale).

The subject of my paper— The medium of Instruction 
— is one that is greatly exercising the minds of the Bantu 
population at the present time Their arguments may not be 
supported by any great wealth of learning, their conclusions 
m ay not be very logical, yet they have very definite and 
strong opinions on the subject.

The point at issue is the extent to which a Bantu lan
guage should be used in our schools in preference to a Eu
ropean language. At the present time the Educational au
thorities, supported by a large and vocal section of the
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European public, are anxious to make the Bantu use their 
own languages, whilst the Bantu prefer English.

As an educationist pure and simple, I regard the neces
sity for instruction in the mother tongue as having been 
proved. I shall therefore, not go into detail over the psy
chological data which has been amassed to prove the neces
sity of, and the need for such instruction. Simply stated my 
position is this . I look upon instruction in the mother ton
gue as an obvious psychological necessity for all children—  
be they black or white— since it is the language in which 
the child thinks and in which its whole mental structure 
from earliest infancy has been built up. In our case this 
necessity is made even more pressing, by the fact that in 
our primary schools the European language is a foreign 
medium even to the teacher. In spite of the excellent work 
that the primary teacher has done and is doing, we can 
see, in the products of our educational system, the evil 
effects of ignoring the only language which the child really 
knows. W e see it in the rather high average obtaining in 
our high schools ; we see it in the lack of mental alertness, 
eagerness, and self-activity in some of our pupils. Tw o 
caveats must be mentioned in passing : First, that mother 
tongue instruction is not the sole cause of these weaknesses; 
part of the blame should be laid at the door of a false sys 
tem of educational values and a certain uncertainty with 
regard to the goal of our education. Secondly, my remarks 
do not apply to the really brilliant student who can rise 
superior to all obstacles, and who achieves success in spite 
of disabilities.

When we look into the history of our subject, we find 
that as far back as 1908 a Select Committee of the Parlia
ment of the Cape Colony recommended “ that the vernacular 
should be the medium of instruction up to standard I I I .”  
This recommendation it seems was not acted upon. Even to
day it has not yet been wholly put into practice in the Cape 
— the use of the vernacular there as a medium of instruction 
in the lower standards is optional. In the Transvaal the 
vernacular may be used as far as practicable ; the O .F .S . 
also shows almost the same indefiniteness in its instructions 
on this mater. In spite of the fact that our Province seems 
to have had a full and clear light on this matter, there is 
recognisable all through in dealing with this subject a cer
tain hesitancy, a desire not to be too dogmatic on the part 
of those who have really studied the problem for some time. 
W e may well ask why this hesitancy on something which 
seems such an urgent necessity.
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This is brought about by the difficulties which are en
countered when once the theory is put into practice. The 
greatest of these difficulties is the current of Bantu public 
opinion which is definitely set against the substitution of 
the vernacular for English. This unwillingness to part with 
English is not a result of mere sentiment, its root lies far 
deeper than that. It is the result of the economic pressure 
which has been brought to bear upon the Bantu by the ra
pid development of South Africa into an industrial country.

For the Bantu the changes which have taken place 
during the last fifty or more years have been violently 
revolutionary. From the easy going economy of our old life 
with its emphasis on the present and the things that can be 
enjoyed here and now, we have been thrust unwillingly 
into the very vortex of a complex and highly industrialised 
society with values almost entirely opposed to our own. 
The African has had to learn quickly or else be thrust to 
the wall. In this rapid process of self education it is not 
surprising that sometimes he has caught the shadow instead 
of the object, admired the varnish rather than the wood 
beneath the varnish. He has come to know the value of 
money in this new society, and he has become convinced 
that it is the stepping stone to success. He looks around to 
see how he also can obtain for himself the security which is 
to be found through the possession of money. And he finds 
that it is those people who have gone to school who are 
most secure in this regard. They can get employment more 
easily, and they are able to command a wage which is fair
ly passable. To clinch the argument, is it not true that the 
Europeans who now rule this country and who are so clever 
are all educated ?

So the African also decides that he too must be edu
cated in the language of this clever European. In short the 
biggest urge amongst African, towards education is econo
mic. This is what complicates our problem, and places it 
beyond the scope of purely educational and psychological 
theory alone.

Another great complicating factor is the short time 
which even those children who do go to school spend at 
school. O f the school-going children a very small percent
age goes beyond standard V I— according to some authori
ties 60 per cent, of the Native children do not emerge from 
the sub-standards ; less than 33 per cent, reaches std. II, 
and only 5 per cent, go beyond std. V I.

A great many of the children in our schools who leave



thus early, later seek employment in the towns and dorps. 
A  few remain to work for the farmers in the surrounding 
districts, and some remain in the villages to help with the 
stock, to plough, and do the many other things which fall 
to their lot in the homes. In other words most of these 
children ultimately seek employment with the Europeans. I 
shall not here discuss the merits or demerits of such a state 
of affairs. Without doubt, a Bantu society economically 
self-sufficient “ is a consummation devoutly to be wished ”  ; 
but we do not have such a society. It is an ideal— and per
haps an ideal which will be difficult of attainment.

Meantime, however, the African has to make his li
ving. In seeking employment he has found that a know
ledge of English, no matter how poor, is a very strong re
commendation. It is the ‘open sesame’ to the halls of 
success— success being measured by him in terms of pounds, 
shillings, and pence.

The African is not, essentially, of a mercenary disposi
tion ; but like most people, he desires the benefits conferred 
b y  money. He is therefore not only suspicious of, but very 
hostile to any move which suggests that his child will leave 
the primary school without such a knowledge of English as 
will enable him to secure employment and add to the fa 
mily fortunes. This is what our vocal groups mean by an 
inferior education.

The use of the vernacular as a medium has two fur
ther handicaps. At a time when we are all anxious to foster 
a national spirit which will include all the Bantu of the 
Union, it introduces a disintegrating force which tends to 
separate us and to keep alive the old divisions which we 
are so eager to obliterate. It is a well known fact that em
phasis on language tends to exaggerate differences amongst 
fellow countrymen and to emphasise race with all its per
nicious results. We have only to look at the lack of unity 
which exists among the Europeans of this country to see 
where the emphasis on language and cultural rights may 
lead us— to distrust, prejudice and hatred. We ought to 
have a lingua franca, a language spoken by all which will 
tend ;to bring together and help us to think as a single 
people. This is what English has done for India. The great 
work which the Indian Congress is doing at the present time 
for India and its peoples would have been impossible with
out a common language.

Se:ondly, the advocates for pure vernacufar teaching
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are out of step with the general tendencies of Bantu lan
guage development. In the spoken language the general 
tendency seems to be that whenever a new idea or a new 
object comes into use, the word which comes easiest, be it 
foreign or otherwise, is appropriated ; whereas the vernacu
lar advocates go out of their way to invent new words. In 
this way these people are actually setting themselves forth 
as the final arbiters as to the way in which our language 
ought to develop. The lesson of history seems to be that 
language will develop according to its needs ; incorporating 
new words, borrowing new words, inventing new words 
according to its needs and not according to the dictates of 
any special committees however learned. If the present 
situation is allowed to go on, we shall soon have a situation 
such as exists in China ,where the language of the educated 
classes is different from that of the uneducated, and thus 
create a further division within the group.

What then ? Shall we give up the benefits of mother 
tongue instructions, and regard these difficulties as insuper
able Or can we find a solution ' to this very difficult 
problem ?

It seems there can be no final solution until the Bantu 
society has become more stabilised, and we know whither 
we are going and what is to be the place of the African in 
the South African community. We cannot see clearly whi
ther we are going, and our European friends are all very 
anxious to tell us what to do and how to do it ; but their 
counsel is various, and so we remain, still bewildered. A 
compromise seems to be the only way out. A  compromise 
which would, whilst paying due regard to the difficulties 
mentioned above, produce a system through which we 
would be enabled to gain some of the benefits of mother 
tongue instruction.

Paying due regard then to the child’s environment and 
to the economic needs of his society, ŵ e may agree that 
the child, in the early stages, should be taught in the mo
ther tongue. This instruction in the early stages would sa
tisfy the bare needs of the child, that is help him in his 
own society. As his needs increase, however, the African 
comes into contact not only with his own people, but with 
the European. It then becomes necessary that he should 
know some official language, otherwise he is severely han
dicapped.

The Bantu child then, it seems, must be bilingual. (In
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certain areas it might even be necessary that he has three 
languages at his command : the two official languages and 
his own vernacular).

There are some people who claim that children edu
cated under a bilingual system suffer a handicap, and do 
not develop as rapidly or as satisfactorily as children educa
ted under a unilingual system. Investigations on this point, 
particularly those conducted by Messrs Saer, Smith and 
Hughes in W ales where the problem is very much like our 
own, have shown that it is early bilingualism that is a 
source of intellectual weakness. If the child is allowed to 
gain a fairly proficient knowledge of his mother tongue and 
can use it with some effect before he is allowed to learn 
another language, there are no ill effects that are likely to 
result.

In these investigations two groups of children were 
examined— the urban and the rural— between the unilingual 
and the bilingual urban children hardly any difference in 
intelligence was found. The reason for this, the investigatros 
suggested, was that the child early in life became acquaint
ed with both languages, in the streets, in his play with his 
fellows. In the rural districts, however, where the child 
meets the foreign language for the first time in school, 
there was a marked difference between the unilingual and 
the bilingual child: the unilingual child being superior al
most every time to the bilingual child.

In making use of these investigations for our own 
purposes, we find that very few Bantu children could 
fall under the first class— that is that those who 
pick up English as they grow up under their home environ
ment. It is the findings as regards the rural group that inte
rest us most in these investigations. With regard to this 
group the investigators suggest that the cause of the mental 
weakness of the bilingual children was that they were taught 
a foreign language, with which they had not come into 
contact in their home lives, at too early an age. They claim 
that it is because the children are introduced into a foreign 
language before they have had complete mastery of their 
own, that there arises the mental confusion which is at the 
bottom of their mental weakness when compared with the 
unilingual child.

(You will note the similarity in the situation as ob
tained in Wales and as obtains here in our owu country, 
where the children are sometimes taught the second lan-
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guage before they are able to appreciate the idiom of the 
mother tongue).

After Extensive investigations the investigators go on to 
suggest that the change from the mother tongue to the se
cond language "can best be made at the age of nine.”  
Amongst the reasons advanced for this age of transition is 
that "the child reaches that cycle of precision in the deve
lopment of his interests which is marked by a greatly 
increased capacity for language.”

The environmental conditions under which we live 
would probably delay this age of transition in the Bantu 
child by one or two years. So that with this point in mind 
one would suggest that the mother tongue should be the me
dium of instruction up to and including Std. II ; the secqnd 
language to be introduced for the first time in Std. I l l  and 
taught by the direct method.

This suggestion is also made with the realisation that 
about 90 per cent, of Bantu children at school do not reach 
Std. II. For the greater number of these, the few years at 
school are wasted for they understand little of what is 
taught, being mainly concerned with the intricacies of the 
foreign medium. A  few years after leaving school the great
er number of them have lost even the little they learnt at 
school, as it had never really become part of themselves.

The children themselves would gain immensely by such 
a programme. They would have a surer grasp of what they 
learnt, and their education would be a real instrument of 
community uplift, particularly if the curriculum at this 

I early stage was brought into closer contact with the child’s 
environment. It must also not be supposed that the child
ren themselves would be entirely unacquainted with the fo
reign language by the time that they reach Std. III. After 
spending four years in school they would have picked up 
phrases from their fellows in play, and from such simple 
commands as the teachers generally give inside and outside 
the classroom. So that at Std. I l l  the teacher would not be 
absolutely ploughing virgin soil.

I cannot close this paper without mentioning what 
seems to me to be the logical conclusion to my line of 
thought. I have given a hint of it here and there in parts 
of this paper. M y observations have led me to the conclusion 
that many of the, weaknesses which we lay  at the door of 
foreign language instruction are really the results of our 
educational system. The fault lying mainly on the side of
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the content of our curriculum. Knowing quite definitely that 
.the greater number of our students will never reach Std. V I, 
we arrange a curriculum which is only complete when the 
Std. V I stage has been reached. It is obvious that any pu
pils who fall out before the end has been reached will only 
be half baked, because they have not completed the full 
programme which was planned out for them. It is not sur
prising therefore that so many pupils who leave school be
fore reaching Std. V I have so little to show for the years 
they have spent at school. They are misfits in a system 
which has been arranged for those who can complete eight 
years of schooling. I might even go as far as to say our pri
mary school system is throttled by the needs of post primary 
education.

W hat we need is two types of schools: First, a Verna
cular system which would have a full and rounded program
me to be completed in four years. The curriculum of such 
schools would concentrate almost entirely on the special 
needs of Bantu rural communities— such as emphasis on a 
scientific outlook towards the world around us, thus routing 
superstition; better health and sanitation, better use of stock 
and soil, more profitable use of leisure time and all these, of 
course, firmly founded on a knowledge of the three R ’s in 
the vernacular.

Then side by side with these we would have the Bilin
gual schools such as I have tried to sketch above, which 
would cater for those pupils who intend to stay out the full 
eight years’ course and perhaps proceed to high schools 
thereafter. There would, of course, be arranged some sort of 
bridge whereby students who so desired could transfer from 
the Vernacular school to the Bilingual schools.

Such a system of parallel schools would reduce very 
greatly the waste in both money and effort which at present 
dodges our foot-steps. It would ensure that every child 
who went to school had an opportunity of enjoying a full 
and rounded education according to his needs, that the ma
jority was not sacrificed in catering to the needs of the few, 
and that each child would get an opportunity of developing 
into an intelligent and useful member of his own commu
nity ; and that, to me, is the great end towards which all 
education should strive.

From the "N ative Teachers’ Journal.”
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L A N G U A G E  IN  T H E  I N F A N T  S C H O O L

(B y  M iss C . Dippenaar. Departm ental Instructress on 
Infant .School M eth o d .)— Continued.

R e a d in g .

W h e n  teaching the fundamentals of reading to be
ginners it should be remembered that no one method is 
infallible and progress w ill largely  depend on. the strength
of desire to learn, frequency of practice and the suitability 
o f the reading matter.

In the teaching of English reading it is a wise plan 
to start w ith wholes, w hether w ith w hole sentences or 
with w hole words.

If reading is taught exclusively by means of the 
sentence method, i.e., sentences as wholes, care should be 
taken that the method is very well graded, system atic and 
that all the necessary apparatus is put into practice and 
used in a logical order.

A  brief outline of the sentence method is given below 
and can be supplemented by a careful study of the "H o llo 
w a y  R eaders’ ’ which are entirely based on the sentence 
method.

I (a) A  story of a rhym e is told b y  the teacher; a
picture of it is put up and a sentence about it 
written next to it.

(b) T h e  children repeat the sentence and the story is 
then dramatised.

(c) T h e y  choose any sentence they know  from those 
put up and then illustrate it.

II (a) C ard s without pictures are given to the children
and they match these w ith the picture sentence 
card.

(b) T h e y  say the sentence, w rite or rather draw  the 
sentence on the board and then illustrate it.

III (a) A  new sentence is introduced, each individual
w ord written and spelt first b y  the teacher and 
then written by the children.
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(b) Sentences that are pot on the sentence picture 
cards are written step by step by the teacher. 
T h e  individual w ords are selected by the children 
from the picture sentence cards.

(c) V ario u s occupations are now  introduced to get 
the children to recognise the words.

(d) Sentences are written about the six big pictures 
supplied b y  the H ollow ay readers. Children sug
gest the sentences themselves and the w ords 
comprising the sentences are chosen from the 
sentence picture cards.

I V  (a) Difficult w ords on the first page of the reading
book are learnt by choosing them from the sen
tence picture cards.

(b ) G roup reading now  follow s as soon as five or six 
children are at the same stage.

V  (a) N e w  sentences are now  taught without the
accom panying pictures. T h ese  are read to the 
children, and written and illustrated by them in 
“ M y  O w n  Book.”

(b) A s  the child gets older the verses get longer—  
the contents of the verses are a lw ays given in 
story form.

(c) Children w rite original sentences finding them 
from the picture sentence cards. T h e y  spell the 
w ords as they w rite them and illustrate the sen
tence.

(d) Com position w riting is thus developed through 
reading by means o f the sentence method.

(e) Spelling is taught incidentaly as reading pro
gresses. Children spell because they form mental 
pictures of the w ords as w holes and not because 
they listen to their sounds.

So long as the child is busy in acquiring proficiency in 
the technique of reading b y  means o f this method, it is 
advisable that all the readers used during the preparatory 
year be based on the sentence method and any reading 
difficulties and new reading matter be taught by means 
of the same method.

T h e  fundam entals of reading in English as first
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language can also be attained by introducing a scher.e 
based on a combination of the sentence, look-and-say and 
phonetic methods.

W h e n  making a thoughtful study of the new approach 
to the Beacon Readers, it will be noticed that the sen
tence is first introduced, then the individual w ords of 
which the sentence is composed, and eventually the sounds 
of the individual words.

T o  get the children interested in reading they are 
given a picture book which has short sentences printed 
underneath every picture and which in this w a y  comprises 
practically the w hole vocabulary o f the next stage; the 
N e w  Introductory Book.

T h e  w a y  of interpreting this picture book is briefly 
the follow ing :—

(a) T h e  recognition of each sentence in connection with 
a picture is taught by means of a talk, getting the 
contents of the sentence from the children.

(b) T h e  sentences are taught as w holes and written by 
the children— reading and w riting together.

(c )  W h e n  a sentence has been taught it is dramatised.

(d ) Gam es are played when the children are familiar 
with a few  sentences.

(c)  Flash cards are used to get the children to recognise 
the different sentences.

( f)  Expression work, either plasticine or paperwork fo l
low s each lesson.

(g )  T h e  new  w ords on each succeeding page are intro
duced in the same w ay.

(h) Sentences already mastered by the children are cut 
up and the “ w ords” are again put together.

(i) For word recognition pairs o f familiar sentences ar£ 
written and the familiar w ords underlined.

(j)  Flash cards consisting of one w ord only are included 
in the pack of sentence flash cards and used for word 
recognition.

The interpretation of the New  Introductory Book 
which is the second stage and consists of a dual approach :
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(a) Extension o f sentences and w ords b y  means o f tn e 
■ reading matter of this book.

(b) T h e  building up of a  background of phonetic power 
independently of the introductory book.

(c) Sentences in connection w ith  the pictures are again 
obtained by means of talks and the phonetic w ords 
gradually  introduced info the reading.

(d) T h e  children dramatise the story and do expression 
work.

(e) Sentences in correct sequence are written on the 
black board without the help of the pictures.

(f)  For more word recognition flash cards and games are 
used.

The following procedure is followed in connection 
with the N ew  Book One.

(a) Phonetic w ords and sight w ords included in the 
reading matter are treated before the reading lesson 
starts b y  means of games and flash cards.

( b) T h e  w ork book to accom pany this book is used to 
get the children to recognise the words.

(c) W h e n  the story in w hich the new  w ords are included 
have been read the children dramatise it and also 
w ork out of the w ork book.

(d) T w o  w ork books accom pany the introductory and 
book one.

T h e  phonetic w ords included in book one are taught 
by means of analysing them and not b y  putting isolated 
sounds together. A ll sounds are introduced through fam 
iliar words. Lists of such w ords are given at the back 
of each reader.

A s  soon as the children have mastered the basic 
principles of reading, supplem entary reading can be 
started so as to encourage reading by reading, to give the 
child the opportunity to understand w h at he is reading 
and to understand quickly.

T h e  reading periods should be as interestingly inter
preted as possible, should be related to the child's experi
ence and surroundings and also appeal to the imagination. 
T h e  follow ing are examples of different types of lessons :
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({a) A  story is chosen. Selected sentences are written on 
the board before the lesson. T h e  teacher tells the 
story, stopping at the point w here each sentence 
occurs and asking the children to read it.

((b) Commands are written on the beard. T h e  children 
try w ho can first carry out the command.

i(c) Puzzles. Describing this in the room, e.g., “ It is ou Jo  
of wood, it has four legs, it stands on the floor. W h a t  
is it?”  “ It is round and red and beautiful. It is alive 
and smells sw eet.”

t(d) Poems may be said or read to the children, stopping 
at intervals to w rite the next w ord on the b oaH  for 
the children to find out. O ften  the quick children 
should be beckoned b y  the teacher, they come quietly 
up to her and w hisper the word. T h is gives the 
slower children time to think.

Reading in Standard I class is developed by means 
o f a class reader preferably one included in the series 
started in the preparatory year. T h e  new words, phrases 
or sentences, reading difficulties, should be acquired by 
making use of the same method w hich w as practised in 
the preparatory year.

Reading lessons can now, apart from the class reader, 
be varied and frequently be taken in connection with 
project work, children reading and w riting tables for 
handw ork objects, also directions for individual work, for 
the class left to w ork alone m ay be written on cards, and 
children expected to read and interpret their contents, thus 
realising the use of reading.

Reading aloud as in the preparatory year, is continued 
for its aesthetic value, as an essential for controlling pro- 
nunciation and because it is a useful and necessary art. 
Children should be made to feel the rhythm of orose and 
poetry.

Seeing that efficient silent reading is more important 
than expressive reading,.... children should now  be given 
opportunity for reading supplem entary readers and books 
from the class library.

C O R R E C T I N G  C O M P O S I T I O N S .

O f  all the tasks that fall to the language teacher’s lot 
there is none that is so w earisom e as the correction of
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compositons. A n d  one may well doubt w hether there is 
any task in the whole school programme on which time is 
spent with so little profit. T h e  conscientious teacher, who 
insists on regular compositions, carts home masses of exer
cise books and spends night after night in painstaking cor
rection of the literary efforts of his pupils,— underlining 
scoring out, altering, improving, until his brain reels and 
he craw ls off to bed exhausted m entally and physically. 
If he could see any benefit arising from his labours, he 
might grow  reconciled to it all, but when he finds that 
w eek after week, the crop of errors is as luxuriant as ever, 
he may w ell be pardoned if he begins to grow  sceptical 
and to doubt whether the results justify  the time spent on 
correction. T h e  w ise teacher is the one w ho realising that 
under present circumstances the correction of essays is a 
necessary and an unavoidable evil, looks round for new 
ideas and devises w ays and means for reducing the 
amount of w ork involved and at the same time for making 
his w ork as effective as possible.

T h e  ideal method of correction is, o f course, individ
ual correction, in which each essay is considered in detail 
w ith the child w ho w rote it. T each er and child together 
go through the work. M istakes are indicated and the 
child is asked to suggest alterations and improvement ovei 
and over again until the essay begins to take on a satis
factory shape. F au lty  sentences are not m erely corrected 
b y  the teacher; the child ’s attention is directed to them 
and he is made to consider them, to find the faults and to 
suggest the corrections. T h e  teacher's role is that of a 
guide or critic and the actual correction comes from the 
child himself. O b viously  this method demands time and 
is hardly practicable in a large class, though it m ay be 
applied in a small farm school w here the numbers are 
small. A  modified form of the method may, however, be 
used, even in the largest class, by arranging the children 
into small groups and taking each group in turn for 
individual correction. In this w a y  it should be possible 
to w ork through almost any class in the course of a term 
so that each child m ay have at least one of his essays cor
rected in this manner. Even in this modified form the 
method is strongly to be advocated for it involves an 
amount of self-activity, o f thought, and of constructive 
criticism on the part o f the child far in excess of anything 
attained by the usual method of re-w riting corrections 
made b y  the teacher.

Side by side with this individual w ork must go the
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correction of the essays of the rest of the class for the 
intention is not that w e should confine our attention eac.i 
w eek to the w ork of a small section and allow  the remain
der to pass uncriticised. A n d  here the errors have to be 
treated in bulk, just as the essays are written in bulk. 
T o  attempt to deal w ith every error that occurs in each 
set of essays is to attempt the impossible and the only 
practicable method seems to be to select from each set of 
essays one or two errors that are typical, or common to 
the w ork of a fair proportion of the class. T h ese errors 
are then treated in detail in a definite lesson, the diffi
culties are explained and the necessary corrections elicited 
from the class. T h e  children are then asked to examine 
their own w ork for similar errors and to correct them. It 
m ay be necessary to treat the same type of mistake on 
more than one occasion, but if the language teacher sets 
to w ork system atically he should be able in a short time 
to eliminate, at any rate the grosser errors in idiom and 
grammar w ith which the average essay teems.

In this connection, it is well to remember, that such 
errors fall into two distinct and clearly  defined groups. 
T h e  first group comprises those errors which are due to 
faulty or defective know ledge on the child s part. Such 
errors are subject matter for language teaching and it is 
the teacher’s duty to deal with them carefully and con
siderately and to bring the class to an appreciation of the 
correct form required. W h e n  once an error has been 
so treated, it m ay well be relegated to the second group, 
w hich comprises those errors which are due to careless
ness, or indifference, or sheer laziness on the child s part. 
Such errors are no longer matter for language teaching 
but for discipline. T h e  persistence with w hich the gros
ser grammatical errors appear in essay after essay, in 
class after class, year after year, m ay well make one 
doubt w hether the disciplinary side of the matter has not 
been overlooked. N o Arithm etic teacher w ould allow  a 
child to persist, year after year, from Std. I to the M atri
culation, in the eror that 3 x 4 —  14. H aving once ex
plained the difficulty mathem atically, he would devise 
some means for fixing the correct figures in the child’s 
mind. W h y , then, do language teachers allow  the equally 
elem entary omission of the —  s in the 3rd Sing. Pres. 
Indie. A ctive  to persist right through the primary and 
the secondary school? H aving once explained carefully 
that English requires "H e looks at m e” not “ H e look at 
me,” surely the w hole business then passes out of the
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sphere of language teaching into that o f pure discipline. 
T h e  exam ples chosen above are very  elem entary and the 
analogy between them m ay not be absolutely exact, buL 
they may serve to illustrate w hat is meant when w e say 
that the frequency with which the great m ajority of 
common errors recur is a reflection not so much on a 
teacher’s ability to teach the language as on his ability 
as a disciplinarian. T o  put it rather brutally— there is 
a certain aspect o f essay w riting w hich can be handled 
w ith considerable effect b y  the principal in the seclusion 
and privacy of his office. T h e  children must be made to 
realise that when once a certain type of error has been 
dealt with, it must not occur again.

Realising that it is not possible to deal w ith every 
error in each set of essays, some teachers have evolved 
w hat has been dubbed the “ O ne E rror”  M ethod of cor
rection. In this method they confine their attention to one 
particular type of error at a time, marking only that type 
and ignoring for the time being all other errors that may 
occur. T h e y  claim that this results in a considerable 
saving of time and that concentration on one error serves 
to eliminate it more quickly and effectively. T h e  idea 
seems an attractive one, though the method has very 
obvious disadvantages.— If the scheme is adopted, the 
children (and incidentally the principal and the school 
inspector) should understand very  clearly w hat the pro
cedure is. N othing makes so bad an impression, on the 
class as well as on others, as essays that are carelessly 
corrected, and a teacher’s w ork is very  often judged 
alm ost entirely b y  the degree o f exactness w ith w hich he 
corrects his composition. Indeed it is a sounder principle 
that every error should be marked with the greatest care 
and that none should be overlooked even if only some 
are to be dealt with in detail. O n  the other hand, it is 
w ell to avoid going to extremes of over-corrrection and 
meticulous insistence on very fine distinctions w hich can 
only discourage the child and hamper his powers of self- 
expression.

Dr. Ballard, writing about errors in composiiton (in 
his “ Group T ests of Intelligence” ) says :— "In applying 
the rem edy care should be taken that it is better than 
the disease. If a child gain a sense of structure and lose 
his impulse to write, his loss will be greater than his gain. 
So with all the other types of errors; it is w ell to eliminate 
them and to eliminate them w ith method and system; but
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w e must not get so intent on weeding the garden as to 
forget to plant the seed and w ater the flowers.”

Considerable ingenuity has been displaced in the 
invention of codes of sym bols to indicate the various 
types of error as they occur in the essays. T h u s some 
teachers, in the margin, w rite P for punctuation mistake. 
G  for a grammatical mistake, S for a spelling mistake and 
so on. "The classic exam ple is that o f one teacher who 
devised a set of 37 sym bols which w ould cover every form 
of error. It took him 6 months to memorise the scale; 
his children never attained that degree of perfection; and 
the scheme died in its infancy. T h e  moral w hereof is 
simply this— if a scale of sym bols is used it should be as 
simple as it possibly can be. For the average primary 
class it should be enough to indicate an error in grammar
m erely by underlining------------- , in idiom by underlining
w ith a dotted line...................in construction by a w a vy  line
_ _ _ . in spelling b y  an oblique stroke through the

word /, and in punctuation b y  a circle O . T h ese markings 
are easily understood and if used consistently simplify 
matters considerably when the essay has to be assessed 
and marks allotted.

A  good deal of controversy has centered round the 
advisability or otherwise of waiting in the necessary cor
rections. E xcept in the low er classes and in the case of 
the most involved errors, and not alw ays then, this w ould 
seem to be unnecessary. O ur aim should be to train the 
children to correct their ow n errors and it should be 
sufficient if w e m erely indicate w here errors occur. By 
following this policy consistently throughout the primary 
classes, w e m ay be able to develop in the children ability 
to criticise and improve their own w ork— an ability which 
is not inherent in the child and which requires very  care
ful training. U p  to about Std. I ll  very  little can be done 
in this w ay  but even in those classes the children should 
be encouraged to make their own corrections whenever 
possible and from Std. I V  upwards it should be the 
practice not to write in any alterations— apart from the 
benefits to the children, there will obviously be a great 
saving of the teacher’s time and energy.

In conclusion it remains to consider w hat further 
action should be taken after the essays have been returned 
to the class. Should the children be required to rewrite 
the w hole essay or not? T h a t is the usual procedure 
now adays and results to my mind in an appalling w aste of
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time. T h e  average child is not capable of rewriting his 
w ork correctly unless every error has been dealt w ith in 
detail, and even then the corrected w ork usually teems 
with errors, and it is only after the fourth or fifth attempt 
that it becomes reasonably correct. If the method of cor
rection advocated above is follow ed, it should be sufficient 
if they devoted their attention to the types of error treated 
on each occasion and corrected the sentences or the parts 
o f sentences, in which these errors occur. W h en  errors 
are dealt with in this manner, the correction exercise 
acquires a greater degree of exactness and preciseness of 
aim; there is less blundering about in the dark and the 
w hole business becomes much more purposeful and effec
tive. Some teachers even go so far as to abolish altogether 
the correction of errors by the pupils. T h e y  claim that 
the writing of the essay is the main business and that the 
time spent on writing corrections is practically time wasted. 
Some go further and hold that even the teacher m ay be 
spared the toil of reading through the essays. It is doubt-
l.tl, however, if w e dare go to such lengths as these. T o  
my mind, the child by his efforts has at least earned the 
right to have his w ork carefully corrected and considerate
ly  dealt with. Let him once realise that his essays are 
being treated in a casual manner and his w ork will become 
casual; but let him once realise that the teacher regards 
his essays as w orth y of careful, conscientious treatment, 
and he w il respond by doing his share in a careful con
scientious manner.

W .G . in "D ie  Skoolblad— T h e  T each er.’ ’

T E A C H IN G  X H O SA  GRAM M AR IN  T H E  PR IM A R Y  
SC H O O L.

(B y E . G. Jijana)

(N .B .— The Primary school syllabus in Xhosa Gram
mar is definitely so very vaguely put that one is not sur
prised there hasn’t been any systematic teaching of this sub
ject. As a direct consequence, when pupils come up to post
primary standards they show varying ability to understand 
those technical points necessary for the writing of the lan
guage correctly and idiomatically. As a second result, be
cause teachers have to rush these students in two or three 
years through what should have been done three years
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earlier, Xhosa especially Grammar, has proved one of, if 
not the most unpopular subject in post-primary school curri
culum.

As an attempt to remove the anomalies of a Native lan
guage becoming unpopular with Native students, and that 
at examinations Native languages are not ordinarily scoring 
subjects— as far as marks and successes go— I have set be
low a very tentative outline of the work which should have 
been covered when post Std. V I  stage is reached. The list 
might seem involved to some, yet when we remember that 
it is meant for Xhosa speaking students it ceases to be 
formidable.

Critici'ms and suggestions will be welcomed as this is 
no more than an attempt and is bv no means authoritative.

Standard II.
.Nouns in the Singular; nouns in the Plural ; nouns with 

verbal predicates including pronoun subjects; same as pre
ceding but add object, and later pronoun object; Substan
tive forms of the presonal pronouns ; personal pronouns 
after prepositions and in possessive; The Regular Verb, 
present tense, long form, positive, and later negative; past 
tense and present tense short form, positive and negative ; 
Future tense, long and short forms; the perfect tense, short 
and long forms, positive and negative; The subjectival con
cords with non-verbal predicates ; The possessive case of 
nouns, using the particle ka; Locative case using the gene
ral rule only ; locative case using the particle Ku-; Locative 
case, other forms, avoiding palatalisation; The Augmenta
tive forms of Nouns ; Diminutive forms of nouns, avoiding 
palatalisation.

Standard III.

Classes of Nouns, regular forms only, I and II ; Class 
I— the three groups of prefixes; Classes I (a) and Irregular 
forms of Class II plural; Class III— regular and irregular 
forms and exceptions ; Dimunitives— nouns ending in a, e 
or i (avoiding palatalisation); Diminutives— nouns ending in
o or u and later nouns ending with f. v  and 1 as last conso
nants; Diminutives— labial sounds, palatalisation; Palatali
sation in the Locative; The Verb— primary tenses, passive 
voice, no palatalisation ; later with palatalisation in the pas
sive; Adjectives used as attributes to nouns without articles; 
with articles; distinction between Simple and Relative ad
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jectives used attributively; Substantive pronouns of Classes 
I to III; Classes IV  to V III , simply treated, general rules; 
Class V  subdivided into groups of prefixes; later Classes V I 
and all the others; Substantive Pronouns and adjectives, 
used to agree with all classes of nouns, singular and plural; 
Coalescence of Vowels (as far as they prevent hiatus); The 
Possessive case of Nonus and Pronouns, K a and a used, all 
classes of nouns.

Standard IV.
Revise all classes of nouns, all groupings of prefixes and 

diminutive forms, all cases of nouns and pronouns ; Suffix
es— locative and diminutive noun endings (-eni, -ini, -ana, 
-anyana, -azana); Kazi with nouns and adjectives to denote 
female or object of great size ; Different forms of expressing 
gender in Xhosa; Adjectives— Simple and Relative, and used 
as predicates; nouns and verbs used as adjectives, and other 
types of Adjectives; Adjective diminutives; Numerals; De
monstrative Pronouns and Adjectives; The Verb— Revise 
tenses of moods already taken, with nouns of all classes, 
positive and negative, Active and Passive; Auxiliary verbs 
ukuya and ukuza to form present and future tenses; later 
auxiliary verb ukuba to form Secondary Tenses, also ukuya; 
Negative Particles a and nga, auxiliary particles a, ka, sa, 
se ; Imperative, Infinitive and Subjunctive moods; Impera
tive of Regular Verbs; Other forms— Prohibitions with nga 
and musa, uses of ma, ze, kha (k h e); Irregular Verbs— mo
nosyllabic and vowel verbs, conjugation in all moods al
ready taken; monosyllabic and Vowel verbs— active and 
passive, positive and negative; Proper Adverbs: Time, 
Place, Manner, Degree and Mood. Improper Adverbs : 
formed from adjectives and nouns by use of prefixes and 
suffixes (ka-, bu-, and -ra ); Co-ordinative conjunctions e.g. 
ke, kodwa, kaloku, nokuba; Subordinative Conjunctions; 
ukuba and ukuthi to introduce clauses of indirect statement 
and questions; Subordinative conjunctions— condition, pur
pose and reason; Concession.

Standard V.
Concords— Strong and W eak prefixes; consenantal 

forms of prefixes ; Possessive and Adjective concords. Types 
of Personal Pronouns ; Prep. Particles na, nga, ku, ka and 
kwa; Classes of Nouns I to V III, with Possessive Concord, 
adjective concord and verb forms : subject, object and rela
tive Cases of all nouns; Augmentative, Diminutive forms
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and Sex Distinctions; Personal Pronouns, all types, inclu
ding the Copula; Demonstrative pronouns and adjectives ; 
The Relative Construction— all five types of concords sim
ply treated e.g. joining together into a complex sentence 
two simple sentences; Adjectives— Simple and Relative—  
connecting particles when adjectives are used as predicates 
and as attributes, and qualifying nouns with and without 
articles; Adjectives— other forms e.g. onke, odwa, mbi and 
phi na ? Adjectives— gender, augmentative and diminutive 
forms and comparison; Numerals— all forms, also nouns 
and Verbs used as adjectives; The Verb— regular forms only 
— used in all tenses and moods, active and passive, all con
cords including the Relative, positive and negative; same 
with monosyllabic, vowel and i verbs (p. 108 M cLaren); 
Auxiliary Verbs and particles (see Bennie’s Grammar 
B o o k ); Deficient Verbs (see Bennie’s Book) Non-verbal 
predicates— adjectives, adverbs, nouns, pronouns and infi
nitive preceded by prepositional particles; Adverbs and 
Conjunctions (Bennie) Ideophones and Interjections; Ana
lysis (see Primary School Course).

Stardard VI.

Noun Classes— as in Std. V . with greater detail ; 
Nouns— derivation of, from verbs, adverbs, adjectives and 
other nouns (McLaren page 201); Nouns— Feminine, Aug
mentative, Diminutive, Reduplicated and Compound; Pro
nouns— all types and kinds, including demonstrative and 
distributive; Adjectives— all kinds and comparison, as in 
Std. V , in greater detail; Numerals; The Relative— the re
lative concord : how formed and used all cases; The Rela
tive— Antecedent with and without article, used as (a) Sub
ject of Predicate Clause (b) Subject of a Possessive constr. 
in Relative Clause, Also used as (c) Object of Predi
cate of Relative Clause, (d) Governing a Copulative Cons
truction in Relative clause, (e) Governing a Prepositional 
Construction in Relative Clause; Possessive : Types with 
Possessor a Noun of Class I (a) Singular, and as a Noun 
from any of the other classes (Note when Possessee is 
“ strong”  or "w eak ” ); The Verb— Different types and va 
rieties of the verb, verbal concords— as in Std. V  with 
greater detail; Monosyllable and Vowel verbs. The Passive 
and Negative conjugations; Verbal derivatives, and moods 
of all verbs; Pronominal Subjects in different moods for all 
classes of nouns, singular and plural; Auxiliary and Defi
cient verbs ukuba, ukuya and ukuza— all uses of these verbs; 
Auxiliary and Negative Particles a, ka, sa, se, nga, and nge;
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Deficient verb— ukunga (Perf. N ge), forms of the Impera
tive by means of ma, ze, kha, khe. The deficient verb uku- 
thi; How to tell moods of verbs in complex and other sen
tences for all types of verbs, active and passive, positive 
and negative; Other deficient verbs— noting especially 
moods of complementary verbs; Adverbs— Proper and ad
verbs derived from adjectives, nouns, and other adverbs; 
Conjunctions— Co-ordinative and Subordinative (same as in 
Std. V . but in greater detail); Analysis of Complex sen
tences; Rules for Word Division and Vowel Length in New 
Xhosa Orthography.

Rules for Word-division in Xhosa.

1. All demonstrative adjectives are separated from the 
nouns they qualify lo mntu, aabaa bantu, ezaa zinja.

2. The deficient (auxiliary) verb ukuba (perf. tense form 
— be) in all its uses, is always separated from the rest 
of the predicate except when vowel fusion or omission 
of implosive b (6) has taken place, e.g. babe ngama- 
doda, uthe enyuka wabe esihla, ndibe ndimthumile, 
ube mde; but ubehamba, waanemali.

3. Tense forming auxiliary (deficient) verbs : ukuya and 
ukuza are always separated from the rest of the pre
dicates in which they occur, e.g. be siya kufika, xa 
siza kuhamba, uya sifuna.

4. Imperative forming deficient verbs like ukuma, ukuza 
(as 'z e ) , and ukukha (also Khe) are always separated 
from the predicate that follows e.g. ma sihambe, ze 
ufunde, kha ufunde, ma ze akhe afike apha.

5. Se, Nga and Nge as deficient verbs are always sepa
rated from the rest of the predicate. They may or may 
not have pronoun subjects prefixed to them e.g. Nge 
uhamba, unga angafika, (ndi) se ndimxelele.

6. The Auxiliary particles Sa (still, no longer), Se (with 
non-verbal predicates), K a (not yet), and Nga and 
Nge (in negative) expressing contingency, consent, 
possibility and permission, are all never written sepa
rately from the predicates in which they occur, e.g. 
ndingahamba ukuba uya ndimema, kulungile unga- 
hamba, ingana, asingefiki, ndisafika, zisentle.

7. Negative particles A, Nga and Nge are never sepa
rated from the rest of the predicate.
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8 . Se (deficient verb) becomes Sel’ before Class I Singu
lar and Class 3 plural, e.g. Sel’ ehamba, (Umntu or 
Am adoda).

9. Kw a may be used in more than one way as (a) Per
sonal or Impersonal pronoun in the past tense; (b) 
Possessive Concord governed by a Class 8 noun ; Pre
position particle meaning ‘at the place of’ ; and (d) 
adverb of manner meaning even, also, again etc.
It is in this last usage that the word Kw a is nearly al
ways separated from the rest of the word in which it 
occurs. Kwa as any of the other three forms (i.e. ex
cluding the Adverb) is never written separately from 
the words which follow it but always separated as an 
adverb except when the words are verbs, e.g. kwa 
yena, ukwa nemali, kwa ngoko; but Sikwatye'ela, 
ikwafika.

10. Ni, the interrogative particle, is separated from a noun 
or a verb which comes before it. e.g. ufuna nto ni na, 
uhleka ni na kakade; but ungumni na ? Unani na ? 
ufike nini? (Note Na, the interrogative, is always se

parated) .

Rules for the Doubling of Vowels.

r. All nouns of Classes V  and V I and I plural always 
double the vowel when they have more than one syll
able in the stem. e.g. iinkomo, iihambo, iimvula, iim- 
bambo, iinyawo, iilwimi, oonyana, ooxam, ooSipho.

2. When a “ Noun-possessed”  belongs to Class 3 plural 
and the “ noun-possessor”  to Class 3 plural or Class I 
plural, the possessive concord (particle) consists of 
doubled vowels, e.g. Amazinyo aamadoda; amasi 
aabantwana.

3- The Second and Third sets of contracted demonstra
tive adjectives agreeing with weak nouns, and the
1 hird set of strong nouns must always be written with 
doubled vowels e.g. loo nkosi, laa ndlu, ezaa nkomo.

4. Double the first vowel of Class I plural demonstratives 
and the a of na in adverbial demonstratives, e.g. aaba, 
aabo, aabaa bantu; naanku, naanko, naankuya.

5. The past tenses of vowel verbs must always be shown 
with doubled vowels, e.g. ndaamkela, ndooyisa, ndee- 
nza.
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6 . When the deficient (auxiliary) verb ukuba is used in 
its contracted form with non-verbal predicates, the vo

wel a is doubled, e.g. saalapho, zaankulu, laanemali, 
waanokuthetha, yaanguye.

Later, it is hoped that brief explanations of the nature 
of lessons, with illustrative notes of lessons, will be publish
ed, for the various standards. If you are interested, write to 
the Editor and ask, but do not forget to subscribe for all 
future issues and induce your friends and fellow teachers 
to do the same.
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